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Local ESSA Consolidated Strategic Plan Planning Team Members 

Use this page to identify the members of the school system’s 2021 Local ESSA Consolidated 
Strategic Plan planning team.  The planning team must include representation from the 
Educational Equity Office. Please include affiliation or title where applicable.   

Name Affiliation/Title 
Michael Browne Coordinator of Equity and Multicultural Education 
Kirsten Danisavich Coordinator of Mathematics 
Amy Gallagher Coordinator of Accountability, Assessment, and School Counselors 
Cassidy Hamborsky Coordinator of English/Language Arts Instruction 
Thomas Hamill Coordinator of Research and Student Information 
Windy Phillips Coordinator of Special Education 
Nicole Selby Coordinator of Student, Family, and Community Connections 
Denise Shorts Chief Academic Officer, Grades Pre-K-8, and Title I 
Annette Wallace Chief Operating and Academic Officer, Grades 9-12 
Carla Makinen Coordinator of Grants 
Natalie Bennett Grant Writer 
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Executive Summary 

Introduction 

Worcester County Public Schools serves more than 6,700 students at fourteen schools throughout 
a largely rural region on Maryland’s Lower Eastern Shore. Located on the Delmarva Peninsula, 
Worcester County is largely geographically isolated, being approximately 120 miles from 
Baltimore, MD, 130 miles from Washington, D.C., and 150 miles from Philadelphia PA, the three 
closest metropolitan regions. Agriculture and tourism/hospitality are prevalent industries, with the 
Ocean City area, in northern Worcester County, driving significant seasonal tourism.  

Socio-economic demographics vary significantly across regions of the county, with substantially 
higher rates of poverty in the southern end. County-wide, for example, approximately 43% of 
students qualify for the free and reduced meals (FARM) program. At Showell Elementary School 
and Stephen Decatur High School, both in the northern end of the county, 27% and 32%, 
respectively, of students qualify for FARM. In the southern end of the county, all three Pocomoke 
area schools experience FARM rates of about 70%. Worcester County Public Schools student 
population consists of approximately 66% white, 18% African American or black, 8% Hispanic, 
and 6% multi-racial students. Fewer than 2% are Asian or American Indian/Alaska Native 
students.  

As stated in its Strategic Planning Initiative: Forward View 2022, “the mission of Worcester 
County Public Schools is to cultivate a safe, student-centered, educational environment in which 
our diverse community of learners develops positive relationships and is prepared for an ever-
changing world.” In a post-pandemic environment, this mission encompasses not only academic 
achievement, but also social-emotional health, particularly for those students who have been 
disproportionately impacted. Recognizing that the region’s rural nature and limited accessibility, 
coupled with economic barriers within the region, limit opportunities for many students, WCPS 
strives to be proactive in preparing students for success throughout their academic careers and 
beyond. 

In July 2021, Worcester County Public Schools launched a new school improvement process (SIP) 
initiative, facilitated by the Johns Hopkins University (JHU) Center for Technology in Education. 
The SIP approach, Dynamic Impact, requires the establishment of three teams at each school to 
focus on literacy, mathematics and safety, and comprised of school administrators, teachers 
representing multiple content areas and grade levels, curriculum resource teachers, school 
counselors and Central Office liaisons. Teams were provided with an extensive array of 
subpopulation-disaggregated data on literacy achievement (e.g., MCAP, i-Ready, DIBELS 8), 
mathematics achievement (e.g., MCAP, i-Ready, PSAT, course pass rates), and safety (e.g., 
discipline, attendance). Through data analyses, reviews of school policies and procedures, and 
discussions, teams performed root cause analyses, established school-wide and/or subpopulation 
Cycle 1 (July 2021 – November 2021) and annual outcome goals, and designed action plans to 
supporting the achievement of each goal. Following Cycle 1, regional teams will re-convene to 
review progress, set new goals and revise action plans, as needed, for Cycle 2 (January 2022 – 
March 2022). A similar process will be followed for Cycle 3 (April 2022 – June 2022) with year-
end data. 
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Additionally, JHU will work with the system’s two Target School Improvement (TSI) schools, 
Snow Hill Middle School and Pocomoke Middle School, to address their needs regarding special 
education students and attendance through their school improvement plans. To further the work of 
the Dynamic Impact approach, Worcester County Public Schools will work with JHU to configure 
and implement a Train the Trainer (ToT) model, ToT content, training sessions, a community of 
practice and ToT impact evaluation.  

Areas of Focus 

The SIP focus areas directly align with and support the Worcester County Public Schools Strategic 
Planning Initiative: Forward View 2022 and are mirrored in the Local ESSA Consolidated 
Strategic Plan.  Ultimately, this effort will strengthen academic and non-academic supports for 
students, with strategies aimed at providing equitable services for all students, including efforts to 
mitigate the disproportionate impacts of the COVID-19 pandemic. 

At the launch of the SIP, teams reviewed a multitude of academic and non-academic data to drive 
the root cause analyses in literacy, mathematics and safety (Table 1). System-wide data, 
disaggregated by student group, offers initial insight into general trends and opportunities for 
growth. However, the analysis and use of school-specific data for action plan development ensures 
that efforts align with the unique characteristics of each school.  

 Table 1. Needs assessment data sources 
Area of Focus Level Data Source 

Literacy (English 

Language Arts, 

ELA) 

Elementary i-Ready, DIBELS 8, MCAP, School Pace

Middle i-Ready, MCAP

High Accuplacer Reading/Writing, PSAT, SAT, English Pass/Fail, CCR 

Mathematics 

Elementary i-Ready, MCAP

Middle i-Ready, MCAP, PSAT

High Accuplacer QRAS, PSAT, SAT, Mathematics Pass/Fail, CCR 

Safety 

Elementary 
Enrollment, Discipline (referrals, offenses, risk ratios), 

Attendance, Chronic Absenteeism 

Middle 
Enrollment, Discipline (referrals, offenses, risk ratios), 

Attendance, Chronic Absenteeism 

High 
Enrollment, Discipline (referrals, offenses, risk ratios), 

Attendance, Chronic Absenteeism 

Area of Focus #1: Academic Achievement in ELA 

A focus on academic achievement in ELA directly aligns with Forward View 2022 and 
demonstrates opportunity for growth on a school-wide as well as equity basis. Across all groups, 
the percentage of students at the Tier 1 (At or above grade level) level on the i-Ready reading 
assessment is below the target of 80%. Approximately 64% of white elementary students and 57% 
of white middle school students achieve at or above (AoA) grade level on the assessment. 
However, just 37% and 26% of African American/black students score AoA at the elementary and 
middle school levels, respectively. Economically disadvantaged students are also less likely than 
their peers to measure AoA grade level on the i-Ready as well. The disparity in Tier 1 performance 
for non-FARM and FARM students is approximately 20-25%. Special education students and 
English learners also demonstrate lower rates of Tier 1 performance, and the gaps increase from 
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elementary to middle school. Similar disparities are evident in 2019 MCAP data for high school 
students.  

For the 2021-2022 school year, WCPS aims to improve the ELA achievement of all students 
through the Dynamic Impact SIP. To address inequities in ELA outcomes, “stretch growth” goals 
for Tier 2 and 3 students in grades 1-8, as well as grade 9 and 10 intervention group students, serve 
as targets to put students on a trajectory for Tier 1 achievement. Across all grade levels, ELA 
teachers will implement evidence-based tier 1 instructional programs and tier 2/3 resources and 
interventions throughout the 2021-2022 school year. Afterschool and summer learning programs 
targeting at-risk populations will provide supplemental interventions to decrease achievement gaps 
in ELA. Within science and social studies areas, content-based literacy approaches will further 
cultivate the development of informational text skills to improve ELA achievement. 

Worcester County Public Schools employs multiple methods to assess its initiatives. The i-Ready 
reading diagnostic will be administered in the fall 2021, winter 2022 and spring 2022. Multiple 
administrations of this assessment throughout the academic year facilitates formative assessment 
of interventions and the creation of mid-year goals, as necessary, to ensure continuous progress 
for all students. Individual student data will be analyzed to assess growth toward Tier 1 
achievement, and school and county-wide data will be analyzed to assess overall performance and 
the mitigation of achievement gaps. The DIBELS 8 assessment, administered at the end of the 
year, will be used to assess outcomes for kindergarten students and compared to prior year data. 
At the high school level, English 10 MCAP data will enable a longitudinal comparison of growth. 
For all assessments, results will be disaggregated by student subpopulation to evaluate the 
mitigation of achievement gaps.  

Area of Focus #2: Academic Achievement in Mathematics 

As with ELA, a focus on academic achievement in mathematics directly aligns with Forward View 
2022 and demonstrates opportunity for growth on a school-wide as well as equity basis. Across all 
groups, the percentage of students at the Tier 1 (at or above grade level) level on the i-Ready 
mathematics assessment is below the target of 80%. Approximately 64% of white elementary 
students and 54% of white middle school students achieve at or above (AoA) grade level on the 
assessment. However, just 29% and 23% of African American/black students score AoA at the 
elementary and middle school levels, respectively. Economically disadvantaged students are also 
less likely than their peers to measure AoA grade level on the mathematics i-Ready as well. The 
disparity in Tier 1 performance for non-FARM and FARM students is approximately 27-30%. 
Special education students and English learners also demonstrate lower rates of Tier 1 
performance, and the gaps increase from elementary to middle school. Similar disparities are 
evident in 2019 MCAP data for high school students. Whereas almost half of all students meet or 
exceed expectations in Algebra I and II, only 20-30% of FARM students, African American/black 
students, or multi-racial students meet or exceed expectations, based on 2019 data. 

Action plans created and implemented through the Dynamic Impact SIP will improve the 
mathematics achievement of all WCPS students, while also decreasing achievement gaps. 
Teachers will utilize Tier 1 instructional resources into main lesson activities and will implement 
Tier 2 and 3 resources and interventions in menu lessons to target at-risk student groups. Out-of-
school time programming with priority enrollment for students whose mathematics scores indicate 

4



academic risk, EL students, students with social-emotional needs, and students who did not 
consistently participate in virtual learning throughout the COVID-19 pandemic, often as a result 
of internet connectivity issues in the rural region served by WCPS, is an intentional effort to 
mitigate performance gaps. 

As with ELA, mathematics i-Ready data, collected three times per year, will enable teachers, 
coordinators, and other SIP team members to formatively assess tiered mathematics interventions 
and revise goals, as necessary, to ensure continuous progress. At higher levels, the new ALEKS 
platform will be used to determine a baseline for each student, prescribe an individual learning 
platform, and continuously assess learning. Results will be disaggregated for the assessment of 
progress toward achievement gap mitigation. 

Area of Focus #3: School Safety 

Worcester County Public Schools strives to provide a safe and supportive learning environment 
for all students. The school system incorporates measures of student attendance and disciplinary 
outcomes within the evaluation of its school safety goal, striving to ensure that students are in class 
and ready to learn every day. According to the most recent attendance data, the WCPS-wide 
chronic absenteeism rate is 13.5%, ranging from about 9% for white students to more than 20% 
for African American/black students, students who identify as two or more races, and FARM 
students. Regarding behavior and discipline, risk ratios are below the goal of 3.0 for all groups, 
with the exception of multi-racial students and students who are both African American/black and 
special education. The risk ratio for all special education students is 2.2, just over the special 
education goal of 2.0. 

Consistent communication and outreach to families regarding attendance, a positive behavioral 
interventions and supports (PBIS) program, mental health programming, and social-emotional 
learning strategies embedded into each school’s daily activities and out-of-school time activities 
support efforts to maximize student learning, student well-being, and, ultimately, school safety. 
Recognizing that students have varied interests and learning styles that impact their engagement, 
thus influencing attendance and behavior, WCPS strives to integrate experiential learning 
throughout students’ learning pathways, including science and social studies field trips, arts 
integration activities and other efforts. Worcester County Public Schools prides itself on its 
continuity of learning throughout the COVID-19 pandemic and the rate at which students returned 
to schools for in-person instruction. Lastly, realizing that the social-emotional and mental health 
impacts of the pandemic will continue to influence students in and out of school, there is a 
concentrated effort to provide an array of supports for students, including a designated Site 
Resource Coordinator to address the needs of some of the most at-risk students at three schools, 
increased access to school nurses, and social workers within schools. 

School improvement process safety teams will meet throughout the year to review PBIS 
interventions, attendance and chronic absenteeism rates, behavioral offenses, referral information, 
and risk ratios. The action plans and targets for each cycle will be assessed between cycles in order 
to revise plans and targets. Data from school climate surveys (e.g., Panorama) will enable 
counselors and other school personnel to identify at-risk students and to assess the need for targeted 
interventions on an individual, subgroup and school-wide basis. 
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Comprehensive Initiatives 

Coaching and continuous professional development foster confidence, support the identification 
and implementation of best practices with fidelity and integrity, and improve student outcomes, 
all of which are particularly important as educators integrate strategies and interventions to address 
the unfinished learning and mental health issues resulting from the COVID-19 pandemic. 
Instructional technology coaches and content area-specific coaches will support academic 
achievement in all content areas, including the ELA and mathematics areas of focus. Coaches will 
work with teachers on an individual and group basis to review fidelity to curricula, implement 
disciplinary literacy and informational text initiatives, and drive technology integration in 
instruction to effectively reach a diversity of learners. 
Root cause analyses within SIP safety teams revealed a common theme in regard to social-
emotional needs of a diverse population and cultural sensitivity. Restorative practices and 
culturally responsive education training will strengthen skills and build awareness of the diverse 
experiences of students to best meet the academic and non-academic needs of all students.  
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Local ESSA Consolidated Strategic Plan Reporting Requirements 

Area of Focus #1: Academic Achievement in English Language Arts (ELA) 

1. Based on the analysis of local academic and non-academic data, identify the area of focus
where the local school system did not meet the goals (areas where the local school system is
performing below expectations).  In the response, provide the rationale for selecting the area
of focus, including the implementation of strategies and/or evidence-based interventions to
support student achievement. Describe priority strategies and/or evidence-based interventions
to address disparities in achievement to improve student performance and to measure and
address learning loss. As school systems respond to area of focus #1, refer to page 13 to
guide your response to address specific student groups.

a. Description.  Describe Area of Focus #1 and how it aligns with your system’s educational equity

policy. Describe the rationale for selecting the area of focus (up to 1,000 characters).

The Educational Equity Policy of WCPS specifies the use of disaggregated data to inform 

decision-making. The policy also states that: 

• “Achievement of all students will be raised while narrowing the gap between the lowest and

the highest performing students.”

• “Educational outcomes shall not be predictable by actual or perceived personal

characteristics, and gaps in student achievement will be significantly reduced and ultimately

eliminated.”

School improvement teams reviewed MCAP, i-Ready, DIBELS, and course data, to assess 

academic achievement in ELA by grade and subpopulation. Based on county-wide and subgroup 

ELA data, the strategies supporting Area of Focus #1 aim to improve county-wide ELA 

achievement and to decrease the ELA achievement gaps that are particularly evident for African 

American or Black students, special education students, and FARM students, whose outcomes 

lag those of their peers by 20 – 40% (MCAP, 2019). 

b. Analysis.  To support student achievement, provide an interpretation or justification for data used to

identify this need.  (up to 1,000 characters).

Data from the 2019 MCAP demonstrated district-wide gaps at all grade levels assessed, with the 

exceptions of ELA 7 and English 11. Subgroup analysis indicated lower levels of achievement at 

all grade levels for FARM students, EL students, students with disabilities, and African American 

students. I-Ready outcomes for elementary and middle levels demonstrate similar gaps, with 

special education, FARM and African American students under-represented at the Tier I level 

and over-represented at the Tier 3 level. Tier patterns are similar at the middle school level, with 

the addition of EL students and the gaps widening among subpopulations.  

Area of Focus #1 seeks to improve the percent of students who are at or above grade level in ELA 

and to narrow the gaps evident in ELA achievement data for subpopulations, such as special 

education, FARM, and African American students at the elementary level, and EL, special 

education, FARM, and African American students at the middle school level.  
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c. Identify the root cause (s) for area of focus #1 and describe how you intend to address them (up to
1,000 characters).

School improvement process (SIP) teams identified root causes of school-specific challenges and 

are creating appropriate action plans. Root causes regarding academic achievement in ELA, 

extracted from the SIP workplans of each school and reviewed during instructional staff meetings 

with coordinators, include a lack of fidelity/integrity to curricula, limited access to data to assess 

and inform instruction, and instructional practices and mindsets that do not foster confidence and 

equitable instruction. 

ELA achievement will be addressed through coaching, data-informed interventions (e.g., Tiers 

1-3), professional learning, and afterschool/summer programs targeting at-risk student groups to

mitigate academic achievement gaps. Professional learning will focus on implementing

instruction and interventions with fidelity. American Rescue Plan Ace ESSER III funding

provides support for teachers to engage in professional learning on Fundations, Geodes,

DIBELS 8, MyPerspectives, School Pace and other instructional tools. Additionally, Title II

funding will support a six-part workshop series entitled “For the Culture: Becoming a Culturally

Responsive Educator,” which aims to improve instructional practices.

d. Identify and describe evidence-based interventions to measure and address learning loss (up to
1,000 characters).

Measure: 

WCPS will utilize i-Ready, DIBELS/mCLASS and Pearson Adaptive Interims to measure 

learning loss and provide data-driven, personalized instruction.  

Address: 

Coaching: Research indicates that teacher coaching increases teacher efficacy, ultimately 

increasing achievement. Coaching is crucial as teachers address post-pandemic learning loss. 

Literacy Coaches within Worcester County Public Schools address ELA learning at all levels, 

from PreK through high school. Monthly instructional coaches’ meetings with the Coordinator 

of Instruction for English/Language Arts entail data reviews, discussions of problems of 

practice, and planning. Coaches support goals and initiatives set by the district and based on the 

needs specific to each school as they relate to the implementation of evidence-based literacy 

materials/programs and best practices for literacy instruction. Coaches also lead or assist with 

PLC and PD sessions on curriculum fidelity, reader engagement, backward-mapped planning, 

and other topics.  

Coaches meet with principals and other school administrators regularly to discuss diagnostic 

data analysis and curriculum unit check point assessments. They review 100 Book Challenge 

conference schedules and meet with CRTs regarding tier 1 curriculum and intervention 

grouping. Working with individual teachers, coaches model lessons, provide training and 

refreshers on intervention-based reports (e.g., School Pace), and schedule planning meetings to 

address unit/lesson goals, learning targets, SLOs and success criteria, instructional 

methodology, and other topics. 

Tiered Support: Tier 1-3 instruction and interventions, coupled with extensive professional 

development to ensure fidelity/integrity, will be delivered through evidence-based programs and 

platforms. Teachers will rely on formative data to identify and plan for Tier 2 and 3 interventions 

to effectively meet the needs of all students.  
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The i-Ready diagnostic is administered three times per year within Worcester County Public 

Schools. Results are disaggregated into domains that then place students into tiers based on the 

response to intervention (RTI model). Coaches, teachers, and the literacy coordinator then 

analyze test performance and address student needs accordingly. Tier 1 instruction is delivered at 

the whole-class level and is based on grade-level standards. Tier 2 (one level below expectations) 

and tier 3 (two or more levels below expectations) interventions for students requiring additional 

supports are identified through i-Ready results. The Tier 2 and 3 interventions vary by grade level, 

but are mapped out in the table located on the following page, and are supported largely through 

ESSER II and ESSER III funds. 

Afterschool/Summer Programs: Supplemental programs will target at-risk students to address 

learning loss and social-emotional learning. The program is built on components of proven 

afterschool programs and relies on evidence-based curricular/instructional materials. 

Worcester County Public Schools’ afterschool programs provide remediation and intervention 

in ELA, targeting students most at risk for falling below grade level. At the K-8 level, tier 2 and 

tier 3 interventions are provided through the 100 Book Challenge, Fundations, Achieve 3000, 

and Smarty Ants. The i-Ready reading diagnostic assessment, administered three times 

annually, enables teachers to measure progress. 

At the high school level, tier 2 and tier 3 interventions are provided through the 100 Book 

Challenge, My Perspectives Plus (SAVVAS), and Achieve 3000. Grades of afterschool 

participants are extracted from PowerSchool each quarter to assess the effectiveness of the 

program. 
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Tiered Instruction Reading Language Arts Programs K-1 2 3-5 6-8 9-12
Tier 1  Heggerty 

*Follow Scope and Sequence. Begin by Oct. 1 after arrival of materials
and participation in training

X 

Fundations 
*Follow Scope and Sequence from start of school year

X X 

Core Literacy UbD Units 
*Follow Scope and Sequence from start of school year

X X X 

100 Book Challenge Reading Workshop 
*Back-to-School Implementation Timeline:
By Sept. 17 – Reader Engagement Scores entered in School Pace
By Oct. 1 – Baseline Levels entered in School Pace
By Oct. 4 – Log reading practice in School Pace
By Oct. 15 – Power Goals established in School Pace
By Oct. 18 – Equitable Conferencing 2 Week Cycles begin (on-level = 1 
conference per 2-week cycle, 1 level below = 2 conferences per 2-week
cycle, 2 levels below = 3 conferences per 2-week cycle)

X X X 

Writer’s Workshop 
*Follow Scope and Sequence from start of school year

X X X 

Savvas MyPerspectives X X 
Tier 2 Resources/ Tier 3 
Interventions 
*Targeted Instruction time-
Respond to students needs based
on literacy block performance
*Tier 2 can begin as soon as needs
are noticed 
*Tier 2 and Tier 3 must begin
following fall diagnostics and 
screening measures  

Heggerty Bridge the Gap X 
 

Fundations Reteaching (Tier 2) and Fundations 
Intervention (Tier 3) 

X X X 

iReady Instructional Software X X X 
Smarty Ants Platform X X X 
Achieve 3000 Platform X X 
100 Book Challenge Reading Workshop with 
Foundational Skills and Comprehension Toolkits 

X X X X X 

MyPerspectives+ Workshop and Reteaching Resources X X 
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Area of Focus # 1: Academic Achievement in English Language Arts (ELA) 

1. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure
progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based
interventions/strategies to address the need, the evaluation of the effectiveness of the intervention, and the use of an equity lens in the
evaluation. In addition, include timeline and funding source (s). As you consider funding source, take into consideration federal, state,
and other available sources.

Goals Objectives 

Identify priority strategies and/or evidence-
based interventions. Describe the impact of 
the LSS’s educational equity policy on the 
selection of interventions to address needs. 

Timeline Funding 
Source (s) 

Describe how you will 
evaluate the 

effectiveness of the 
intervention(s) / 

strategies. Describe how 
you will use an equity 
lens as described in the 

Education Equity 
regulation COMAR 
13A.01.06 in your 

evaluation. 
Worcester 
County 
Public 
schools will 
improve the 
ELA 
achievement 
of all 
students. 

By the end of the 
2021-2022 
school year, a 
systematic 
School 
Improvement 
Process will 
result in literacy 
team action plans 
specific to each 
school that will 
result in 100% of 
students that 

Implement Tier 1 instructional programs 
(e.g., Heggerty, Fundations, Core Literacy 
UbD Units, 100 Book Challenge, Writer’s 
Workshop, Savvas My Perspectives) and 
ensure fidelity through adequate professional 
development and coaching. 

Utilize targeted instruction time, based on 
literacy block performance, to implement Tier 
2 resources and Tier 3 interventions (e.g., 
Heggerty Bridge the Gap, Fundations 
Reteaching for Tier 2 and Fundations 
Intervention for Tier 3, i-Ready instructional 
software, Smarty Ants, Achieve 3000, 100 

Tier 1: September 2021 
– June 2022

Tier 2/3: September 
2021 – June 2022 

Site Resource 
Coordinator and FIT 
Services: July 2021 – 
June 2022 

Title I Part 
A 

Title I Part 
C 

Title I SIG 
Title II Part 

A 
Title III EL 
Title III   

    Immigrant 
Title IV 

Part A 

The administration of i-
Ready and other 
formative assessments 
throughout the school 
year (e.g., fall, winter, 
spring) will enable 
teachers, coaches and 
the Literacy Coordinator 
to assess Tier 1 
instruction and Tier 2/3 
programming.  

Assessment results will 
be disaggregated by 
grade, as well as by 
student population (e.g., 
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place in the Tier 
II or Tier III 
category on the 
Fall i-Ready 
Reading 
Diagnostic 
achieving their 
“Stretch Growth” 
score by the 
Spring i-Ready 
Reading 
Diagnostic in the 
21-22SY.

Book Challenge reading workshop with 
Foundational Skills and comprehension 
toolkits, MyPerspectives + Workshop and 
reteaching resources) and ensure fidelity 
through adequate professional development 
and coaching. 

Provide outreach services to at-risk students to 
improve academic outcomes. 
• Site Resource Coordinator
• Student Services: Families in Transition

Services

Title V 
RLIS 

IDEA 
McKinney 

Vento 
Local 

Funding 
State 

Funding 
 ESSER 

Funds II or III 
Other 

white/non-white, 
FARM/non-FARM, 
EL/non-EL, SPED/non-
SPED) to make data-
informed decisions. 

The Coordinator of 
Instruction for 
English/Language Arts 
works with the 
Coordinator of Research 
and Information 
Systems and the 
Coordinator of 
Accountability, 
Assessment and School 
Counselors to 
disaggregate data by 
subpopulation, based on 
race/ethnicity, FARM 
status, special education 
status, and other 
characteristics. These 
disaggregated 
subpopulation data 
enable the Coordinator 
of Instruction for 
English/Language Arts 
to make data-informed 
decisions regarding the 
effectiveness of 
programming and 
interventions at 
improving outcomes for 
all student groups. 
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Area of Focus #2: Academic Achievement in Mathematics 
1. Based on the analysis of local academic and non-academic data, identify the area of focus

where the local school system did not meet the goals (areas where the local school system is
performing below expectations).  In the response, provide the rationale for selecting the area
of focus, including the implementation of strategies and/or evidence-based interventions to
support student achievement. Describe priority strategies and/or evidence-based interventions
to address disparities in achievement to improve student performance and measure and
address learning loss. As school systems respond to area of focus #1, refer to page 13 to
guide your response to address specific student groups.

a. Description.  Describe Area of Focus #2 and how it aligns with your system’s educational equity
policy. Describe the rationale for selecting the areas of focus (up to 1,000 character).

The Educational Equity Policy of WCPS specifies the use of disaggregated data to inform 
decision-making. The policy also states that: 
• “Achievement of all students will be raised while narrowing the gap between the lowest and

the highest performing students.”
• “Educational outcomes shall not be predictable by actual or perceived personal

characteristics, and gaps in student achievement will be significantly reduced and ultimately
eliminated.”

School improvement teams reviewed MCAP and i-Ready, and/or course pass data, depending on 
grade band, to assess academic achievement in mathematics. Data were assessed at the grade 
level, as well as disaggregated by population to analyze outcomes by race/ethnicity and FARM, 
English language (EL) and special education subgroups. Based on county-wide and subgroup 
data, the strategies supporting Area of Focus #2 aim to improve county-wide mathematics 
achievement and to decrease the mathematics achievement gaps between FARM students, non-
white students, EL learners, and special education students and their peers. 

b. Analysis.  To support student achievement, provide an interpretation or justification for data used to
identify this need. (up to 1,000 characters).

At the elementary level, less than 60% of students are at the Tier 1 level, and at the middle school 
level, less than 50% of students are at the Tier 1 level, based on spring 2021 i-Ready data. 
Disaggregated data for elementary and middle school students demonstrate similar performance 
by gender at both grade bands, but discrepancies are apparent among other groups of students. At 
both levels, EL students, special education students, FARM students and African American 
students are under-represented in Tier 1 and over-represented in Tier 3. Less than 30% of African 
American students are on grade level in mathematics at the elementary level, and the percentage 
decreases to less than 22% at the middle school level. At the high school level, MCAP data for 
Algebra I and II reflect similar gaps. Just under 50% of all students are proficient. However, fewer 
than 30% of FARM and African American students are proficient in Algebra I or Algebra II. 
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c. Identify the root cause (s) for area of focus #2 and describe how you intend to address them (up to
1,000 characters).

School improvement process (SIP) teams identified root causes of school-specific challenges and 
are creating appropriate action plans focusing on mathematics. Root causes regarding academic 
achievement in mathematics, extracted from the SIP workplans of each school and reviewed 
during instructional staff meetings with coordinators, include access and use of data to 
individualize and differentiate instruction, and increasing integrity to the instructional framework 
of Main Lesson (Tier 1 focus) and Menu Lesson (Tier 2 focus) to decrease the percentage of 
students performing below grade level. 

Mathematics achievement will be addressed through coaching and professional development 
aimed at intentional planning, preparation, and mapping to ensure integrity and consistency with 
Tiers 1-3 instruction and resources. Some schools have also indicated, within their school 
improvement plans, to increase the use of data for formative assessments. Together, these general 
strategies will improve overall performance, and the differentiated instruction and focus on Tier 
2 and Tier 3 integrity will help to reduce performance gaps. 

d. Identify evidence-based interventions to measure and address learning loss
(up to 1,000 characters).

Measure: 
WCPS will utilize i-Ready and ALEKS data to measure learning loss and assess growth 
throughout the year.  

Address: 
Coaching: Research indicates that teacher coaching increases teacher efficacy, ultimately 
increasing achievement. Coaching is crucial as teachers address post-pandemic learning loss. 
Mathematics will participate in a coaching collaborative and work with teachers to improve 
instruction. 

Tiered Support: Tier 1-3 instruction and interventions, coupled with extensive professional 
development to ensure fidelity/integrity, will be delivered through evidence-based programs and 
platforms. Teachers will increase their use of and reliance on formative data to identify and plan 
for Tier 2 and 3 interventions to effectively meet the needs of all students. Examples are the 
ALEKS adaptive program, Math 180, ST Math and Delta Math. 
Afterschool/Summer Programs: Supplemental programs will target at-risk students to address 
learning loss and social-emotional learning. The program is built on components of proven 
afterschool programs and relies on evidence-based curricular/instructional materials. 
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Area of Focus #2: Academic Achievement in Mathematics 

2. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure
progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based
interventions/strategies to address the need, the evaluation of the effectiveness of the intervention, and the use of an equity lens in the
evaluation. In addition, include timeline and funding source (s). As you consider funding source, take into consideration federal, state,
and other available sources.

Goals Objectives 

Identify priority strategies and/or 
evidence-based interventions. 

Describe the impact of the LSS’s 
educational equity policy on the 

selection of interventions to 
address needs. 

Timeline Funding Source (s) 

Describe how you will 
evaluate the effectiveness 

of the intervention(s) / 
strategies. Describe how 

you will use an equity lens 
as described in the 
Education Equity 

regulation COMAR 
13A.01.06 in your 

evaluation. 
Worcester County 
Public schools will 
improve the 
mathematics 
achievement of all 
students. 

By the end of the 
2021-2022 school 
year, the 
implementation of 
School 
Improvement 
Process team action 
plans will result in a 
three percentage 
point increase in the 
percent of students 
in all subgroups 
scoring at or above 
grade level on the i-
Ready mathematics 
assessment or 

Implement Tier 1 instructional 
resources into Main Lesson (e.g., 
ST Math, Dream Box, i-Ready, 
Delta Math, ALEKS) and ensure 
fidelity through adequate 
professional development and 
coaching. 

Implement Tier 2 and 3 resources 
and interventions (e.g., Bridges, 
Do the Math, Math 180) in Menu 
lesson in K-12 mathematics, 
depending on student need and 
grade. Ensure fidelity through 

Tier 1: 
September 
2021 – June 
2022 

Tier 2/3: 
September 
2021 – June 
2022 

Afterschool 
Program: 
October 2021 – 
June 2022 

Site Resource 
Coordinator 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III  

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney Vento 
Local Funding 
State Funding 
ESSER Funds II or III 
Other(funding source) 

The administration of i-
Ready and ALEKS 
assessments throughout the 
school year will enable 
teachers, the math coach, 
and the Coordinator of 
Mathematics Instruction to 
assess Tier 1 instruction 
and Tier 2/3 programming.  

i-Ready, ALEKS and
MCAP results will be
disaggregated by grade, as
well as by student
population (e.g.,
white/non-white,
FARM/non-FARM,
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achieving a 
proficiency level of 
4 or 5 on the 
MCAP. Data will be 
disaggregated by 
race/ethnicity, 
FARM status, 
special education 
status, etc. 

professional development and 
mathematics coaching. 

Provide afterschool supplemental 
programming, targeted toward at-
risk student populations, to 
increase the percent of elementary 
and middle school FARM 
students at or above grade level in 
mathematics, as measured by the 
i-Ready, and to decrease the
percent of high school FARM
students earning failing grades in
mathematics courses.

Provide outreach services to at-
risk students to improve academic 
outcomes. 
• Site Resource Coordinator
• Student Services: Families in

Transition Services

and FIT 
Services: July 
2021 – June 
2022 

EL/non-EL, SPED/non-
SPED) to make data-
informed decisions in 
order to identify the need 
for additional 
interventions. 

The afterschool program 
will be evaluated at the 
end of each year by 
comparing the i-Ready and 
course grades of 
participants and extracting 
data for FARM students. 
These data will be 
compared to school/grade-
band averages. 
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Area of Focus #3: School Safety 

1. Based on the analysis of local academic and non-academic data, identify the area of focus
where the local school system did not meet the goals (areas where the local school system is
performing below expectations).  In the response, provide the rationale for selecting the area
of focus, including the implementation of strategies and/or evidence-based interventions to
support student achievement. Describe priority strategies and/or evidence-based interventions
to address disparities in achievement to improve student performance and measure and
address learning loss. As school systems respond to area of focus #1, refer to page 13 to
guide your response to address specific student groups.

a. Description.  Describe Area of Focus #3 and how it aligns with your system’s educational equity

policy. Describe the rational for selecting the area of focus (up to 1,000 characters).

Worcester County Public Schools’ Forward View 2022 Strategic Plan states that every school 

“will be a safe and secure learning environment that creates and maintains a culture of respect 

and positivity with the intention of promoting the well-being of every student.” The Educational 

Equity Policy of WCPS directs that “Predictability and disparity will be significantly reduced and 

ultimately eliminated in all aspects of education and its administration, including but not limited 

to, the disproportionate representation of students by race, poverty, gender, sexual orientation, 

and national origin in discipline, special education, and in advanced learning.” 

The School Improvement Process (SIP) is a comprehensive approach supporting the Forward 

View 2022 Strategic Plan, and centers on academic achievement (ELA and mathematics) and 

school safety. The Local ESSA Consolidated Strategic Plan is largely driven by the SIP and 

mirrors the three focus areas. Attendance and behavioral data, both used in the assessment of 

school safety, indicate disparities among student groups, particularly in risk ratios. 

b. Analysis.  To support student achievement, provide an interpretation or justification for data used to

identify this need (up to 1,000 characters).
Based on behavioral data, risk ratios for FARM, Special Education and Hispanic elementary 

students were all greater than 3.0. The risk ratios for non-white students (African American: 2.16, 

Hispanic: 3.41) are significantly higher than for white students (0.21). Middle/high school data 

demonstrate similar disparities. Non-white, FARM, and special education rates are 

disproportionately high. Risk ratios for multi-racial and African American special education 

students exceed 3.0 and ratios for FARM and special education students exceed 2.0. In 

comparison, the ratio for white students is 0.47. Although disproportionality has declined in 

recent years for students who are in the FARMS or African American subgroups, rates still remain 

well above their non-group peers.  

Cumulative chronic absenteeism data as of quarter four show similar disparities. One-fifth or 

more of FARM, African American, Hispanic, and multi-race/ethnicity students were chronically 

absent, per 2020 data. For both EL and special education populations, the chronic absenteeism 
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rate was 17%. In comparison, 9.2% of white students and 13.8% of all WCPS students were 

chronically absent.  

c. Identify the root cause (s) for area of focus #3 and describe how you intend to address them (up to
1,000 characters).
School improvement process (SIP) teams identified root causes for gaps and disparities in 

behavioral and attendance trends. Root causes for extracted from the SIP workplans of each 

school and reviewed during instructional staff meetings with coordinators include inconsistencies 

in the use of Tiered prevention strategies, social-emotional and mental health awareness and 

coping skills, cultural sensitivity awareness, and communication with families. 

SIP teams also developed action plans to address behavior and attendance within each school. 

Based on those plans, efforts will focus on the implementation of Positive Behavioral 

Interventions and Supports (PBIS), mental health/resource supports, and professional 

development regarding cultural sensitivity, equity, social-emotional and mental health, and other 

related topics. 

d. Identify and describe evidence-based interventions to measure and address learning loss (up to
1,000 characters).
Worcester County Public Schools’ social workers, funded in part through the ESSER III grant, 

foster mental health and student success, helping to address some of the lasting impacts of the 

COVID-19 pandemic and position students for academic and emotional growth. Schools are 

revamping their PBIS efforts and will provide training to school personnel to implement tiered 

interventions aimed at improving behavior, thus decreasing referrals. Professional development 

focused on tiered behavioral interventions, de-escalation, SEL, cultural awareness/equity, and/or 

other evidence-based initiatives will support these efforts. 
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Area of Focus #3: School Safety 

2. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to ensure progress.
In your response, include how your educational equity policy impacted the selection and use of evidence-based interventions/strategies to address
the need, the evaluation of the effectiveness of the intervention, and the use of an equity lens in the evaluation. In addition, include timeline and
funding source (s). As you consider funding source, take into consideration federal, state, and other available sources.

Goals Objectives 

Identify priority 
strategies and/or 
evidence-based 

interventions. Describe 
the impact of the LSS’s 

educational equity policy 
on the selection of 

interventions to address 
needs. 

Timeline Funding Source (s) 

Describe how you will 
evaluate the effectiveness of 

the intervention(s) / 
strategies. Describe how you 

will use an equity lens as 
described in the Education 
Equity regulation COMAR 

13A.01.06 in your evaluation. 

Worcester County 
Public Schools will 
improve attendance 
rates and decrease 
disciplinary 
disproportionality. 

By the end of the 
2021-2022 school 
year, the 
implementation of 
School Improvement 
Process safety team 
action plans will 
result in fewer than 
10% of students being 
chronically absent 
and risk ratios lower 
than 3.0 for all 
subgroups and lower 
than 2.0 for students 
with disabilities. 

Provide consistent 
communication and 
outreach services to 
students and families 
most likely to be at risk 
for absenteeism or 
disciplinary referrals 
• Site Resource

Coordinator
• Student Services:

Families in Transition
Services

• Social
Worker/Behavioral
Health Consultant
services)

Provide social-emotional 
learning interventions 

Site Resource 
Coordinator: July 
2021 – June 2022 

FIT Services: 
July 2021 – June 
2022 

Social Workers: 
July 2021 – June 
2022 

PBIS: September 
2021 – June 2022 

SEL: Afterschool 
program-
embedded SEL 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III  

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney Vento 
Local Funding 
State Funding 
 ESSER Funds II 

or III 
Other (ECAC, ARP 

Supplemental – social 
worker/behavioral health 
consultant, LSCI) 

SIP teams will continue to 
meet throughout the 2021 – 
2022 school year to assess 
progress toward attendance 
and behavior/discipline 
targets and will assess/create 
new action plans, based on 
formative data, in December 
2021, March 2022 and June 
2022. 

During individual school 
meetings, as well as regional 
check-in meetings, attendance 
and discipline risk ratio data 
will be distributed and 
reviewed at the school and 
grade-band levels. All data 
will be disaggregated by 
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and related professional 
development 
• Afterschool programs

that incorporate
elements of SEL

• Positive Behavioral
Interventions and
Supports program

• Culturally Responsive
Educator Professional
Development

• Life Space Crisis
Intervention (LSCI)
Program

interventions – 
September 2021 
– June 2022

SEL: Dr. Warren 
Culturally 
Responsive 
Educator PD – 
December 2021 – 
June 2022 

SEL: Life Space 
Crisis 
Intervention 
(LSCI) Program, 
SHMS: October 
2021 – June 2022 

student group to determine 
where efforts must be focused 
for future SIP cycles to close 
gaps.   
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TRANSFERABILITY OF FUNDS CHART 
Local school systems may transfer ESSA funds by completing this page as part of the Local ESSA Consolidated Strategic Plan 
submission. Receipt of this chart as part of the Local ESSA Consolidated Strategic Plan will serve as the required 30 day notice to 
MSDE. An LEA may transfer all or a portion of funds it receives under each of the programs listed below. The school system must 
consult with nonpublic school officials regarding the transfer of funds.  In transferring funds, the school system must: (1) deposit 
funds in the original fund; (2) show as expenditure – line item transfer from one fund to another, and (3) reflect amounts transferred 
on expenditure reports.   

 TRANSFERABILITY OPTION WILL NOT BE UTILIZED 
Total FY 
2022 
Allocation 

Funds 
Available 
for Transfer 

$ Amount to be 
transferred  
out of each 
program 

Programs to which an LEA May Transfer Funds $ Amount to be 
transferred into 
the program 

$ Title II, Part A 
– Supporting
effective
instruction state
grants

    Title I, Part A – Improving basic programs operated by LEAs 

    Title I, Part C – Education of migratory children 
    Title I, Part D – Prevention and intervention programs for children 
and youth who are neglected, delinquent, or at-risk 

$ 
    Title II, Part A – Supporting effective instruction state grants 
    Title III, Part A – State grants for English language acquisition and 
language enhancement 
    Title IV, Part A – Student support and academic enrichment grants 
    Title V, Part B – Rural education 

$ Title IV, Part 
A – Student 
support and 
academic 
enrichment 
grants 

    Title I, Part A – Improving basic programs operated by LEAs 
    Title I, Part C – Education of migratory children 
    Title I, Part D – Prevention and intervention programs for children 
and youth who are neglected, delinquent, or at-risk 
    Title II, Part A – Supporting effective instruction state grants 

$     Title III, Part A – State grants for English language acquisition and 
language  

 enhancement 
    Title IV, Part A – Student support and academic enrichment grants 
    Title V, Part B – Rural Education 

    
    
    
     
    

    

    

    
    

X
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Comprehensive Support and Improvement 
(CSI), Targeted Support and Improvement 
(TSI) Schools, and SIG IV Schools 
Please provide responses to address schools with areas of identification  

1. Comprehensive Support and Improvement (CSI) Schools.

a. For school systems with CSI schools, as a school system how are you supporting your
schools identified for low achievement? (up to 1,000 characters).

NA 

b. How are you supporting your schools identified for low graduation rate? (up to 1,000
characters).

NA 

2. Targeted Support and Improvement (TSI) Schools.
a. For school systems with TSI schools, please list schools identified as a Targeted

Support and Improvement (TSI) schools, the student groups identified in each school,
and the number of students being served in each school (up to 1,000 characters).

Snow Hill Middle School (SHMS)- Chronically Absent students receiving Special Education services. 
Total population-380 students and of that population 13 special education students being served. 

Pocomoke Middle School (PMS)- Chronically Absent students receiving Special Education services. 
Total population-443 students and of that population 12 special education students being served. 

b. If the LEA’s TSI schools conduct a root cause analysis, describe trends in the 
findings of the root cause analysis in the LEA’s TSI schools, if there are any.  

Root Cause trends at SHMS and PMS did show similar areas of needed improvement. For PMS, the root 
cause analysis determined that there is an opportunity to increase expertise in Specially Designed 
Instruction (SDI), data literacy and collaboration across stakeholders. At SHMS it was determined that 
there was also an opportunity to improve SDI implementation and a focus, again, on data literacy to 
provide high-quality Tier I instruction was noted. SHMS also determined that a focus on intense 
interventions was needed.  

c. Describe the process the local school system is using to plan and implement its 
support for TSI schools. (up to 1,000 characters).  

New this year, Worcester County Public Schools (WCPS) has included the Johns Hopkins School 
University (JHU) School of Education to facilitate the development of TSI plans for PMS and SHMS 
under the direction of JHU Education Department and the leadership team from WCPS. The process 
began with team planning with each school using the Johns Hopkins Center for Technology in 
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Education’s team-based continuous improvement process, Dynamic Impact, to guide local school leaders 
to analyze data through root cause, interventions, and monitoring effectiveness of implementation at the 
TSI schools. School teams began the process in September and generated plans based on school data and 
student data.  Monthly meetings have been scheduled with JHU and WCPS for continued development, 
implementation, and oversite of the plan with direct responsibilities in place. 

d. How are you supporting TSI schools by their student group identifications?      Please
provide funding sources. (up to 1,000 characters).

Worcester County Public Schools supports its TSI schools in the following ways: 

Through Title I, WCPS is supporting the student group identified, special education students, by funding 
professional development. In collaboration with the Special Education Department at WCPS the 
implementation of Specially Designed Instruction (SDI) and Co-Teaching collaboration has been 
implemented. Professional learning will be provided by Dr. Marilyn Friend, a nationally-renowned SDI 
Consultant. Dr. Friend will advise, coach, and mentor the school leadership and instructional staff around 
the process for building inclusive practices and implementing co-teacher essential practices as part of a 
shift in the culture of rigor in areas of instructional strategies and student achievement. This professional 
learning will take place four times throughout the school year. 

In addition, as previously discussed, local monies have also been used to fund JHU to work with TSI 
schools to develop a plan for improvement.  

e. Please provide the name(s), position, address, and email address of the staff with
primary responsibility for administering/coordinating the LEA's TSI program.

Pocomoke Middle School, 800 Eight Street, Pocomoke, MD 21851 
Dee Shorts, Title I Coordinator, drshorts@worcesterk12.org 
Nannette Howe, Title I Grant Manager, nahowe@worcesterk12.org 
Melissa Freistat, PMS Principal, mafreistat@worcesterk12.org 
Martha Sturgis, PMS Curriculum Resource Teacher, mlsturgis@worcesterk12.org 
Jennifer Smith, PMS Special Education Math Coach, jnsmith@worcesterk12.org 
Danielle Jackson, PMS Math/Literacy Interventionist, dljackson@worcesterk12.org 
Jennifer Dale, JHU Program Administration, jdale@jhu.edu 
Andrea Schanbacher, JHU Program Administration, aschanbacher@jhu.edu 
Marilyn Muirhead, Dynamic Impact Coach, mmuirhe2@jhu.edu 
Cassidy Hamborksy, Worcester County Literacy Coordinator, cmhamborsky@worcesterk12.org 
Kirsten Danisavich, Worcester County Mathematics Coordinator, kpdanisavich@worcesterk12.org 
Rae Record, WC Special Education Supervisor, rnrecord@worcesterk12.org 
Windy Phillips, Coordinator of Instruction of Special Education, wephillips@worcesterk12.org 
Amy Gallagher, Local Accountability Coordinator, adgallagher@worcesterk12.org 

Snow Hill Middle School, 522 Coulbourne Lane, Snow Hill, MD 21863 
Dee Shorts, Title I Coordinator, drshorts@worcesterk12.org 
Nannette Howe, Title I Grant Manager, nahowe@worcesterk12.org  
Mary Anne Cooper, SHMS Principal, macooper@worcesterk12.org 
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Angela Landreth, SHMS CRT, ablandreth@worcesterk12.org 
Cara Kurtz, SHMS Special Education Teacher, cakutz@worcesterk12.org 
Katelyn Fallon, SHMS 4th Grade Teacher, kefallon@worcesterk12.org 
Krisitna Salvarola, SHMS 5th Grade Teacher, kmsalvarola@worcesterk12.org 
Sara Prior, SHMS Special Education Math Coach, sprior@worcesterk12.org 
Jennifer Dale, JHU Program Administration, jdale@jhu.edu 
Andrea Schanbacher, JHU Program Administration, aschanbacher@jhu.edu 
Marilyn Muirhead, Dynamic Impact Coach, mmuirhe2@jhu.edu 
Cassidy Hamborksy, Worcester County Literacy Coordinator, cmhamborsky@worcessterk12.org 
Kirsten Danisavich, Worcester County Mathematics Coordinator, kpdanisavich@worcesterk12.org 
Rae Record, WC Special Education Supervisor, rnrecord@worcesterk12.org 
Windy Phillips, Coordinator of Instruction of Special Education, wephillips@worcesterk12.org 
Amy Gallagher, Local Accountability Coordinator, adgallagher@worcesterk12.org 
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COMAR 13A.04.07 Gifted and Talented Education 

(Click the link above to access the Gifted and Talented Education regulation) 

Gifted and Talented Early Submission Date 
1st submission to the MSDE GT Program Manager for review: Window opens August 2, 2021 

Conditional approval granted to LSSs On or before September 30, 2021 

COMAR 13A.04.07 Gifted and Talented Education 

COMAR 13A.04.07.06 specifies that local school systems shall report the following information 

in their Local ESSA Consolidated Strategic Plan.  

1) The process for identifying gifted and talented students
Students throughout WCPS (Worcester County Public Schools) are identified as GT (Gifted and

Talented) through a multi-tiered process at the conclusion of their third grade year. First, a

universal screening tool, CogAT (Cognitive Abilities Test) is administered. Second, teachers

examine each student’s PTD (Primary Talent Development) ratings from grades Prek-2. Next,

teachers review each student’s i-Ready diagnostics in the areas of reading and mathematics.

Finally, a behavioral survey, very similar to the HOPE Teacher Rating scale for gifted

behavioral characteristics. Following the multi-tiered process, students who demonstrate

proficiency (in at least two or more areas) are identified as GT. New students who enroll in

WCPS (regardless of grade level) are evaluated using the multi-tiered process. As a result,

additional “seats” are allocated for the CogAT annually. Additionally, WCPS reciprocates

with other Maryland jurisdiction’s identification. For example, if a student transfers to

Worcester County Public Schools and is documented as GT from their previous Maryland

county, then we honor that designation.

2) Changes made to the identification process during the pandemic
As a result of school closures due to the COVID-19 pandemic, WCPS was unable to conduct GT

testing and evaluation during the spring of 2020. In response to this delay in identification, fourth

grade students were tested and evaluated for GT programming during the fall of 2020. During

the spring of 2021, the GT identification process resumed for third grade students. To

accommodate students who chose to remain in virtual learning for the remainder of the

2020-2021 school year, safe and socially-distanced in-person testing was offered at our

elementary schools.

3) The number of gifted and talented students identified in each school*

*The number of GT students in each school and local school system will be derived from

2020-21 Attendance Data Collections provided to the MSDE Office of Accountability

*The local school system does not need to include any information in this cell.

4) The percentage of gifted and talented students identified in the local school system

in 2020-21*

As of June 30, 2021, 11.4% of eligible students were identified as GT. Out of 5049 students 

eligible (in grades 3-12 within qualified schools), 579 students were identified formally as 

Gifted and Talented. 

*Local school systems must report the percentage and how it was calculated in this cell.

5) The schools that have been exempted from the identification of a significant

number of gifted and talented students and the rationale in 2020-21.
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CCSS (Cedar Chapel Special School) is exempt from GT identification. CCSS serves 

WCPS students with moderate to severe disabilities between the ages of 3 and 21. 

6) The continuum of programs and services
All students in pre-K through second grade participate in our PTD (Primary Talent

Development) program. Third grade teachers review PTD portfolios throughout the year.

All third grade students will participate in the CogAT and will be evaluated using universal

screening and multi-tiered process. Students in fourth through eighth grade who are

recognized as GT will participate in an enrichment program. The schools may choose from

a leadership program, a media-based enrichment program with materials from William

and Mary’s Center for Gifted Education, STEM-based enrichment modules, or a research

investigation model. Some schools will offer a Phoenix Writing Lab or a Project Lead The

Way program for students who are recognized as GT in grades sixth through eight. High

school students who are identified as GT are offered AP courses and dual enrollment

classes. Currently, an internship-based program is being designed to afford GT high school

students with hands-on experiences. Additionally, WCPS is requesting funding from the

Worcester County Commissioners that will enable high school students to participate in a

two-week GT program during the summer. A pilot program began in the summer of 2021

and will be improved in Summer 2022. Following the summer programming, these

students will complete internships during the school year. Each student will select an

internship based on their chosen pathway (e.g., Criminal Justice, Culinary Science,

Robotics, 3D Printing and Laser Cutting, etc.) With respect to high school students who

are employed during the summer months, the internships will be open to all GT students,

even if they are not able to participate in the summer program. This new initiative launched

during the summer of 2021 through a successful summer program. For all 55 participants,

100% of the students who were present for both the pre- and post-assessment of skills and

knowledge, improved their score.

7) Changes made to the continuum of programs and services during the pandemic
WCPS did not experience changes to programming and services during the pandemic.

Most students attended classes in-person for the majority of the 2020-2021 school year.

WCPS summer programs were held in-person in 2020 and 2021.

8) Data-informed goals, targets, strategies, and timelines for 2021-22.

Goals must be established using the equity lens as defined in COMAR 13A.01.06,

Educational Equity. Consult with your local school system equity point of contact.

Goal #1: During the 2021-2022 school year, Worcester County Public Schools will conduct 

refresher courses and additional professional development in the Primary Talent 

Development Program for new staff and additional professional development on the GT 

Identification process. 

Target(s) 
A minimum of one new 

teacher and two veteran 

teacher/admin GT 

professional 

development 

opportunities will be 

implemented during 

Strategy(ies) 
The GT Coordinator will collaborate 

with the New Teacher Coordinator to 

offer a PTD professional development. 

The training will demonstrate how PTD 

benefits our students and helps to 

identify underrepresented groups in 

gifted 

Timeline(s) 
October 2021- January 

2022 
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the 2021-2022 school 

year. 

behaviors. The PD will provide 

teachers an understanding of the formal 

identification process and the 

continuum of GT services throughout 

the student’s educational career.  

Target(s) 
A minimum of two 

veteran teacher/admin 

GT professional 

development 

opportunities will be 

implemented during the 

2021-2022 school year. 

Strategy(ies) 
The GT Coordinator will collaborate 

with the new School Administrators to 

offer a PTD professional development. 

The training will demonstrate how PTD 

benefits our students and helps to 

identify underrepresented groups in 

gifted behaviors. The PD will provide 

teachers an understanding of the formal 

identification process and the 

continuum of GT services throughout 

the student’s educational career. 

Timeline(s) 
September 14, 2021- Berlin 

Intermediate School’s New 

Administrators 

October- November 2021- 

Pocomoke Middle School’s 

New Administrators 

December 2021-February 

2022- Designated for veteran 

teachers. We will either 

schedule the PD for PLC time 

at each school or for evening 

PD slots. 

Goal #2: WCPS will formally identify minority students for GT at a rate which is more 

reflective of our minority population within the county as a whole.  

Target(s) 
Of the formally identified GT 

students, 23% of them are 

minority students. We will 

continue to increase by 2% 

per year, until our percentage 

of minority representation in 

GT programs more closely 

reflects our county 

percentage of minorities 

overall (currently 34.5%)  

Strategy(ies) 
During the 2021-2022 school year and 

within the PD opportunities in Goal 1, 

research will be shared from NAGC 

(National Association for Gifted 

Children) on “Identifying and Serving 

Culturally and Linguistically Diverse 

Gifted Students”.1 WCPS will also 
research additional GT characteristics/

behavioral checklists that help to improve 

the identification process of 

underrepresented populations. 

Timeline(s) 
This work will take 

place throughout the 

2021-2022 school 

year, and this goal 

will continue until 

our GT population 

more closely 

represents our 

overall student 

population.  

Goal: WCPS will work to expand and explore additional enrichment opportunities for high 

school students who are formally identified as Gifted and Talented, as well as for students in 

the trades.  

Target(s) Strategy(ies) Timeline(s) 

1 Identifying and Serving Culturally and Linguistically Diverse Gifted Students. (n.d.). National Association for 

Gifted Children. Retrieved September 23, 2021, from 

http://www.nagc.org/sites/default/files/Position%20Statement/Identifying%20and%20Serving%20Culturally%20an

d%20Linguistically.pdf.  
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WCPS will create a STAT 

(Skilled Trades and Tourism) 

Academy for incoming 

9th-12th grade students. The 
Academy will include the 

implementation of enriching 

internships. 

Students who are formally identified as GT 

in 9th-12th grade as of July 2022 will be 
afforded the opportunity to participate in a 

STAT Academy to enrich their education in 

a chosen pathway. The STAT program will 

also afford this enrichment opportunity to 

9th -12th grade students in the trades at 
Worcester Technical High School. Students 

in this program may then be eligible for 

enriching internships throughout the 

following school year. Evidence-based 

strategies surrounding high-quality 

internships have demonstrated success for 

students preparing for post-secondary 

education and/or careers.2

Planning for this 

program has 

begun. WCPS will 

continue to hold 

additional 

planning meetings 

January through 

June 2022.  

2 Gifted Students. https://www.cde.state.co.us/postsecondary/grad-gifted#bestpractices 

28



Comprehensive Teacher Induction Program 
Title 13A   STATE BOARD OF EDUCATION 

Subtitle 07 SCHOOL PERSONNEL 

.01 Scope. 

This chapter applies to a comprehensive induction program for new teachers. The purpose of this 
regulation is to provide guidance for local school systems to establish a high-quality induction 
program that addresses critical professional learning needs of new teachers, improves 
instructional quality, and helps inductees achieve success in their initial assignments, 
resulting in improved student learning and higher retention in the profession.  

The induction program that each local school system designs shall reflect coherence in structure 
and consistency in focus to ensure an integrated, seamless system of support.  

Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, 
these regulations establish the components of an induction program, allowing local school 
systems to build on their current programs. 

.04 General Requirements. 
A. Each local school system shall establish and maintain a comprehensive induction program for
all new teachers.
B. The comprehensive induction program shall be designed to provide participating teachers
with the knowledge and skills necessary to be successful in their classrooms and schools to
enable them to stay in the profession.

Local school systems shall use the Maryland Teacher Professional Development Planning Guide 
develop the program, which shall include the following professional learning activities: 
(1) Before the school year begins, orientation programs for all teachers new to the local school
system;
(2) Ongoing support from a mentor, including regularly scheduled meetings during non-
instructional time;
(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled
teachers;
(4) Follow-up discussions of the observations and co-teaching experiences;
(5) Ongoing professional development designed to address new teacher needs and concerns; and
(6) Ongoing formative review of new teacher performance, including classroom observations,
reviews of lesson plans, and feedback based on clearly defined teaching standards and
expectations.
D. The district shall consider the need for staffing to:
(1) Plan and coordinate all induction activities;
(2) Supervise new teacher mentors;
(3) Communicate with principals and other school leaders about induction activities; and
(4) Oversee the evaluation of the comprehensive induction program.
E. The comprehensive induction program may provide annual training for principals, assistant
principals, and school-based professional development staff to familiarize them with the factors
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that contribute to teacher attrition and retention, the learning activities and schedule for induction 
program participants, the role of mentors and expectations for supporting mentors' work in 
schools, and the importance of school-level coordination of support for new teachers. 

.05 Participation in the Comprehensive Induction Program. 
A. All teachers new to the profession shall participate in all induction activities until they receive
tenure. Veteran teachers, in their first year of teaching in the district, shall participate in all
induction activities designed for veteran teachers for a minimum of 1 year.
B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt
at least one of the following options for teachers during their comprehensive induction period:
(1) A reduction in the teaching schedule;
(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional
activities other than induction support; or
(3) Sensitivity to assignment to teaching classes that include high percentages of students with
achievement, discipline, or attendance challenges.

Comprehensive Teacher Induction Program 

Section A- Comprehensive Teacher Induction Program (CTIP) Team Members  
1. Please list the supervisor(s) of your CTIP. Include the names, positions, and

responsibilities of those individuals.
Amy Gallagher, Ed.D., Coordinator of Accountability, Assessment and School Counselors for WCPS, 
serves as the supervisor of the county’s Comprehensive Teacher Induction Program (CTIP). As the 
supervisor, her responsibilities include planning and implementing the 9-day summer induction program, 
facilitating a monthly, school-based new teacher PLC for first-year teachers and mentors, including lesson 
creation, resource collection and budget oversight. Dr. Gallagher also coordinates five, district-based PLC 
meetings for new teachers. 

Is there anyone else that collaborates to supervise the program? 

2. Please provide information on your mentors.

Type of Mentor Amount  

Full Time Mentors 0 

Part Time Mentors 0 

Full Time Teachers 42 

Total Number of Mentors  42 

3. Please provide the total number of probationary teachers being served by your CTIP.
Worcester County Public Schools’ CTIP is serving 158 probationary teachers and certificated staff, 
including 55 first-year teachers, 41 second-year teachers, and 52 third-year teachers. Induction participants 
include any new teacher or staff to the county, including media specialists, sign language interpreters, 
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school counselors, behavioral support specialists, and other similar positions in order to provide a robust 
support system for all certificated staff. 

4. Please provide the average mentee to mentor ratio (example: 15:1).
The average mentee to mentor ratio for WCPS is 3:1. 

Section B- Comprehensive Teacher Induction Program Training and Supervision  
1. Please describe the training that your mentors receive before and during their tenure as a

mentor. When does this training occur? What is the content?
Worcester County Public Schools (WCPS) utilizes a train-the-trainer model for mentors, whereby county 
mentors who are trained through MSDE-sponsored Teacher Induction Academies train new peer mentors. 
In July 2019, three WCPS teachers attended the Teacher Induction Academy, and then provided training to 
peer mentors during the annual orientation. During orientation sessions, Teacher Induction Academy-
trained mentors train peer mentors on the standards for mentoring, mentoring language, the impact of 
mentoring, components of trust, and other topics. 

During the summer teacher induction program, county mentors lead the training sessions for the school-
based mentors utilizing the schedule below. These sessions are intended to explore best- practices of 
mentoring, developing a school-based PLC and resources to support new teachers as mentors. 

Building a New Normal for the #HiringClassof2021 Through Mentorship 
8:30 am - 9:00 am 

Breakfast, Registration and Networking 
9:00 am- 11:00 pm 11:00 pm- 

12:30 pm 
12:45 pm - 3:00 pm 3:00 pm- 

3:30 pm 

Mentorship Kickoff for 2021-
2022: Setting Our Purpose 
• Developing our WHY

(Mission and Vision)
• Our Mentorship Structure

Overview of Hiring Class of 2021 
School-Based PLC 

• Mentorship Structure
• PLC Logistics
• Microsoft Team Space
• 30 Day Goals
• 5D
• I Wish My Teacher Knew

Lunch 

Cafeteria 

Overview of Hiring Class of 
2021 School-Based PLC  
• Mentorship Structure
• PLC Logistics
• Microsoft Team Space
• 30 Day Goals
• 5D
• I Wish My Teacher

Knew

The Art of Mentoring 
• Strategies to support

high quality
mentorship

Daily Wrap 
Up with 

Connection 
to 5D 

Cafeteria 
11:30 am - 
12:45 pm 

Establishing 
Ambassador 

Support Plans 
through the 
Hiring Class 

PLC  

A. Gallagher
and

A. Bergonia
Supporting Curriculum and Instruction for the #HiringClassof2021 

8:30 am - 9:00 am 
Breakfast, Registration and Networking 
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9:00 am -10:00 am 
Learning Focus Area: Culturally Relevant Pedagogy 
Remarks: Dr. Annette Wallace, Chief Operating and Academic Officer 9-12 

10:00 am- 12:00 pm 
12:00 pm- 
12:30 pm 12:45 pm - 3:00 pm 

3:00 pm- 
3:30 pm 

Planning for Your New Teacher 
Professional Learning 
Community 

• Utilizing the Microsoft
Team for communication,
planning, documentation
and payroll

• Setting the Meeting
Agenda

• 30 Day Goals

Lunch 

Cafeteria 

Supporting New Teachers 
•      Support new teachers

in their content sessions 
• Work with ambassadors

to plan PLC schedule

Daily 
Wrap Up 

with 
Connection 

to 5D 

Cafeteria 

Throughout the school year, the county mentors participate in school-based sessions to support mentorship 
of new teachers. Topics of the sessions at the school include: 

• Updates from Content Coordinators/Curriculum

• Online Learning and Technology Support

• Classroom Management Supports

• Tips for New Teachers

• Supporting Social Emotional Wellness

• 5D+ Rubric for Teaching and Learning (Teacher Observation)

• Building an Effective PLC

• Mentor Requested Topics

All mentor resources, PLC agendas, and new teacher goals are managed in a district Microsoft Team and 
are available across the district. Mentor resources also include a repository of timely articles on timely 
issues that can be used in school-based new teacher professional learning. Articles are sourced from 
education journals and publications available through ASCD. 

2. Please describe how school system administrators are trained on the roles and
responsibilities of mentors. When does this training occur? What is the content?

Professional development regarding teacher mentoring and induction best practices and WCPS policies for 
Principals and other school leaders is embedded in monthly county-wide Administrative and Supervisory 
meetings. The school system’s human resources office also plays a key role in the smooth transition for 
new teachers and the roles and responsibilities of principals and other school leaders in the mentoring 
process. 

3. Who evaluates the efficacy of individual mentors? What are the criteria and how is the
data collected?

Mentors are chosen by individual building principals. Ongoing feedback is collected from all parties by the 
coordinator of new teacher induction to support efficacy determinations. The data is collected in a quarterly 
survey that assesses the support provided and effectiveness of the activities in supporting transition and 
development of new teachers.   
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The mentees complete the following survey quarterly. The survey is delivered through Microsoft Teams 
and data is sorted a processed through Excel. Survey items are included below. 

Mentee Survey 

To Be administered Quarterly 

Mentor’s Name: 

School:  

This survey will be used to evaluate the impact and efficacy of mentors in the school-based PLC. 

Please respond to each statement on the scale below. 

1-Strongly Disagree

2-Disagree

3-Not Sure

4-Agree

5-Strongly Agree

N/A- Not Applicable 

Working with my mentor teacher supported my understanding and development in the following areas: 

1. School Expectations

2. District Curriculum Expectations

3. School/district policies and procedures

Curriculum and Instruction 

4. Using and Implementing Technology

5. Teacher Observation

6. Effective use of teaching strategies

7. Differentiated Instruction

8. Lesson Planning

9. Using data to drive instruction

10. Effective use of curriculum resources

Student Behavior and Wellness 
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11. Discipline Procedures

12. PBIS Tiered Levels of Support

13. Wrap-Around Services

Classroom Management 

14. Classroom Management

15. Classroom Organization

16. Grading student work

Supporting Professional Relationships and Interactions 

17. Principal and administration

18. Colleagues

19. Students

20. Cultural diversity of students

Open Responses: 

1. How has your school-based new teacher mentor supported your transition this year?

2. If you could add one activity or support to school-based mentorship model, what would it be? Why?

3. Do you have any other thoughts/comments that would be helpful in assessing the impact of school-
based mentors?

Following the quarterly data collection through the survey, the coordinator of new teacher induction meets 
with the principal for the initial review the feedback. The principal adds qualitative observations that drive 
mentor training and resources to support new teachers. 

Our mentorship model is based on three mentors per school. These mentors are chosen based on the 
following qualifications and fill the following qualifications/roles.   

New Teacher Liaison- This is the point person for new teachers in the building. The New Teacher Liaison 
will check in regularly with new teachers to review processes, offer classroom support, answer questions, 
and conduct new teacher professional learning as requested.   

Hiring Class Ambassadors- Each principal will identify one teacher who has worked in WCPS for less 
than 5 years. This can be a brand-new teacher or a veteran from another district who now calls WCPS home. 
The Hiring Class Ambassador will support new teachers in WCPS processes and procedures.   

Technology Ambassadors- Each principal will identify one staff member to serve as the technology lead 
for new teachers in the school. The Technology Ambassador will support new teachers as they use 
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technology to plan and deliver engaging lessons, access curriculum, and deliver technology based new 
teacher professional learning. 

Microsoft Forms 

Following each session during summer induction, new teachers complete a survey like the one above.  
These surveys are intended to evaluate the efficacy of the program. Quarterly, new teachers complete a 
similar survey designed to evaluate the effectiveness of new teacher PLCs and our mentorship model. 
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Section C- Comprehensive Teacher Induction Program Overview  
1. Please describe your initial orientation process and the ongoing professional learning that

is offered to probationary teachers throughout the school year.
Worcester County Public Schools’ comprehensive teacher induction program is designed to help teachers 
build and strengthen the knowledge and skills necessary to be effective educators and to attain the tenure 
to build a lifelong career in education. All new teachers, including veteran teachers who are new to WCPS, 
participate in the induction program. 

The first component of the WCPS teacher induction program is a nine-day orientation event held over a 
two-week period prior to the school year. The Summer 2021 topics included 5D+ Rubric for Instructional 
Growth and Teacher Evaluation, Culturally Relevant Teaching, Understanding by Design (UbD), WCPS 
Lesson Plans, Flip to Future Ready with Apple, Schoology, Office 365, Power Teacher, 
Curriculum/Content Review and Human Resources Orientation. These training sessions are hands-on and 
engaging for staff new to WCPS. Differentiated professional learning is also provided for school 
counselors, media specialists, sign language interpreters and other special area teachers. On Friday of each 
week, new teachers receive additional orientation at their home-schools and continue to work with their 
mentors on lesson planning and preparations for the first week of school. 

To support the transition of new teachers, mentors work with them to set monthly goals, beginning at the 
new teacher orientation. They evaluate goals in 30-day cycles during school-based PLCs. Mentors and new 
teachers outline a mentorship plan to provide support of goal achievement. At the end of the 30-day cycle, 
the goal is marked met and a new goal is set, or a continued focus and updated support plan help the new 
teacher to work toward the goal. 

Ongoing professional learning community (PLC) opportunities, tailored to the needs of new teachers, are 
provided monthly throughout the school year. Orientation exit evaluation feedback guides the choice of 
topics for monthly professional learning. School-based monthly PLC sessions are scheduled on the second 
Wednesday of each month and are facilitated by county mentors, coordinators, and administrators. The 
Hiring Class of 2021 program includes an I Wish my Teacher Knew book study. One PLC opportunity will 
be held at the Central Office each term as well. Instructional coordinators work closely with non-tenured 
teachers on instructional strategies, content knowledge, curriculum, assessments, and data. Principals, 
assistant principals, curriculum resource teachers and instructional coaches provide support and resources 
as well. These events provide opportunities for teachers to collaborate, exchange ideas, and share best 
practices, thus improving teacher effectiveness and student achievement. 

2. Please describe what opportunities probationary teachers have for observation, informal
feedback, and co-teaching with his/her mentor or peers.

School administrators and coordinators provide opportunities for teachers to co-teach and observe 
experienced teachers’ classrooms with follow-up discussions and reflections. School administrators then 
provide school-based support and professional learning for non-tenured teachers, as needed. Additionally, 
the 5D+ rubric is based on growth. Non-tenured teachers receive four comprehensive observations each 
school year. Following each observation, the observer (administrator) and teacher conference. Part of the 
conference includes goal setting. The non-tenured teacher and mentors work through these goals during 
their monthly, school-based PLC. 

3. How are the needs and concerns of new teachers assessed and addressed through ongoing
supports, informal feedback, and follow-up?

Peer mentoring continues throughout the school year within WCPS. New teachers work collaboratively 
with exemplary veteran teachers who serve as their instructional peer mentors. Teachers are paired with 
mentors in the same content area or grade level. Throughout the year, peer mentors focus support on 
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effective instructional tools, lesson planning, curriculum, accessing resources, and problem solving, in 
addition to providing emotional support and advice to their mentees. Mentors also work with new teachers 
on establishing professional goals and seeking professional growth opportunities. 

Peer mentors schedule their monthly mentoring sessions afterschool and document the topics and 
discussions of each session. At the end of each quarter, they submit collaborative reflection logs. The WCPS 
Coordinator of Accountability, Assessment and School Counselors, who oversees the New Teacher 
Induction Program, monitors these collaborative activities and ensures ongoing communication and 
collaboration among mentors and administrators.  

Additionally, coordinators provide support to non-tenured teachers by engaging with them through monthly 
meetings, check-ins, emails, Edchats, and other means of communication and support. These efforts enable 
teachers to share what is working and not working in their classrooms, best practices and lessons learned, 
growth plans, advice and other information.  

All induction activities and professional learning opportunities are communicated to principals and school 
leaders throughout the school year via emails and professional learning calendar on the WCPS website. The 
induction program utilizes a Microsoft Teams site for the compilation of materials, helpful resources and 
calendars supporting the collaboration and continuous growth of new teachers. 

4. Please describe how your district uses action plans and relevant data to improve the
instructional practice of your probationary teachers.

To support the transition of new teachers, mentors work with them to set monthly goals, beginning at the 
new teacher orientation. They evaluate goals in 30-day cycles during school-based PLCs. Mentors and new 
teachers outline a mentorship plan to provide support of goal achievement. At the end of the 30-day cycle, 
the goal is marked met and a new goal is set, or a continued focus and updated support plan help the new 
teacher to work toward the goal. All goals are included and tracked through Microsoft Teams. 

Section D- Comprehensive Teacher Induction Programmatic Evaluation 
1. Please explain how the efficacy of your mentoring program will be evaluated. Be sure to

include how you plan to use teacher evaluation data, teacher perception data, and new
teacher retention data.

The WCPS CTIP is evaluated through data and feedback from the new teacher orientation, and end-of-year 
survey, teacher end-of-year evaluations, and teacher retention data. These data are assessed regularly to 
ensure continuous improvement. For the new teacher orientation, surveys for each session are posted to the 
MS Teams site, to which all participants have access. 100% of participants ranked the orientation as “very 
good” or “excellent.” 

• 98% of participants indicated that they could effectively apply what they learned.
• 100% of participants indicated that they acquired new knowledge or skills.
• 100% of participants indicated that they were satisfied with the professional learning experience.

Additionally, new teachers are surveyed at the end of the school year regarding mentoring and support. 
Results from the 2020-2021 school year are as follows: 

• 96% of new teachers rated their satisfaction and interaction with their mentors as “good,” “very good,”
or “excellent.”
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• 100% of new teachers “agree” or “strongly agree” that the support they received as a new teacher
improved their instructional practice, impacted their students’ learning, and has been important in their
decision to continue teaching in Worcester County.

Worcester County Public Schools also reviews teacher end-of-year ratings and retention rates to assess the 
CTIP. For the past 3 years, all non-tenured teachers have received at least an “effective” end-of-year rating. 
In the midst of COVID-19, we did apply a default effective rating for two full school years. As we recover, 
it is the intent to continue to provide opportunities for growth as these teachers maintain the “effective” 
rating and transition to “highly effective” educators. 

Overall, teacher retention is high, with rates above 92% for the past five years. Amid the ongoing COVID 
pandemic and national teacher shortage, teacher retention is more important than ever. High quality teacher 
induction and ongoing support for new teachers are important focus areas in support of retention. 

School Year Retention Rate 
2016-17 92.17% 
2017-18 93.64% 
2018-19 93.80% 
2019-20 95.73% 
2020-21 93.27% 

38



6kYyt5

Title I, Part A: Improving Basic Programs 
2021-2022 Title I, Part A Application and Monitoring Tool 

Revised  October  11, 2021 

Title I, Part A Application and Monitoring Tool Release Date: 
June 18, 2021 

Federal Grant Application Submission Timeline 

1st Submission to the Title I 
Specialists for Review 

August 2-31, 2021 

Submission for Conditional 
Approval 

September 30, 2021 

First Submission through Local 
ESSA Consolidated Strategic 

Plan 
October 15, 2021 

FINAL Submission through 
Local ESSA Consolidated 

Strategic Plan 
November 15, 2021 

Local School System: Worcester County Public Schools 
Title I Coordinator: Denise Shorts 

Telephone Number: 410-632-5000

Email Address: drshorts@woresterk12. org 

Submission Date: 9/30/2021 

39



2021-2022 Title I, Part A Application and Monitoring Tool 

The Maryland State Department of Education’s (MSDE) Title I Part A Application is a consolidated document that includes the Title I, Part A program 
application and monitoring tool, evidence of implementation, and additional sample resources for each required component (provided as links).  The 
information provided within the revised application and monitoring tool will ensure that all Local Education Agencies (LEAs) are prepared to effectively 
address key provisions of each component provided under Title I, Part A under Elementary and Secondary Education Act of 1965, as amended by the 
Every Student Succeeds Act (ESSA). This consolidated document ensures transparency between the application and monitoring of the Title I, Part A 
Program requirements.   

Explanation of Terms 

Term in Application Explanation of Term in Application 
COMPONENT NAME The Title I Component 

LINKS Pertinent links to non-regulatory guidance, checklists, and other resources are provided, where 
appropriate.  Additional information is forthcoming in a separate, stand-alone guidance document. 

REQUIRED ATTACHMENTS Documents that are required with submission of the application. 

NOTE TO LEA If documentation is needed prior to the program review, a note will be indicated in the identified 
component. 

STAFF RESPONSIBLE All staff involved with the implementation and oversight of each Title I Component 

ASSURANCE(S) By receiving funds under the Title I, Part A grant, as a grantee, the LEA agrees to comply with the terms 
and conditions under each component.  Each component includes specific requirements over which the 
LEA has responsibility for oversight and implementation.  During the 2021-2022 Title I, Part A Annual 
Program Review documentation will be reviewed to confirm that the LEA has complied with all assurances. 

CITATIONS For each assurance, this column provides the citation(s) from ESSA, the Code of Federal Regulations (CFR), 
the Uniform Grant Guidance (UGG), or the Education Department General Administrative Regulations 
(EDGAR). 

EVIDENCE OF 
IMPLEMENTATION 

Mandated documentation for evidence of implementation for each assurance and requirement. 
APPLICATION: Documentation listed is shared as a resource for LEA planning and preparation  
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Term in Application Explanation of Term in Application 
MONITORING: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual Program 
Review (KEY POINT: The evidence of implementation is provided for planning and preparation purposes.  
The documentation will NOT be submitted with the application.  

TABLES AND WORKSHEETS  See Excel template and Fiscal Guidance for instructions. 
 

2021-2022 Title I, Part A Application Submission Instructions: 

Submit via email a completed application to the LEA’s MSDE POC based on the timeline on the cover page.   
• 1st Submission: August 2-31, 2021 
• Submission for Conditional Approval: September 30, 2021 
• Upon receipt of conditional approval, all subsequent submissions will be through the Local ESSA Consolidated Strategic Plan Submission 
● A completed application includes*: 

o all assurances checked including those that may not be applicable (N/A); 
o appropriate required attachments; 
o appropriate signatures on the attestations for Section 1112 (Superintendent, Equity Office/Point of Contact, and Title I 

Director/Coordinator) 
o completed Fiscal/Tables in Excel; and 
o an unsigned C-1-25.  

 
* If you are experiencing any technical difficulties in completing or submitting your application, please contact your MSDE POC. 
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2021-2022 Title I, Part A Application  
ATTESTATION 

The Local Educational Agency (LEA) attests it meets statutory requirements for the programmatic and fiscal implementation and oversight of the Title I, 
Part A program, including, but not limited to: 

A. Staff Credentials and Certifications 
B. Schoolwide Program 
C. Targeted Assistance Schools 
D. Parent and Family Engagement 
E. Participation of Children Enrolled in Private Schools 
F. Education for Homeless Children and Youth 
G. Support for Foster Care Students 
H. English Learners 
I. School Improvement - Targeted Support and Improvement 
J. Fiscal Assurances and Requirements 

The LEA ensures that all parties, inclusive of, but not limited to: Human Resources, Finance, School administration and personnel, curriculum, 
assessment, etc. are involved in the oversight and administration of Title I, Part A Program Components listed above. 

 
Louis H. Taylor         Worcester County Public Schools  9/30/2021 

LEA Superintendent Name 
(Please Print or Type) LEA Superintendent Signature Local Educational Agency Date 

Denise Shorts  Worcester County Public School                       9/30/2021 
Title I Coordinator Name (Please 

Print or Type) Title I Coordinator Signature Local Educational Agency Date 
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ATTESTATION - Section 1112 (Citation 1112(a)(1)(A)) 

The LEA ensures that this application is developed with timely and meaningful consultation with teachers, principals, other school leaders, 
paraprofessionals, specialized instructional support personnel, charter school leaders (in a local educational agency that has charter schools), 
administrators (including administrators of programs described in other parts of this title), Equity Point of Contact/Office, other appropriate school 
personnel, and with the parents of children in schools served under this part. 

Louis H. Taylor Worcester County Public Schools 9/30/2021 

LEA Superintendent Name 
(Please Print or Type) 

LEA Superintendent Signature Local Educational Agency Date 

Denise Shorts Worcester County Public Schools 9/30/2021 

Title I Coordinator Name (Please 
Print or Type) 

Title I Coordinator Signature Local Educational Agency Date 

ATTESTATION – Educational Equity Regulation (COMAR 13A.01.06) 

The LEA ensures that this application is developed in alignment with the requirements of the Educational Equity regulation (COMAR 13A.01.06). 
Educational equity means that all students have access to opportunities, resources, and educational rigor they need throughout their educational career 
to maximize academic success and social/emotional well-being.  In the development of the LEA’s Title I, Part A application, the LEA has applied an equity 
lens demonstrating that for any program, practice, decision, or action, the impact on all students is addressed, with strategic focus on marginalized 
student groups.  Additionally, the LEA ensures that the Title I, Part A application adheres to COMAR 13A.01.06, Educational Equity, including: 

• Provide every student equitable access to the educational rigor, resources, and supports that are designed to maximize the student’s academic
success and social/emotional well-being (With a strategic focus on marginalized student groups)

• Identify and address the unique challenges and barriers faced by individual students or by populations of students and provides additional
support to help overcome those barriers.

• Assures educational opportunities and environments are equitable, fair, safe, diverse, and inclusive for all students.
• Develops goals and objectives to improve academic performance that are student-centered, relevant, and culturally responsive to areas of

inequity.
• Provides strategies and activities to improve achievement for all students by bridging the gap between academic and non-academic goals.

(Examples of non-academic data may include attendance, social-emotional growth, community needs, and racial equity.)
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• Assures their educational equity point of contact is included in the completion of the application

Louis H. Taylor Worcester County Public Schools 9/30/2021 
LEA Superintendent Name 

(Please Print or Type) 
LEA Superintendent Signature Local Educational Agency Date 

Michael Browne 
Worcester County Public Schools 9/30/2021 

Equity Point Of Contact Name 
(Please Print or Type) 

Equity Point of Contact Signature Local Educational Agency Date 

Denise Shorts Worcester County Public Schools 9/30/2021 

Title I Coordinator Name (Please 
Print or Type) 

Title I Coordinator Signature Local Educational Agency Date 
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Attestation - Section 1112 
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of 
application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information.   

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the addendum 
provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

 
REQUIRED ATTACHMENTS: 
1. The LEA must include a written process explaining how all parties, inclusive of, but not limited to: Human Resources, Finance, School administration 

and personnel, curriculum, assessment, etc. are involved in the oversight and administration of Title I, Part A Program Components. 
 

	
• The	Title	I	Office	meets	monthly	throughout	the	school	year	and	summer	with	the	Title	I	Schools’	Principals	and	CRTs	(Curriculum	

Resource	Teacher)	to	review	and	provide	oversite	for	the	components	of	Title	I,	Part	A.		These	meetings	include	specific	guidance	on	the	
implementation	of	the	components	in	the	Title	I,	Part	A	monitoring	tool,	such	as:		Parent	and	Family	Engagement,	each	school’s	4	
Components,	the	Targeted	Assistant	program,	as	appropriate,	fiscal	monitoring	of	spending,	and	English	Learners.		

	
• Quarterly	meetings	are	also	held	with	the	Department	of	Human	Resources	to	review	teacher	qualifications	and	updated	certificates	and	

to	keep	the	Title	I	office	abreast	of	any	changes	or	updates	to	staff.	In	addition,	quarterly	meetings	are	held	with	the	Homeless	Office	and	
Foster	Care.		These	offices	are	headed	by	the	same	Supervisor.	These	meetings	focus	on	the	needs	assessment	developed	by	the	Homeless	
Department	and	Title	I	as	well	as	providing	needed	assistance	which	can	include	“best	interest”	meetings,	when	needed.		

	
• Additionally,	quarterly	meetings	are	held	with	the	department	of	Finance	to	review	the	current	Methodology	document	that	is	used	by	

Worcester	County	Public	Schools.	The	Title	I	Office	also	routinely	works	with	the	Grant	Financial	Manager	to	monitor	spenddown	of	all	
line	items	of	the	budget	including	school	parent	and	family	engagement	activities,	salaries,	professional	development,	contracted	services,	
and	materials	of	instruction.	In	addition,	Grant	Manager’s	meetings	are	held	to	discuss	current	balances	from	eFinance.	Our	Curriculum	
and	Assessment	Department	is	involved	with	this	process	through	their	interactions	with	the	schools.		These	interactions	are	guided	
through	their	work	with	Title	I	schools	around	school	improvement	planning	and	implementation.		Our	Local	Accountability	Coordinator	
(LAC)	is	the	chair	of	our	school	improvement	planning	process	and	is	also	a	member	of	reviewing	school	improvement	plans	in	all	of	our	
schools.		The	LACs	role	in	this	process	includes	reviewing	schools’	current	data	and	assisting	in	developing	action	steps	within	the	school	
improvement	plans.	The	Curriculum	Coordinators	are	also	assigned	to	each	of	our	14	school’s	school	improvement	teams	and	also	assist,	
as	the	LAC	does,	in	data	discussions,	development	of	action	steps,	and	determining	resources	that	include	professional	development,	
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materials	of	instruction,	technology,	and	other	necessary	components	to	increase	student	achievement.		Finally,	the	English	Learner	
department	meets	quarterly	with	the	Title	I	Office	to	discuss	the	needs	of	our	EL	families/students	and	to	assist	in	monitoring	that	timely	
notification	letters,	which	are	sent	to	those	families	in	both	English	and	their	native	language,	are	sent	out.	In	addition,	the	Title	I	Office	
works	closely	with	the	EL	Coordinator	to	monitor	needs	such	as	interpreters,	translated	documents	for	school	and	families,	and	other	
needs	that	may	arise.		All	of	the	Title	I	Monthly	meetings	are	inclusive	of	all	areas	of	the	program	and	include	information	specific	to	each	
department.		

	
 

2. The LEA must include a written process explaining how the application is developed with timely and meaningful consultation with teachers, 
principals, other school leaders, paraprofessionals, specialized instructional support personnel, charter school leaders (in a local educational agency 
that has charter schools), administrators (including administrators of programs described in other parts of this title), Equity Point of Contact/Office, 
other appropriate school personnel, and with the parents of children in schools served under this part. (Section 1112(a)(1)(A)) 

	
• The	Title	I	Office	meets	monthly	throughout	the	school	year	and	summer	with	the	Title	I	Schools’	Principals	and	CRTs	(Curriculum	

Resource	Teacher)	to	review	and	provide	oversite	for	the	components	of	Title	I,	Part	A.		These	meetings	include	specific	guidance	on	the	
implementation	of	the	components	in	the	Title	I,	Part	A	monitoring	tool,	such	as:		Parent	and	Family	Engagement,	each	school’s	4	
Components,	the	Targeted	Assistant	program,	as	appropriate,	fiscal	monitoring	of	spending,	and	English	Learners.		

	
• Quarterly	meetings	are	also	held	with	the	Department	of	Human	Resources	to	review	teacher	qualifications	and	updated	certificates	and	

to	keep	the	Title	I	office	abreast	of	any	changes	or	updates	to	staff.	In	addition,	quarterly	meetings	are	held	with	the	Homeless	Office	and	
Foster	Care.		These	offices	are	headed	by	the	same	Supervisor.	These	meetings	focus	on	the	needs	assessment	developed	by	the	Homeless	
Department	and	Title	I	as	well	as	providing	needed	assistance	which	can	include	“best	interest”	meetings,	when	needed.		

	
• Additionally,	quarterly	meetings	are	held	with	the	department	of	Finance	to	review	the	current	Methodology	document	that	is	used	by	

Worcester	County	Public	Schools.	The	Title	I	Office	also	routinely	works	with	the	Grant	Financial	Manager	to	monitor	spenddown	of	all	
line	items	of	the	budget	including	school	parent	and	family	engagement	activities,	salaries,	professional	development,	contracted	services,	
and	materials	of	instruction.	In	addition,	Grant	Manager’s	meetings	are	held	to	discuss	current	balances	from	eFinance.	Our	Curriculum	
and	Assessment	Department	is	involved	with	this	process	through	their	interactions	with	the	schools.		These	interactions	are	guided	
through	their	work	with	Title	I	schools	around	school	improvement	planning	and	implementation.		Our	Local	Accountability	Coordinator	
(LAC)	is	the	chair	of	our	school	improvement	planning	process	and	is	also	a	member	of	reviewing	school	improvement	plans	in	all	of	our	
schools.		The	LACs	role	in	this	process	includes	reviewing	schools’	current	data	and	assisting	in	developing	action	steps	within	the	school	
improvement	plans.	The	Curriculum	Coordinators	are	also	assigned	to	each	of	our	14	school’s	school	improvement	teams	and	also	assist,	
as	the	LAC	does,	in	data	discussions,	development	of	action	steps,	and	determining	resources	that	include	professional	development,	
materials	of	instruction,	technology,	and	other	necessary	components	to	increase	student	achievement.		Finally,	the	English	Learner	
department	meets	quarterly	with	the	Title	I	Office	to	discuss	the	needs	of	our	EL	families/students	and	to	assist	in	monitoring	that	timely	
notification	letters,	which	are	sent	to	those	families	in	both	English	and	their	native	language,	are	sent	out.	In	addition,	the	Title	I	Office	
works	closely	with	the	EL	Coordinator	to	monitor	needs	such	as	interpreters,	translated	documents	for	school	and	families,	and	other	
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needs	that	may	arise.		All	of	the	Title	I	Monthly	meetings	are	inclusive	of	all	areas	of	the	program	and	include	information	specific	to	each	
department.		

• Throughout	the	development	of	the	application	the	Coordinator	of	Equity	and	Multicultural	Education	reviews	each	component	of	the
plan	to	ensure	that	every student has equitable access to all parts of the educational process including educational rigor, resources, and
supports that are designed to meet our student’s academic needs and social/emotional well-being.  This Coordinator also reviews the
application to assist schools in Identifying and addressing the unique challenges and barriers of our Title I Schools.  For this reason, the
Coordinator	of	Equity	and	Multicultural	Education	is	a	member	of	our	Monthly	Principal	and	CRT	meetings.

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with 
this component. 
Mrs.	Julie	Phillips,	Human	Resources	Specialist	
Ms.	Denise	R.	Shorts,	Chief	Academic	Officer	of	Instruction	Pre-K-8,	Coordinator	of	Title	I	
Principals	at	Each	School:	
Mr.	Matthew	Record,	Snow	Hill	Elementary	School	
Mr.	Joshua	Hamborsky,	Pocomoke	Elementary	School	
Dr.	Chris	Welch,	Buckingham	Elementary	School	
Mrs.	Melissa	Freistat,	Pocomoke	Middle	School	
Dr.	Michael	Browne,	Coordinator	of	Equity	and	Multicultural	Education 

Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Attestation – Section 1112 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
☒ YES

☐ NO

☐ N/A

1. The LEA ensures that all parties,
inclusive of, but not limited to:
Human Resources, Finance, School
administration and personnel,
curriculum, assessment, etc. are
involved in the oversight and
administration of Title I, Part A
Program Components listed above.

(Required Attachment #1) 

1112(a)(1)(A) Examples of activities demonstrating that the LEA meets statutory 
requirements for the programmatic and fiscal implementation and oversight 
of the Title I, Part A program and documentation supporting the 
implementation of the written process must include: 
1. Sign-in, agenda, and notes (SAN) from LEA Title I Meetings

demonstrating collaboration with other LEA offices*
2. Written communication demonstrating collaboration with other LEA

offices
3. LEA fiscal monitoring of school-level budgets
4. Other documentation to support the LEA has implemented its written

process, if applicable.
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Attestation – Section 1112 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review  
*Agenda topics and notes must reflect the specific component of Title I, Part 
A and the sign-in sheets must reflect the involvement of pertinent LEA offices. 

☒  YES 
 
☐  NO  
 
☐  N/A 

2. The LEA ensures that this 
application is developed with timely 
and meaningful consultation with 
teachers, principals, other school 
leaders, paraprofessionals, 
specialized instructional support 
personnel, charter school leaders (in 
a local educational agency that has 
charter schools), administrators 
(including administrators of 
programs described in other parts of 
this title), Equity Point of 
Contact/Office, other appropriate 
school personnel, and with the 
parents of children in schools served 
under this part. 

(Required Attachment #2) 

1112(a)(1)(A) Documentation supporting the implementation of the written process which 
must include:  
1. SANE from stakeholder meetings demonstrating timely and meaningful 

consultation regarding the Title I application 
2. Written communication from stakeholder engagement demonstrating 

timely and meaningful consultation regarding the Title I application 
3. Survey data from stakeholder engagement demonstrating timely and 

meaningful consultation regarding the Title I application, if applicable 
4. Other documentation to support the LEA has implemented its written 

process, if applicable. 
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A. STAFF CREDENTIALS AND CERTIFICATIONS
Resources: 
Staff Credentials: Glossary of Terms 
Disparity Data Chart 
Maryland Educational Equity Guidebook Focus 4: Educator and Staff Capacity 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:  
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of 
application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the addendum
provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
1. A written process to ensure the LEA:

● has all teachers and paraprofessionals in Title I schools meet applicable State certification and licensure requirements.
The	Human	Resources	Office	maintains	a	current	certification	file	for	all	certified	staff.		Certified	staff	are	sent	regular	reminders	about	their
certification	status	at	least	one	year	prior	to	their	expiration	dates.		The	teachers	in	non-Title	I	schools	assigned	outside	their	certification
areas	are	also	sent	information	about	becoming	certified	in	that	content	area.		Our	Human	Resources	Office	notifies	the	Title	I	Coordinator
and	principal	when	it	is	determined	that	a	teacher	or	paraprofessional	is	not	certified	or	is	in	danger	of	losing	certification.		This	notice	is
given	in	writing	by	letter	and	or	email.		In	addition	to	the	above	procedures,	Worcester	County	Public	Schools	has	made	all	current
certification	available	to	each	principal	in	our	data	management	system,	PowerSchool.		Certification	and	qualified	status	are	determined	at
time	of	employment/hiring	and	is	reviewed	frequently.		Human	Resources	and	the	Title	I	Coordinator	meet	quarterly	to	review	any	changes
in	staffing	or	certification

● coordinates certification and licensure notification between Human Resources, the Title I Office, and school administration.
Principals	are	responsible	for	interviewing	and	recommending	staff	for	their	school.		Human	Resources	repeatedly	reminds	schools	about	the	
certification	status	of	each	new	teacher	and	educational	assistant.		We	do	not	hire	teachers	in	Title	I	schools	that	do	not	meet	the	requirement.	
No	applications	for	paraprofessionals	are	accepted	if	they	have	not	met	the	criteria.	Reminders	are	given	during	monthly	Administrators	&	
Supervisors	(A&S)	meetings	with	all	principals	about	the	certification	status	and	the	requirements	for	placing	teachers	in	positions	that	meet	
the	requirement.		All	new	hires	must	be	approved	by	our	Board	of	Education	for	the	position	in	which	they	are	hired	to	serve.	Additionally,	
each	August,	the	Coordinator	of	Title	I	reviews	with	each	Title	I	Principal,	all	teaching	assignments	before	the	start	of	school.		Once	school	has	
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begun,	assignments	in	all	Title	I	schools	are	not	changed	without	the	joint	consent	of	the	Human	Resources	Supervisor	and	the	Title	I	
Coordinator.	

● identifies (using the previous school year data) and addresses disparities that result in low-income and minority students being taught at a
higher rate than other students by ineffective, inexperienced or out-of-field teachers.  Per the Maryland ESSA Consolidated Plan, LEAs will
be expected to address the data with a specific focus on how the support will differ for schools that receive Title I, Part A funds.
Maryland uses a gap and threshold model to identify gaps.  Any gap greater than 5% or any individual category that is over 5% is considered
to have disparities.

Worcester	County	Public	Schools	does	not	have	low-income	students	or	minority	students	being	taught	by	ineffective,	inexperienced,	or	out-
of-field	teachers	at	a	disproportional	rate.		This	data	is	collected	in	July	each	year.		If	disparities	occur,	the	Office	of	Human	Resources,	the	
Chief	Academic	Officer/Title	I	Coordinator	and	the	school	principal	will	meet	to	discuss	the	reason	for	the	disparity	(i.e.	ineffective	ratings	on	
observations/evaluations,	inexperienced	teachers,	or	teachers	teaching	out	of	their	certification)	and	determine	next	steps	for	that	school.	
Quarterly	meetings	will	occur	to	ensure	that	disparities	are	addressed	throughout	the	school	year.	

● has a timeline to notify parents.
Parents	receive	a	brochure	each	year	that	includes	the	Worcester	County	Parent	and	Family	Engagement	Policy	and	specific	information	
about	the	school	and	the	staff.		In	this	brochure	parents	are	informed	that	they	may	inquire	about	the	qualifications	of	the	teachers	and	
paraprofessional	staff	who	work	with	their	child.		This	brochure	is	sent	home	at	the	beginning	of	the	school	year	and	at	our	Title	I	parent	
annual	review	meetings	held	twice	a	year	at	schools.		Additionally,	each	parent	of	a	student	in	a	Title	I	school	will	receive	a	parent	handbook.	
Contained	in	this	handbook	is	the	following	information:	

• Parent	right	to	request	information	about	the	qualifications	of	their	child’s	teacher	and	any	paraprofessionals	that	work	with	their
child;

• Parent	notification	requirements	about	any	teacher	or	long-term	substitute	or	paraprofessional	that	does	not	meet	the	highly
qualified	status;

• The	county	Parent	and	Family	Engagement	Policy;
• Each	school’s	parent	involvement	policy	and	plan;
• A	copy	and	explanation	of	each	Title	I	school’s	Parent/Student/School	Compact;
• A	schedule	of	each	school’s	parent	training	opportunities;	Tips	for	parents	to	help	their	child	in	school

• Parents	receive	a	letter	if	their	child’s	teacher	does	not	meet	the	certification	requirements.		This	letter	is	generated	and	sent	out	by	the
schools	and	is	approved	by	the	Title	I	Office.		Information	about	the	teacher’s	certification	and	progress	in	meeting	these	requirements	are
explained.		Parents	are	told	what	the	teacher	or	paraprofessional	needs	in	order	to	meet	the	highly	qualified	status.
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• All	long-term	substitutes	are	hired	in	cooperation	with	the	Human	Resources	Department.		Schools	are	expected	to	work	with	Human	
Resources	to	ensure	that	long-term	substitutes	meet	Maryland’s	State	certification	and	licensure	requirements	at	the	grade	level	and	
subject	area	in	which	they	have	been	assigned,	when	possible.	If	a	long-term	substitute	is	not	certified,	a	letter	is	generated	from	the	
school	and	is	sent	to	every	parent	who	has	a	child	being	taught	by	the	substitute.		Each	letter	is	designed	specifically	for	the	situation	with	
a	long-term	substitute.			

 
2. Listing of the percentage and number of teachers who have met and not met licensure and certification status for the 2021-2022 school year in each 

Title I School including the area of certification. If applicable, provide a written action plan for teachers who meet conditional certification status 
with timeline to complete certification requirements. * * All Schoolwide and TA schools: PES, BES, SHES, PMS 

 
School Number of teachers Percentage Met Percentage Not Met 
Pocomoke Elementary 34 1 teacher = 3.0% 33 teachers = 97.0% 
Buckingham Elementary 45 1 teacher = 2.0% 44 teachers = 98.0% 
Snow Hill Elementary 27 1 teacher = 4.0% 26 teachers = 96.0% 
Pocomoke Middle 12 1 teacher = 8.0% 11 teachers = 92.0% 

 
Written	Action	Plan	provided:	
At	SHES	(Snow	Hill	Elementary	School)	the	special	education	teacher,	H.	Blair,	is	continuing	on	a	conditional	certification.		Once	a	passing	score	is	
received	by	our	Human	Resources	office,	a	professional	certificate	will	then	be	issued.		If	the	results	show	a	non-passing	score	past	June	20,	2022,	
the	teacher	will	be	non-certified.		
On		
Written	Action	Plan	provided:	
At	PMS	(Pocomoke	Middle	School)	the	art	teacher,	R.	Wisniewski,	is	currently	on	CDC:	7/1/2020	–	6/30/2022.		A	letter	was	sent	to	Ms.	Wisniewski	
to	explain	what	courses	and	Praxis	test	she	needs	and	the	date	she	needs	it	by.		After	completing	the	above	requirements,	a	professional	certificate	
will	be	issued	by	our	Certified	Authorized	Partner	(CAP)	in	our	Human	Resources	Office.	

Written	Action	Plan	provided:	
At	PMS	(Pocomoke	Middle	School)	the	Title	I	Math	&	Reading	Interventionist	teacher,	T.	White,	is	currently	on	CDC:	7/1/2020	–	6/30/2022.		A	
letter	was	sent	to	Ms.	White	to	explain	what	courses	and	Praxis	test	she	needs	and	the	date	she	needs	it	by.		After	completing	the	above	requirements,	
a	professional	certificate	will	be	issued	by	our	Certified	Authorized	Partner	(CAP)	in	our	Human	Resources	Office.	
	
BES	and	PES	have	no	action	plans	needed.	
	

• Action	Plan	and	timeline	for	teachers	who	meet	conditional	certification	status:	Including	PMS	
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o Teachers	who	do	meet	conditional	certification	status	receive	a	letter	from	the	Human	Resources	Office	once	their	conditional
certificate	is	issued.		The	conditional	certificate	has	a	two	(2)	year	validity	period	and	in	this	time,	the	teacher	is	expected	to
complete	at	least	12	credits	(or	required	number	of	credits)	and	the	basic	skills	Praxis	exam.		Upon	completion	of	the	above
requirements,	a	professional	certificate	will	be	issued	by	our	Certified	Authorized	Partner	(CAP)	in	our	Human	Resources	Office.

3. Listing of the percentage and number of paraprofessionals who have met and not met qualification status for the 2021-2022 school year. *

School Number of paraprofessionals Percentage Met Percentage Not Met 
Pocomoke Elementary 11 11 = 100% 0.0% 
Buckingham Elementary 16 16= 100% 0.0% 
Snow Hill Elementary 13 13 = 100% 0.0% 
Pocomoke Middle 6 6 = 100% 0.0% 

4. Data used to identify disparities (from 2020-2021), accompanied by communication from the LEA office generating the data (Human Resources,
Accountability/Data, etc.) demonstrating data was generated from LEA records.  The data must include the number and percentage of
inexperienced, ineffective, and out-of-field teachers teaching low-income & minority students.  The data will be disaggregated for low income (Title I
and non-Title I schools) and for minority students (major racial/ethnic groups: American Indian/Alaska Native, Asian, Black/African American,
Hispanic, Multiple, Native Hawaiian/Pacific Islander, and White).  The MSDE has provided a sample chart that may be used in required attachment
#4.  *The data will be submitted on the submission for Conditional Approval and updated, as needed, for the Final Submission with the Local ESSA
Consolidated Strategic Plan on November 15th.

Summary	of	data	used	to	determine	disparities	(2020/2021).
• Based	on	the	data,	Worcester	County	Public	Schools	(WCPS)	have	no	teachers	that	were	rated	ineffective	and	are	on	an	improvement

plan	which	results	in	no	disparity	between	Title	I	and	non-Title	I	schools.
• In	comparing	our	out	of	field	data,	no	teachers	were	teaching	out	of	field	which	results	in	no	disparity	between	Title	I	and	non-Title

I	schools.
• When	comparing	inexperienced	teachers,	BES	is	at	1.0%,	PES	is	at	6.0%,	and	SHES	is	at	7.4%	compared	to	our	non-Title	I	schools

where	Ocean	City	Elementary	(OCES)	 is	at	2.0%	and	Showell	Elementary	School	(SES)	 is	at	7.6%.	Our	greatest	gap	threshold	 is
between	SHES,	a	Title	I	school,	at	7.4%	compared	to	non-Title	I,	SES,	at	7.6%	which	is	a	.2%	difference	and	is	distinctly	below	the
5%	gap	threshold.

• When	comparing	TA	to	non-TA	schools,	PMS	had	1	inexperienced	teacher	at	2.0%,	SHMS	was	at	11.1%	with	5	teachers,	and	SDMS
was	at	3.5%	with	2	teachers.		Our	greatest	gap	threshold	is	between	SHMS	at	11.1%	compared	to	TA	PMS	at	2.0%	which	is	a	9.1%+
above	difference	which	reflects	no	disparity	at	PMS.
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School Title I Position Total Years of Exp Total Teachers Rated  # 45 

BES Teacher 1 45 Ineffective 0  0/45= 0% 

BES Teacher 1 Inexperienced 5  5/45=1.0% 

BES Teacher 3 Out of Field 0  0/45= 0.0% 

BES Teacher 2 

BES Teacher 3 

School Non- Title I 52 

BIS Teacher 1 52 Ineffective 0  0/52= 0% 

BIS Teacher 0 Inexperienced 5  5/52=1.0% 

BIS Teacher 0 Out of Field 0  0/52= 0.0% 

BIS Teacher 0 

BIS Teacher 0 

School Non-Title I 12 

CCSS Teacher 0 12 Ineffective 0  0/12= 0.0% 

Inexperienced 1  1/12=8.0% 

Out of Field 0  0/12= 0.0% 

School Non-Title I 48 

OCES Teacher 1 48 Ineffective 0  0/48= 0% 

Inexperienced 1  1/48=2.0% 

Out of Field 0  0/48= 0% 

School- Title I 34 

PES Teacher 2 34 Ineffective 0  0/34= 0.0% 
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PES Teacher 1 Inexperienced 4  4/34=6.0% 

PES Teacher 3 Out of Field 0  0/34= 0.0% 

PES Teacher 0 

School- Non-Title I 34 

PHS Teacher 0 34 Ineffective 0  0/34= 0.0% 

Inexperienced 1  3/34=8.8% 

Out of Field 0  0/34= 0.0% 

School Title I TA 43 

PMS Teacher 2 43 Ineffective 0  0/43= 0.0% 

Inexperienced 1  1/43=2.0% 

Out of Field 0  0/43= 0.0% 

School Non-Title I 89 

SDHS Teacher 0 89 Ineffective 0  0/89= 0.0% 

Inexperienced 1  1/89=1.0% 

Out of Field 0  0/89= 0.0% 

School Non-Title I 57 

SDMS Teacher 0 57 Ineffective 0  0/57= 0% 

SDMS Teacher 0 Inexperienced 2  2/57=3.5% 

Out of Field 0  0/57= 0.0% 

School Non-Title I 52 

SES Teacher 2 52 Ineffective 0  0/52= 0% 

SES Teacher 1 Inexperienced 4  4/52=7.6% 
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SES Teacher 0 Out of Field 0  0/52= 0% 

SES Teacher 0 

School Title I 27 

SHES Teacher 0 27 Ineffective 0  0/27= 0% 

SHES Teacher 1 Inexperienced 2  2/27=7.4% 

Out of Field 0  0/27= 0% 

School Non-Title I 35 

SHHS Teacher 0 35 Ineffective 0  0/35= 0% 

Inexperienced 1  1/35=2.9% 

Out of Field 0  0/35= 0% 

School Non-Title I 45 

SHMS Teacher 1 45 Ineffective 0  0/45= 0% 

SHMS Teacher 3 Inexperienced 5  5/45=11.1% 

SHMS Teacher 0 Out of Field 0  0/45= 0% 

SHMS Teacher 0 

SHMS Teacher 1 

Students	by	Minority	(major	racial/ethnic	groups	and	White	Students	vs	Title	I	and	Non-Title	I	

• The	number	of	teachers	who	are	inexperienced	in	the	Title	I	schools	(PES,	SHES,	BES,	and	PMS	TA	Grade	4	and	5)	is	12	and	they	teach	670
minority	students	(Alaskan	Indian,	Asian,	Black,	Hispanic,	Multi	Race,	and	Hawaiian)	and	643	non-minority	students	(white).		The	number
of	teachers	in	the	Non-Title	I	Elementary	schools	(OCES,	SES,	PMS	4	&	5	Non-TA)	is	5	and	they	teach	330	minority	students	and	987	non-	
minority	students	(white)
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STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with 
this component. 
Mrs.	Julie	Phillips,	Human	Resources	Specialist	
Ms.	Denise	R.	Shorts,	Chief	Academic	Officer	of	Instruction	Pre-K-8,	Coordinator	of	Title	I	
Principals	at	Each	School:	
Mr.	Matthew	Record,	Snow	Hill	Elementary	School	
Mr.	Joshua	Hamborsky,	Pocomoke	Elementary	School	
Dr.	Chris	Welch,	Buckingham	Elementary	School	
Mrs.	Melissa	Freistat,	Pocomoke	Middle	School	
 
 

Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Staff Credentials and Certification 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒  YES 
 

1. The LEA ensures that it has a 
written process that all 

1111(g)(2)(J) 
1112(c)(6) 

Documentation supporting the implementation of the written process 
which must include:  

Title 1 and Non-Title I Schools Disparity Chart Info SY 20-21 
	 #of	 Inexperienced	

Teachers	
Alaskan	 Asian	 Black	 Hispanic	 Multi	Race	 Hawaiian	 White	

Title	I	Schools	
PES,	SHES,	BES	
PMS	4	&5	

12	 2	 12	 432	 114	 110	 0	 643	

	 	 	 	 	 	 	 	 	
Non-Title	I	Schools	
SES,	OCES	
SHMS	4	&5	Non-TA	

10	 1	 30	 102	
	

128	 69	 0	 987	
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Staff Credentials and Certification 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐ NO

☐ N/A

teachers in Title I schools meet 
applicable State certification 
and licensure requirements, 
including any requirements for 
certification obtained through 
alternative routes to 
certification. 

(Required Attachment #1 and #2) 

1. List of teachers and their certification status for each Title I school
including:

o Number and percentage of teachers who have certification and
licensure in Title I schools for the 2021-2022 school year.

o Number and percentage of teachers who do not have
certification and licensure in Title I schools for the 2021-2022
school year.

2. Copies of 2021-2022 Principal Attestations with dates and signatures
for each Title I school.

3. Other documentation to support the LEA has implemented its written
process, if applicable.

☒ YES

☐ NO

☐ N/A

2. The LEA ensures it has a
written process to include
multiple coordinated efforts
with certification and licensure
notification between Human
Resources, the Title I Office and
school administration.
(Required Attachment #1)

1111(g)(2)(J) 
1112(c)(6) 

Documentation supporting the implementation of the written process 
which must include:  
1. Multiple* dated communications and meetings between Human

Resources, the Title I Office, and school administration (SAN/emails)
2. Other documentation to support the LEA has implemented its written

process, if applicable.
* Regular, ongoing collaboration throughout the year (based on the
frequency in the written process)

☒ YES

☐ NO

☐ N/A

3. The LEA ensures that all
paraprofessionals working in
Title I schools meet applicable
State qualification
requirements.

Mark N/A if 
● there are no paraprofessionals

in the Title I schools;
● paraprofessionals are not

assigned instructional duties
(Required Attachment #1 and #3) 

1112(c)(6) 
1111(g)(2)(J) 

Documentation supporting the implementation of the written process 
which must include:  
1. List of paraprofessionals and their qualifications - AA degree or higher,

completed two years of study at an institution of higher education,
and/or PRAXIS to include:

o Number and percentage of paraprofessionals who have met
qualifications status

o Number and percentage of paraprofessionals who have not
met qualifications status

2. Documentation demonstrating paraprofessional’s assigned duties in
Title I schools for the SY 2021-2022 must include:
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Staff Credentials and Certification 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
o Samples of guidance, memoranda, training materials and/or

agenda of meetings for principals and teachers
3. Other documentation to support the LEA has implemented its written

process, if applicable.
☒ YES

☐ NO

☐ N/A

4. The LEA ensures it has a written
process and evidence of
implementation to identify and
address any disparities that result
in low-income and minority
students being taught at a higher
rate than other students by
ineffective, inexperienced or out-
of-field teachers.
(Required Attachment #1 and #4)

1111(g)(1)(B) 
1112(b)(2) 

Documentation supporting the implementation of the written process 
which must include:  
1. The implementation of the procedures (from 2020-2021 SY) for

identifying and, If applicable addressing disparities.  (e.g. race; poverty
data; teacher evaluation data (ineffective-inexperienced, out-of-field
teachers)

2. Multiple* SAN and email documenting processes for the
implementation (planning, interim check-in, analysis of outcomes) of
identifying and addressing disparities in collaboration with  human
resources, certification, or other LEA offices showing disparity data,
teacher placement, teacher support, etc.

3. Other documentation to support the LEA has implemented its written
process, if applicable.

* Regular ongoing collaboration throughout the year (based on the
frequency in the written process)

☒ YES

☐ NO

☐ N/A

5. The LEA ensures it has a written
process that includes
timelines/dates used to annually
notify parents about:
a. that they may request
information regarding professional
qualifications of their child’s
teacher and of paraprofessionals
who provide instructional services
to their children.
b. if their child has been assigned
to a teacher or substitute for four

1112(e)(1)(A)(i)(
I-III)
1112(e)(1)(B)(ii)
1112(e)(1)(B)(i)

Documentation supporting the implementation of the written process 
which must include:  
1. Multiple dated communications at the beginning of the school year

which must include:
o A copy of the dated cover letter sent to parents, which includes

notice of parent’s right to request teacher qualification
information

o Communication/ notification to parents (newsletter, memo,
letter, school calendars, etc.)

2. Copies of requests for information from parents on teacher and/or
paraprofessional qualifications, if applicable.

3. Evidence that parents have been provided information on the level of
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Staff Credentials and Certification 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
or more consecutive weeks who 
does not meet Maryland’s 
certification and licensure 
requirements at the assigned grade 
level. A timely notice has been 
provided to parents.  
c. information on the level of
achievement and academic growth
of the student, If applicable and
available, on each of the State
academic assessments required
under this part.
(Required Attachment #1)

achievement and academic growth on State academic assessments of 
their students. 

4. A dated written notice to parents regarding when their child has been
assigned a teacher or substitute for 4 or more consecutive weeks who
does not meet Maryland’s certification and licensure requirements at
the assigned grade level.  This notice must include the teacher's name
and content area.

5. Copies of the timely responses provided to parents, if applicable
6. Other documentation to support the LEA has implemented its written

process, if applicable.
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B. SCHOOLWIDE PROGRAMS

Resources 
Schoolwide Program Non-Regulatory Guidance 
MSDE Schoolwide Program Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
1. The LEA must include a written process for developing, implementing, and monitoring requirements in all Schoolwide Program Schools.

• Each	Title	I	School	has	a	teacher	who	is	responsible	at	their	school	for	implementing	and	supporting	the	Title	I	program	(in	addition
to	other	assigned	duties).	Their	title	is	Curriculum	Resource	Teacher,	CRT.		These	teachers	meet	with	the	Coordinator	of	Title	I,	Title
I	Grant	Manager,	and	the	Principals	on	a	monthly	basis.	Prior	to	the	beginning	of	each	school	year,	they,	as	well	as	their	principals,
are	given	a	Title	I	Guidelines	Manual	that	explains	the	requirements	of	a	Title	I	school.		At	that	time	the	4	Components	of	a	Schoolwide
Program	are	reviewed	and	discussed.	In	addition,	two	times	a	year,	typically	in	November	and	February,	school	improvement	plans
and	4	Components	are	reviewed.		During	these	reviews	the	Title	I	Coordinator	and	the	Title	I	Grant	Manager	focus	in	on	making	sure
that	all	requirements	of	the	4	Components	are	complete	and	accurate,	and	that	the	identified	strategies	match	their	identified	needs.
They	also	check	to	ensure	that	their	4	Components	are	aligned	to	their	school	improvement	plan.		This	alignment	is	outlined	in	an
Executive	Summary	that	all	Schoolwide	Title	I	schools	must	complete	as	part	of	their	4	Components.

• Next,	 the	school	 improvement	plan	 is	completed	and	submitted	through	Microsoft	Teams	 to	a	 team	at	 the	central	office	by	 the
beginning	 of	 October	 for	 review.	 	 This	 team	 consists	 of	 the	 Chief	 Academic	Officer	 of	 Instruction/Coordinator	 of	 Title	 I,	 Local
Accountability	Coordinator	(LAC),	and	representatives	from	Johns	Hopkins	University	who	we	have	contracted	for	the	next	three
years	to	assist	us	in	our	school	improvement	through	the	Dynamic	Impact	Process,	Content	Area	Coordinators,	and	the	Coordinator
of	Multicultural	Education.	The	plan	is	then	reviewed	and	returned	through	Teams	to	each	school	to	make	any	changes	that	may	be
necessary.	 	These	reviews	 include	both	completion	and	competency	ratings	 in	which	the	schools	receive	red	(not	progressing),
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yellow	(areas	to	address)	and	green	(great	progress)	ratings,	with	comments	on	how	to	proceed.			School	improvements	plans	are	
then	reviewed	3	additional	times	per	year	by	the	central	office	team,	previously	discussed.		These	3	review	cycles	are	opportunities	
for	 schools	 to	 adjust	 their	 plans,	 including	 their	 SMART	Goals,	 as	 needed	 according	 to	 their	 data.	 	 Our	 first	 review	 cycle	 is	 in	
November.	

2. An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start programs and, if feasible,
other early childhood programs as feasible. (Section 1119(b)).

SEE BELOW
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3.  If applicable, the approval letter from MSDE to waive a Title I school with less than 40% poverty. NA 

 
4. Written Process for how the LEA supports efforts to reduce the overuse of discipline practices that remove students from the classroom. 

The	LEA	supports	the	school	in	their	efforts	to	reduce	practices	that	remove	students	from	the	classroom.	There	is	support	of	the	
use	of	Restorative	Practices,	in	some	schools,	through	training	and	implementation	practices	with	staff	and	administrative.	The	
LEA	also	supports	teacher	strategies	in	the	classroom	such	as	strategic	student	placement,	frequent	parent	contacts	and	records	
that	document	communication,	home	visits,	alternatives	to	removal	from	academic	classes	such	as	lunch	ISS	and	the	use	of	
individual	and	small	group	instruction	time	to	limit	situations	that	might	cause	unwanted	behavior.	In	addition	to	these	efforts,	the	
LEA	encourages	positive	relationship	building	with	teachers,	families	and	students.	Tier	I	instruction	in	Positive	Behavior	
Intervention	and	Supports	(PBIS)	is	also	used	in	all	Worcester	County	Public	Schools	to	formulate	Schoolwide	Behavioral	
expectations.		In	addition,	lessons	are	used	to	increase	the	social	and	emotional	competency	of	students	through	counselors	and	
teachers.	The	use	of	a	Cozy	Corner	where	students	go	to	reflect	on	their	behavior,	regulate	their	emotions	and	rejoin	the	
instructional	setting	is	also	used	in	some	schools.	When	appropriate	professional	development	on	the	disproportionality	of	
referrals	and	related	strategies	to	reduce	student	removal	is	discussed	at	PLCs.		Our	schools	also	have	social	workers	assigned	to	
their	schools	on	a	rotational	schedule.		These	social	workers	utilize	a	coaching	model	to	assist	the	teachers	with	strategies	that	will	
hopefully	assist	in	keeping	students	in	the	classroom.	The	LEA	supports	the	use	of	Behavior	Intervention	Plans	(BIP)	for	those	
students	with	disabilities	that	provide	additional	support	in	the	classroom	setting.	Teachers	in	some	schools	also	participate	in	
Professional	Learning	Communities	(PLC’s)	to	discuss	behavior	trends,	data,	interventions	best	practices	and	multi-tier	support	to	
help	students	make	the	best	choices	and	remain	in	the	classroom.		

 
 

5. Written process for how the LEA supports programs that coordinate and integrate (A) CTE content through coordinated instructional 
strategies that may incorporate experiential learning and promote skill attainment, and (B) work-based learning opportunities that 
provide students in-depth interaction with industry professionals, and if appropriate, academic credit. 
The	LEA	supports	programs	that	coordinate	and	integrate	CTE	and	work-based	learning	opportunities	throughout	the	district.	One	
such	effort	is	through	our	After-School	Academies	which	have	a	focus	on	Science,	Technology,	Engineering	and	Mathematics	(STEM)	
related	activities	to	highlight	various	career-related	opportunities.		In	addition,	schools	are	encouraged	to	offer	career	day	events	to	
provide	students	opportunities	to	see	firsthand	various	job	prospects	for	those	who	are	not	attending	college.	Finally,	our	Technical	
High	School	does	outreach	 to	all	 students	and	 their	parents	 to	promote	 the	programs	 that	 they	offer.	This	outreach	consists	of	
offering	middle	school	parent	and	student	family	nights	for	potential	enrollees	to	see	what	trades	are	offered.	It	also	consists	of	field	
trip	opportunities	for	our	students	beginning	in	grade	3.	Presently,	the	district	office	has	not	collaborated	with	Title	I	to	support	
CTE,	due	to	the	fact	that	we	have	no	Title	I	High	Schools.		Additionally,	some	of	our	Title	I	schools	utilize	the	Junior	Achievement	
program,	and	its	resources,	as	part	of	their	career	path	initiatives	with	students.	
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NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title I schoolwide program plans, which 
should be submitted prior to the Program Review date.  The specific due date will be determined between the MSDE Title I POC and LEA Title I 
Coordinator.  

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance 
with this component. 
Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PreK-8/Coordinator	of	Title	I	
Principals	at	Each	School:	
Mr.	Matthew	Record,	Snow	Hill	Elementary	School	
Mr.	Joshua	Hamborsky,	Pocomoke	Elementary	School	
Dr.	Chris	Welch,	Buckingham	Elementary	School	
Dr.	Michael	Browne,	Coordinator	of	Equity	and	Multicultural	Education 

Consolidating Funds in a Schoolwide Program: Is the LEA consolidating funds? 
☐ YES X NO
If Yes, continue below. Check one:
☐ Federal funds ☐  Federal, State, local funds.

The LEA submitted a waiver to operate a schoolwide program in a school with less than 40 percent poverty. (Section 1114(a)(1)(B) 
☐ YES ☒  NO
(Required Attachment #3)
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Schoolwide Programs Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
☐  YES 
 
☐  NO  
 
☒  N/A 

1. The LEA ensures that it 
consolidates and uses funds under 
this part, together with other 
Federal, State, and local funds, in 
order that the LEA ensures in order 
to upgrade the entire educational 
program of a school that serves an 
eligible school attendance area in 
which not less than 40 percent of 
the children are from low-income 
families, or not less than 40 percent 
of the children enrolled in the 
school are from such families. 

i. Describe how the LEA will assist 
schools in consolidating funds for 
schoolwide programs. 

 
ii. If the LEA is not consolidating 
funds, describe how the system 
coordinates financial resources to 
develop schoolwide programs. 

1114(a)(1) 1. SANE documentation demonstrating collaboration on the consolidation of 
funds 

2. LEA Budget documents to support the consolidation of funds and the 
individual funding sources 

3. Methodology of how percent contribution from each program was 
calculated 

4. Disbursement method for consolidated funds 

☒  YES 
 
☐  NO  
 
☐  N/A 

2. The LEA ensures the 
implementation of a Schoolwide 
Program includes the following four 
components: 

• Comprehensive Needs 
Assessment 

• Schoolwide program Reform 

1114(b)(2) 
34 C.F.R. § 
200.26(a) 
1114(b)(6) 
1114(b)(2)(7)(i
-iii)(I-V) 
1114(b)(2) 
1114(b)(5) 

1. Selected copies of Schoolwide Plans 
Documentation supporting the implementation of the four Schoolwide 
Components: 
Comprehensive Needs Assessment: 
1. Qualitative and quantitative data collected, including culture/climate, 

demographics, student performance, student attendance, behavior, and 
family and community involvement.  

2. As needed, evidence of interviews, focus groups, or surveys. 
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Schoolwide Programs Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
Strategies* 

• Parent, Family and Stakeholder
Engagement

• If applicable, coordination and
Integration of Federal, State,
and Local services and
programs.

*MSDE’s Title I Office strongly
encourages LEAs to implement
“evidence-based” interventions/
strategies/activities/program, Tiers
1-3.  At minimum the
interventions/strategies/ activities/
program for non-CSI schools should
demonstrate a rationale that meet
the “Demonstrate a Rationale”
requirement. (Level 4)

To demonstrate a rationale, the 
intervention should include: 1) A 
well-specified logic-model that is 
informed by research or an 
evaluation that suggests how the 
intervention is likely to improve 
relevant outcomes; and 2) An effort 
to study the effects of the 
intervention, ideally producing 
promising evidence or higher, that 

3. Tools or processes to identify the strengths and needs of students,
teachers, school and community.

4. Examples of how the data is used by the administration, teachers and
parents to guide decisions and instruction.

5. Examples of how data is reviewed in a disaggregated format to look at
progress and needs of all student groups.

6. Examples of how the needs assessment is used for a cycle of ongoing
continuous improvement engaging all stakeholders.

Schoolwide program Reform Strategies: 
1. Examples of how schoolwide program reforms increase the quality and

quantity of instruction.
2. Evidence that the reform strategies align with the needs assessment and

address the needs of all students including low achieving, accelerated,
etc.

3. Evidence to demonstrate the effectiveness of reforms.
4. Applicable adjustments were made or are planned to be made to address

students not making progress.

Parent, Family and Stakeholder Engagement: 
1. Evidence of the involvement of parents/families/stakeholders,

teachers, principals, and other school staff in the development of the
schoolwide program plan must include:

a. SAN from School Improvement meetings and/or other
meetings demonstrating involvement
of parents/families/stakeholders, teachers, principals, and
other school staff.

b. Written communication, including email, letters, newsletters,
website
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Schoolwide Programs Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
will happen as part of the 
intervention or is underway 
elsewhere (e.g., this could mean 
another SEA, LEAs, or research 
organization is studying the 
intervention elsewhere), to inform 
stakeholders about the success of 
that intervention.  (Non-Regulatory 
Guidance: Using Evidence to 
Strengthen Education Investments) 

• Schoolwide Program Non-
Regulatory Guidance

• MSDE schoolwide program
Checklist

• Early Learning in ESSA Non-
Regulatory Guidance

c. Surveys and survey data, if applicable.

If appropriate and applicable, coordination and integration of Federal, 
State, and Local programs:  
1. SAN from meetings involving other Federal, State, and local programs

(Title III, Title IV, Judy Center, Headstart, Library, Health Department,
Department of Social Services, etc.)

2. If applicable, evidence that federal, state, and local resources are braided
to maximize the impact of the schoolwide program plan.

☒ YES

☐ NO

☐ N/A

3. The LEA ensures all schoolwide
program plans and its
implementation are regularly
monitored and revised as necessary
based on student needs.

Required Attachment #1 

1114(b)(3) Documentation supporting the implementation of the written process and 
evidence of implementation of the LEA Monitoring Plan, including the annual 
review of schoolwide program plans including the four components, which 
must include: : 
1. Schoolwide program monitoring tool(s)
2. SAN from program monitoring visit(s)
3. LEA Schoolwide program monitoring visit(s) schedule
4. Schoolwide Program monitoring reports
5. Email communication
6. Documentation demonstrating how findings for the LEA annual review

process are addressed at the school level (samples)
7. A description of how the LEA will examine relevant academic

achievement; include data analysis charts, tools, and/or tables
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Schoolwide Programs Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
8. Other documentation to support the LEA has implemented its written 

process, if applicable. 
☒  YES 
 
☐  NO  
 
☐  N/A 

4. The LEA ensures it has a process 
for making the schoolwide program 
plan available to the LEA, parents, 
and the public. 

1114(b)(4) Documentation must include multiple (at least 2) examples of how the 
schoolwide plan is made available to parents/family members and the 
public. Examples may include: 
1. Schoolwide Program Plan on school website; handbooks, etc. 
2. Schoolwide Program plans available to the public 

☒  YES 
 
☐  NO  
 
☐  N/A 

5. The LEA ensures that it has 
strategies for assisting preschool 
children in the transition from early 
childhood programs to local 
elementary school programs, if 
applicable. 
 
Required Attachment #2 
 

1114(b)(7) 
(A)(iii)(V) 

1. SAN from collaboration meetings regarding transitions 
2. Timelines with evidence of implementation 
3. Documentation of articulation meetings, if applicable 

 

☒  YES 
 
☐  NO  
 
☐  N/A 

6. The LEA has a written process for 
how the LEA supports efforts to 
reduce the overuse of discipline 
practices that remove students from 
the classroom.  
 
Required Attachment #4 
 

1112(b)(11) Documentation supporting the implementation of the written process, which 
may include: 
1. SAN from collaboration meetings between Title I and Student 

Services/Discipline Office 
2. Written communication between Title I and Student Services/Discipline 

Office 
3. SANE from professional learning related to behavior support strategies 

(multi-tiered system of support (MTSS), restorative practices, positive 
behavioral interventions and supports (PBIS), etc.)  

4. Data reports and analysis demonstrating the implementation of the 
written process 

5. Other documentation to support the LEA has implemented its written 
process, if applicable. 
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Schoolwide Programs Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s 

Annual Program Review 
☒ YES

☐ NO

☐ N/A

7. The LEA has a written process for
how the LEA supports programs that
coordinate and integrate (A) Career
and Technical Education (CTE)
content through coordinated
instructional strategies that may
incorporate experiential learning
and promote skill attainment, and
(B) work-based learning
opportunities that provide students
in-depth interaction with industry
professionals, and if appropriate,
academic credit.

Required Attachment #5 

1112(b)(12) 
(A-B) 

Documentation supporting the implementation of the written process, which 
may include: 
1. SAN from collaboration meetings between Title I and CTE and/or Work-

Based Learning Office
2. Written communication between Title I and CTE and/or Work-Based

Learning Office
3. SANE from professional learning related to CTE and/or Work-Based

Learning
4. SANE from school events and/or LEA events related to CTE and/or Work-

Based Learning
5. Data reports and analysis demonstrating the implementation of the

written process
6. Other documentation to support the LEA has implemented its written

process, if applicable.
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C. TARGETED ASSISTANCE SCHOOLS 
Resources: 
MSDE Targeted Assistance Program Checklist 
 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information.   

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

 
REQUIRED ATTACHMENTS: 
The LEA must include the following documents in their Title I, Part A Application: 

1. If applicable, a written process for a one-year process for transitioning a Targeted Assistance School to a Schoolwide Program. 
N/A 
   

2. If applicable, to use the abbreviated planning process, a Letter of Intent to the MSDE Title I Director to begin a schoolwide planning 
process for a Targeted Assistance School to transition to a Schoolwide Program or a newly entering Title I School to become a 
Schoolwide Program in the 2021-22 School year.  
N/A 
 

3. A written process for developing, implementing, and monitoring requirements in all Targeted Assistance Schools including a timeline for 
identifying eligible students who are most in need of services, who are failing, or at risk of failing to meet the State’s challenging student 
academic achievement standards, including how students are ranked using multiple academic selection criteria. 
 

• Pocomoke Middle School (PMS) is moving into its sixth year of targeted assistance.  On July 29, 2021, we had our PMS targeted 
assistance planning committee meeting to determine the school’s next steps for school year 21/22.  At this meeting, after reviewing 
their school’s performance data, it was decided that PMS would continue targeting math and reading in grades 4 and 5.   The PMS 
targeted assistance planning committee determined what entrance and exit criteria we would use to identify eligible students most in 
need of services and to review student eligibility.  We reviewed information collected by the school including the previous year’s 
homeless student data, iReady Diagnostic Data (students are below grade, as well as teacher recommendation.  Students were then 
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ranked utilizing this data to determine students most in need of services. 

• During the school’s targeted assistance planning committee meeting we have also discussed the need for this program to provide an
accelerated, high-quality curriculum, including applied learning. Students identified to participate in this program must have information
presented to them differently than during their regular school program.  This program has been designed to assist students in grades 4
and 5 who have been identified/targeted as below grade level and in need of math and reading assistance. Our plan is for these targeted
students to work on real world problems and to create solutions that address a genuine need determined by current data. This will allow
students to make connections between what they learn in school and how that knowledge is used for authentic purposes both in school
and out of school. The interventionists’ schedules will be designed to maximize their work with the students who were identified.  The
frequency they work with students is based on their needs.

When they are pushing into classrooms (all times except for the intervention periods), the interventionists work with small groups of
identified students- We will adhere to the 8:1 student ratio as prescribed by Title I.

Their focus with their students is data driven, working on the needs identified by their formative assessments.  To do this they utilize
effective scientifically research-based instructional methods and strategies that strengthen the core academic program of the school and
align with general classroom instruction/curriculum.

When the interventionists are pulling students out during the intervention periods, 5-8 students at a time receive daily lessons that
incorporate math and reading instruction that reflect student needs. The interventionists closely monitor progress and makes ongoing
teaching decisions based on that student’s current reading and math deficits.

There will be three teachers, one full-time math interventionists and one part-time reading interventionist in 5th grade and one full-time
interventionist working with 4th grade targeted assistance students in both reading and math.  When developing schedules, it was
important for us to minimize the removal of the targeted students from regular classroom instruction to receive these additional
services.  Therefore, the math and reading interventionists’ schedules will consist of “push in” whenever possible.  The only “pull-out”
for these targeted students will occur during PMS’ daily intervention period.  This time is built into the school’s daily schedule and all
students will be receiving remediation/acceleration at that time.

The following steps will be taken to monitor the effectiveness of the targeted assistance program at PMS: 
• Progress monitoring of the targeted students, utilizing iReady, our district’s universal screener/diagnostic assessment, that will take

place 3 times each year, to determine growth in both reading and math.
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• Targeted Assistance Monitoring Team will consist of the Principal, Curriculum Resource Teacher (CRT), Title I Grant Manager and the 3 
Title I Interventionists.  This Team will meet three times per year to review and analyze student progress, discuss interventions that both 
the math and reading interventionists will utilize, and review exit criteria in relationship to the eligible students to assist in determining 
the effectiveness of the program. 

• The Title I office will monitor interventionist teacher’s implementation of the Targeted Assistance School Plan by meeting with the team 
during regularly scheduled meetings to discuss schedules, student growth, and next planned steps.  In addition, the Title I Office collects 
and reviews Title I interventionists time sheets during these meetings and collects them for documentation for the Title I monitoring 
visit. 

• In Addition, the Title I Office meets at the monthly CRT/Principals Meetings including PMS to discuss progress of the Targeted Assistance 
School Plan.  Monthly meetings include review of progress monitoring results from iReady scores, Success Plans, classroom progress, 
and teacher observations to access individual growth of students. 

• When discussing the monitoring of the program and its requirements, the team determined that it will be the responsibility of the school 
Principal and CRT to ensure that accurate record keeping (i.e. time and effort, student data, parent involvement activities) is being 
maintained and adhered to at the school in turn will be reported to the Title I office for review. 

• Student information from the previous year is initially reviewed in July during the student scheduling process. After the school year 
begins, we collect the selection criteria information on newly enrolled students and data from our most recent beginning of the year 
iReady Diagnostic administered in September/October. After the completion of the diagnostic, we review all student data in 4th and 5th 
grades to identify eligible students most in need of services.  This process is also followed after each diagnostic in January and May as 
well as when any new 4th or 5th grade student is enrolled during the year. Title I CRT/Principals meetings are held monthly and 
additional meetings are held quarterly (approximately 45 days) to monitor student progress that include the Title I office and the PMS 
Principal, CRT, and interventionists. 

 
4. An agreement, such as an MOU, which outlines the coordination activities between the LEA and Head Start and, if feasible, other early 

childhood programs. (Section 1119(b))     See B. Schoolwide MOU for Head start and Judy Center	
 

 
 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
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Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PreK-8/Coordinator	of	Title	I	
Mrs.	Melissa	Freistat-	Principal,	Pocomoke	Middle	School
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐  YES 
 
☒  NO  
 
☐  N/A 

 

1. The LEA ensures that it has a 
written process for transitioning a 
Targeted Assistance Program to a 
Schoolwide Program (Required 
Attachment #1 and #4) 
List Title I school(s) and School ID 
number below OR attach a list of for 
Targeted Assistance Schools the LEA 
is proposing to transition to SW in 
SY 2021-22: 

School 
Name 

School 
Number 

Indicate 
New 
Title I 
School 

or 
Current 

TAS 
School 

   

   
 

1114(a)(1)(B) 
1114(b)(1)(A) 

 

Documentation supporting the implementation of the written process 
which must include:  
1. LEA process for transitioning a Targeted Assistance Program to a 

Schoolwide Program 
2. Other documentation to support the LEA has implemented its written 

process, if applicable. 
 
 

 

☐  YES 
 
☒  NO  
 
☐  N/A 

1a. Abbreviated Planning Option for 
a new Title I school or an existing 
Targeted Assistance School 
Transitioning to a Schoolwide Title I 
Program  

1114(b)(1)(A) Documentation of the planning process must include: 
1. Evidence of the intent to either transition a Targeted Assistance School 

or have a newly entering Title I school operate as a Schoolwide Program  
2. A letter from the LEA to MSDE of the school’s intent to enter Title I as a 

Schoolwide program or, if applicable, to transition from Targeted 
Assistance School to a Schoolwide Program.   
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
 
The LEA has a new school that will 
enter Title I status in the 2021-2022 
school year or an existing Targeted 
Assistance school that plans to 
transition from a Title I Targeted 
Assistance Program to a Schoolwide 
Program beginning in the 2021-2022 
school year, and the school would 
like to undergo the abbreviated 
planning process described by 
MSDE.  
 
(NOTE: see MSDE Targeted 
Assistance School Guidance for 
more details on this option). 
 
Required Attachment #2 

3. SAN and SANE documents for the following evidence of planning and 
LEA technical assistance: 

o Planning meetings and lists of participants that show 
stakeholder participation in decision making 

o Whole-school improvement orientation meetings for school 
community, including training for school staff, parents, and 
community members on the programmatic and compliance 
requirements of a Schoolwide program 

o Planning team roster (Planning team must consist of school 
staff, district staff, community leaders, and parents, and should 
work in coordination with the School Improvement Team) 

o Meeting schedule 
o Communications, including emails, communication log, notices 

on web pages, etc. 
4. Documentation showing the results of the implementation of the LEA 

planning process and its recommendation for each school that is to 
become a Schoolwide Program. 

☐  YES 
 
☒  NO  
 
☐  N/A 

1b. Year Long Planning Option: 
 
The LEA has a school that is planning 
transitioning from a Title I Targeted 
Assistance Program in the 2020–
2021 School Year to a Schoolwide 
Program beginning in the 2021-2022 
School Year using the yearlong 
planning process described by 
MSDE.  
 

1114(b)(1) Documentation of the planning process must include (For each Targeted 
Assistance School transitioning): 
1. Evidence of the intent to either transition a Targeted Assistance School 

or have a newly entering Title I school operate as a Schoolwide Program  
2. A copy of the letter from the LEA to MSDE of the school’s intent to 

enter Title I as a Schoolwide program or, if applicable, to transition from 
Targeted Assistance School to a Schoolwide Program.  

3. SAN/SANE documents for the following evidence of planning and LEA 
technical assistance: 

o Planning meetings  
o Lists of participants that show stakeholder participation in 

82



 

 

Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
(NOTE: see MSDE Targeted 
Assistance School Guidance) 
 
Required Attachment #1 

 
 

decision making 
o Whole-school improvement orientation meetings for school 

community, including training for school staff, parents, and 
community members on the programmatic and compliance 
requirements of a Schoolwide program 

o Planning team roster (Planning team must consist of school 
staff, district staff, community leaders, and parents should work 
in coordination with the School Improvement Team) 

o Meeting schedule  
o Plan approval process 
o Communications, including emails, communication log, notices 

on web pages, etc. 
4. LEA Process for Approving a Targeted Assistance School Transition Plan. 
5. At completion, the LEA planning process documentation and plan for 

each school to be submitted to MSDE. 
☒  YES 
 
☐  NO  
 
☐  N/A 

2. The LEA ensures it has a written 
process for developing, 
implementing, and monitoring 
requirements for Targeted 
Assistance Programs including a 
timeline for identifying eligible 
students who are at most in need 
of services, who are failing, or at 
risk of failing to meet the State’s 
challenging student academic 
achievement standards, including 
how students are ranked using 
multiple academic selection 
criteria. 

1115(c)(1)(B) If a LEA has any Targeted Assistance Schools at the time of its Annual 
Program Review, documentation supporting the implementation of the 
written process must include: 
1. Weighted selection criteria 

o Data sources for multiple selection criteria (by school) 
2. Master ranking (all students ranked showing most needy students 

served by grade and subject area) 
3. Targeted Assistance teachers and para schedules with matching 

student roster 
4. Service delivery model 
5. Description of how services will be delivered to Targeted Assistance 

students at each school. (Push-in, pullout, etc.) 
6. Documentation that the school complies with Title I student-to-teacher 

ratio of no more than 8:1 in a small group setting 
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
 

Required Attachment #3 
7. School master schedules 
8. Exit criteria by school 
9. Other documentation to support the LEA has implemented its written 

process, if applicable. 
LEA School-level Monitoring: 
1. Evidence of implementation of the LEA School-level Monitoring Plan 

must include: 
o SAN from program monitoring 
o Program monitoring tool(s) 
o Program monitoring feedback reports 
o Email communication 

2. LEA schedules with dates for regular review for each Title I Targeted 
Assistance Program. 

☒  YES 
 
☐  NO  
 
☐  N/A 

3. The LEA ensures the 
implementation of a Targeted 
Assistance Program includes the 
following seven components: 

Targeted Assistance Program 
Checklist 
 
1. Use program’s resources to help 

eligible children meet the state’s 
challenging academic standards; 

2. Use methods and instructional 
strategies to strengthen the 
academic program of the 
school; 

3. Coordinate with and support the 
regular educational program 

1115(b)(2)(A-G) Program’s resources to help eligible children meet the state’s challenging 
academic standards may include: 
1. Programs, activities, and academic courses necessary to provide a well-

rounded education. 
Methods and instructional strategies to strengthen the academic program 
of the school may include: 
1. Expanded learning time, before- and after-school, and summer 

programs and opportunities 
2. A schoolwide program tiered model to prevent and address behavior 

problems, and early intervention services, coordinated with similar 
activities and services carried out under the Individuals with Disabilities 
Education Act (20 U.S.C. 1400 et seq.). 

Coordination with the regular education program may include: 
1. SAN from collaboration meetings 

o Timelines with evidence of implementation 
2. Documentation of coordination between regular education program 
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
which may include services to 
preschool children in the 
transition from early childhood 
programs; 

4. Provide Professional
Development;

5. Strategies to increase the
involvement of parents of
eligible children;

6. If appropriate and applicable,
coordinate with Federal, State,
and local programs;

7. Each Title I Targeted Assistance
School will provide the LEA
assurances that it will:

(i) help provide an
accelerated, high quality
curriculum;
(ii) minimize the removal of
children from the regular
classroom during regular
school hours for instruction
provided under this part:
and
(iii) on an ongoing basis,
review the progress of
eligible children and revise
the targeted assistance
program under this section,

and Title I 

Professional Development may include: 
1. Data sources demonstrating the need for identified professional

development
2. SANE documents from professional development
3. Professional development schedules, plans, and/or calendars
4. SANE from building capacity for school-level training to educate school

personnel with parental assistance on how to work with parents as
equal partners (see Parent and Family Engagement Checklist under
Building Capacity requirements)
NOTE: these items may be available in component D – Parent and
Family Engagement.

Strategies to increase the involvement of parents of eligible children may 
include: 
1. NOTE: these items may be available in component D – Parent and

Family Engagement.

If appropriate and applicable, coordination and integration of Federal, 
State, and Local programs may include:  
1. SAN from meetings involving other Federal, State, and local programs

(Title III, Title IV, Judy Center, Headstart, Library, Health Department,
Department of Social Services, etc.)

2. If applicable, evidence that federal, state, and local resources are
braided to maximize the impact of the schoolwide program plan.
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Application: 
The LEA will 
respond to 

each assurance 
(Check One) 

Targeted Assistance Schools 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
if necessary, to provide 
additional assistance to 
enable such children to 
meet the challenging State 
academic standards. 
 

 Required Attachment #3 and #4 
☒  YES 
 
☐  NO  
 
☐  N/A 

4. The LEA ensures that progress of 
participating children is reviewed on 
an ongoing basis and programs are 
revised if necessary to provide 
additional assistance to eligible 
children. 
 
Required Attachment #3 

1115 
(b)(2)(G)(iii) 

Documentation supporting the implementation of the written process 
which may include:  
1. LEA schedules with dates for regular review for each Title I Targeted 

Assistance Program 
2. SAN documentation of data review meetings 
3. Documentation of program adjustments based on data review and 

progress monitoring 
4. Student progress monitoring (evidence of progress/lack of progress) 
5. Other documentation to support the LEA has implemented its written 

process, if applicable. 
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D. PARENT AND FAMILY ENGAGEMENT

Resources 
Parent and Family Engagement District-Level Checklist 
Parent and Family Engagement School-Level Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:  
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
The LEA must attach a copy of the following documents in their Title I, Part A Application: 

1. A written process to ensure that the LEA monitors the implementation of Parent Family Engagement requirements specified in section
1116 including the requirements for Parent and Family Engagement Plan and School-Parent Compact.

Each	Title	I	school	has	a	Title	I	Parent	and	Family	Engagement	Committee	that	we	refer	to	as	a	Parent	Advisory	Committee	(PAC)
to	assist	in	the	development	and	implementation	of	the	county	plan	as	well	as	their	school	plan.		In	addition,	each	Title	I	school
develops	a	Parent	Handbook.		In	this	handbook	there	is	a	Title	I	section.		This	section	contains	school	level	parent	and	family
engagement	plans,	compacts,	parent	and	family	engagement	activities.		It	also	includes	all	district	level	information.		This
information	includes	the	county	plan,	information	on	the	complaint	policy,	who	to	contact	about	teacher	and	school	information,
parent	resources,	and	local	contact	information.		Our	Parent	Handbooks	are	distributed	to	each	parent	at	the	beginning	of	the
school	year.		The	Parent	Handbook	is	also	housed	on	each	school’s	website	for	easy	parent	access.

Also,	each	Title	I	school	is	required	to	submit	their	School/Parent	Compact	in	August.		At	the	same	time	each	school	is	required	to
submit	the	SAN	documentation	from	their	PAC	meetings	(i.e.	sign	in	sheets,	agenda,	and	any	notes	from	meetings	held)	that	helped
to	develop	these	parent	resources.		The	compact	is	reviewed	so	that	it	meets	statutory	regulations	and	must	be	approved	or
changed.	Suggestions	are	made	as	necessary.		A	copy	of	each	school’s	School/Parent	Compact	is	included	in	the	parent	handbook
that	is	sent	to	parents	the	first	week	of	school,	as	well	as	posted	on	their	school’s	website.			Again,	each	school’s	Compact	is	housed
on	each	school’s	website	for	easy	parent	access.
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Again,	all	Title	I	schools,	including	our	targeted	school,	have	formed	a	Parent	Advisory	Committee	(PAC)	to	assist	in	the	development	
and	implementation	of	the	budget	for	the	use	of	Title	I	monies.		In	addition,	a	Title	I	Family	Engagement	Parent	District	Team	meets	
to	give	input	on	required	documents	such	as	the	WCPS	Parent	Engagement	Plan,	mission,	beliefs,	and	other	critical	areas	of	the	Title	
I	Program.	

	

		Finally,	Parent	and	Family	Engagement	programs	and	activities	are	monitored	by	compiling	and	evaluating	evaluation/feedback	
forms	that	are	given	to	participants.		Participants	are	asked	about	the	quality	of	the	presentation	or	information	given,	and	what	
they	feel	about	their	present	or	future	program	needs.		Survey	results	are	used	to	determine	the	effectiveness	of	programs	and	
activities.	

	

	 The	schools	monitor	the	effectiveness	of	school	parental	involvement	by	keeping	sign-in	sheets.		The	sign-in	sheets	provide	the	
number	of	parents	that	attend	each	event	and	let	the	schools	know	exactly	who	is	attending	the	events.		With	this	information	
schools	can	determine	if	the	group	of	parents	they	are	targeting	for	the	event	are	actually	attending	(being	adequately	targeted).		
Participants	are	also	asked	to	fill	out	evaluation	forms	regarding	the	activities	in	which	they	participate.		Evaluation	forms	are	
compiled	to	determine	the	effectiveness	of	the	program	offered	and	the	needs	of	the	participants,	along	with	future	needs	of	parents,	
by	request.	

 
 
 

2. LEA’s 2021-2022 Title I Parent and Family Engagement Policy/Plan that is distributed to parents/families.  
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Title I 

Parent & Family Engagement Plan 

 2021/2022 

 
     Worcester County Public School’s Board of Education and Title I office plan and support program activities, trainings, 

communication, and all procedures for involving parents and families in Title I schools so that the implementation of the Title I 

program can be effective.  Worcester County has adopted a Parent & Family Engagement Plan to support the goal of increasing 

Parent & Family Engagement and partnerships in the schools.  This plan outlines the efforts to engage parents and families and 

build capacity for both parents/families and educators alike in forming a strong partnership to promote the educational goals 

that support high academic expectations.  

 

To support this plan, Worcester County Public Schools’ Title I Office will: 

1. Engage parents and families in jointly revising the Title I Parent & Family Engagement Plan (annually and with the 

District Wide Parent Family Engagement Team). The Parent & Family Engagement Plan is a part of Worcester 

County’s ESSA (Every Student Succeeds Act) Consolidated Strategic Plan.  

• Invite parents and families from each Title I school to review, provide feedback and    suggestions, and revise the district-

wide Parent & Family Engagement Plan 

  
2. Provide coordination and technical assistance to schools in planning and implementing effective parent and family 

engagement activities to improve student achievement and school performance.  

Ø Participate in school level Parent Advisory Committee meetings twice a year.  Plans are developed and reviewed 

at these meetings.  Implementation is discussed. 
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Ø Participate in each school’s School Improvement Advisory Committee meeting (September).

Ø Review plan and discuss evaluation methods of plan with CRTs/Title I Teachers and administrators (August).

Ø Hold monthly meetings with Curriculum Resource Teachers (CRTs)/Title I Teachers from each school and

school administrators to support their efforts in the implementation of parent and family activities.

Ø Visit each school regularly to assure that their school level plans are being implemented and provide technical

assistance as requested.

3. Provide assistance to parents and families in understanding Maryland’s academic content and student achievement

standards, state and local assessments, Title I requirements, as well as how to monitor a child’s progress and to work

with educators to improve student achievement.

Ø Maintain and update the WCPS’ website including information on state academic standards, achievement

standards, achievement levels of each school, Title I, and state and local assessments.

Ø Provide professional learning to staff on Maryland’s academic content and student achievement standards, state

and local assessments, and Title I requirements.

Ø Include information about the standards, assessment, and achievement in each school’s parent handbook

(September).

Ø Invite parents and families to attend state and local conferences (as appropriate).

Ø Post copies of the county Parent & Family Engagement Plan on the district’s and each school’s web page for

parents and families to view.

Ø Insert a copy of the county Parent & Family Engagement Plan in each school’s parent handbook.

4. The Title I Office, in coordination with the CRTs/Title I Teachers, will provide materials and training to help parents

and families work with their children to improve achievement.

Ø Annually conduct parent surveys to help identify and design workshops that encourage and support parent and

family engagement.

Ø On the school website, provide tips for parents and families on how to support student learning at home.

Ø Conduct training sessions for school staff in supporting parents and families in helping their child with

learning.

Ø Offer parent and family outreach activities at various times that focus on parenting skills in the areas of

reading, math, science, and technology.  These activities will be conducted by school staff with the support of
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the Title I office, including parents and families of students with limited English proficiency, disabilities, and 

migratory status.  

5. Educate instructional staff in the contribution of parents and families and how to reach out and communicate with

parents and families as equal partners.

Ø Each school’s Parent Advisory Committee (PAC) will discuss ideas for faculty meetings and trainings that

support communication and partnerships between parents, families and teachers.

Ø CRTs/Title I Teachers will meet with school faculty to provide sessions related to parent and family

engagement. Engage parents and families in the development of training for teachers, principals, and other

educators to improve the effectiveness of that training.

6. Coordinate and integrate Parent & Family Engagement programs and activities with other Federal, State, and local

programs to support parents and families to participate in the education of their children.

Ø The District Title I Office serve on the Early Childhood Advisory Council (ECAC) and meet four times per year

with all partners – Head Start, The Worcester County Health Department, Worcester County Library, child care

providers, The Infant Toddler Program, Worcester County Adult Education Program, Worcester County Mental

Health Program, Lower Shore Resource Center, and the Frog Tree Program Coordinator.

Ø Meet after each Judy Center meeting with each school’s CRT/Title I Teacher to determine the best way to

coordinate efforts to reach all parents and families for training, literacy, nutrition, child development, and

community services.

7. Provide written communication to parents and families, to the extent possible, in a language they can understand and

format that they can access.  Provide interpreters and translators whenever possible for meetings and written

documents.

8. Provide funds for reasonable and necessary expenses related to parent and family engagement activities, including

transportation and childcare, to enable parents and families to participate in school related meetings and training

sessions.

9. Arrange school meetings at a variety of times.  Conduct telephone conferences between teachers or other educators who

work directly with participating children and parents and families who are unable to attend these conferences at school.
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10. Utilize each school’s Parent Advisory Committee (PAC) to provide advice on matters related to parent and family 

engagement activities including in the decision regarding how Title I Parent and Family Engagement funds are allotted. 

 
     Worcester County Public Schools recognizes the importance of increasing the engagement of parents and families in the 

educational process.  The partnership between educators and parents and families is critical to the success of every student.  WCPS 

has included a goal in their ESSA Consolidated Strategic Plan devoted to increasing parent, family and community engagement.  

Annually we evaluate our program by conducting two parent surveys with all schools.  The first survey, which is county generated, 

is designed to evaluate the effectiveness of our programs including barriers to participation and of parent priorities for the school 

system.  The second survey in May, is centered on communication.  This survey, SCOPE, is only administered every 4 to 5 years. 

Parents and families are asked to give us feedback about how the teachers, the schools, and the system communicate with parents 

and families about their child, assessment, achievement, opportunities, and all areas related to their child.  Each school and the Title 

I office receives survey results to guide decisions for parent and family engagement plans and needed activities. 

 

Worcester County Public Schools Parental & Family Engagement Policy 
POL. I-C-4 Parent/Community Involvement 

The Worcester County Board of Education recognizes that a child’s education is a responsibility shared by the school, family, and community 
during the entire period the child participates in school.  A mutually supportive relationship among home, school, and community contributes to 
the development of both the child and the community.  Partnerships result in such sharing.  To accomplish the mission of the Worcester County 
schools to successfully educate all students, the community, the schools, the parents and the students must work as cooperating knowledgeable 

partners. 
 

The Worcester County Board of Education will support schools in their efforts to increase student achievement by helping them interpret the 
results of all assessments and to develop school improvement plans that incorporate parent/community involvement as a means for improving 

school performance. 
 

Specifically, the school system will: 
A. Publicize its commitment to parent/community involvement in the schools; 
B. Recognize exemplary programs and practices related to parent and community involvement; 
C. Create an environment that is conducive to learning and supports strong comprehensive family involvement programs; 
D. Seek funding sources for the development, implementation and evaluation of programs; 
E. Disseminate information and research on parent and community involvement; 
F. Inform and involve parents in a variety of types and degrees while recognizing the diverse needs of families in the community; 
G. Provide programs that train parents in parenting skills and in assisting their children academically; 
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H. Make parent involvement an integral part of the school improvement process;
I. Encourage parents to become involved in their children’s academic progress;
J. Assist parents in learning techniques designed to assist their children in learning at home;
K. Seek partnerships with interested businesses and service organizations.

Schools must develop innovative ways to involve and serve parents and other community members.  Educators, parents, students, businesses, and 
other members of the community must assume joint responsibility for contributing to the fulfillment of the educational aspirations of children and 

adults.  A community’s investment in education is an investment in itself. 
ADP. 8/02 POL. I-C-4 

Notice to Parents 

Federal law allows you to ask for certain information about your child’s classroom teachers, and requires the school to give this information to you 
in a timely manner.  Specifically, you have the right to ask for the following information: 

* Whether the Maryland State Department of Education has licensed or qualified the teacher for the grades and subjects he or she teaches.
* Whether the Maryland State Department of Education has decided that the teacher can teach in a classroom without being licensed or

qualified under state regulations because of special circumstances.
* The teacher’s college major; whether the teacher has any advanced degrees and, if so, the subject of degrees.
* Whether any teacher’s aides or similar paraprofessionals provide services to your child and, if they do, their qualifications.

If you would like to receive this information, please contact Dwayne Abt, Human Resources Department of Worcester County Public Schools at 
410-632-5073.

Federal law also requires that each school develop a school improvement plan.  Each school also develops a school parent and family engagement 
policy/plan, the Title I program, and the school compact are shared at a meeting held in September in each Title I school.  Additionally, copies of 

these will be sent to you throughout the school year.  After you have looked over these documents, please feel free to contact the school if you 
want additional information or need some explanation.  As a parent you have the right to question the school program by writing a dissenting 

statement about what you think should be handled differently.  Your complaint would then be addressed following the Worcester County 
Complaint Policy and Procedure.  If you have any questions about this policy, please contact Dwayne Abt Supervisor of Human Resources at 410-

632-5073.

If you have any questions about any of these documents you can contact the school principals or, Denise Shorts, Chief Academic Officer PreK-
8/Title I Coordinator at 410-632-5023. 
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VII-A-24 Complaint Policy for Grant Funded Programs

It is the policy of the Worcester County Public Schools that uniform procedures shall be used by the Central Office and local schools for managing 
complaints in the administration of state and federal programs. 

It is also the policy of the Worcester County Public Schools that the complaint procedures shall be implemented whenever a complaint is received 
alleging that the Worcester County Public Schools or one of its subgrantees has violated a state or federal statute of regulation. 

VII-A-24  Complaint Policy for Grant Funded Programs

It is the policy of the Worcester County Public Schools that uniform procedures shall be used by the Central Office and local schools for managing 
complaints in the administration of state and federal programs. 

It is also the policy of the Worcester County Public Schools that the complaint procedures shall be implemented whenever a complaint is received 
alleging that the Worcester County Public Schools or one of it subgrantees has violated a state or federal statute or regulation. 

PRO. VII.13  Complaint Procedure and Management: Grant Funded Programs 

To establish procedures which provide a mechanism for the acceptance, review, investigation, and resolution of written complaints about Federal 
programs received by the Worcester County School Board.  These procedures shall be implemented upon receipt of a written complaint alleging 

that the school system or school has violated a state or Federal statute or regulation. 

A. Filing of Complaint
1. An organization or an individual may file a complaint with Worcester County Public Schools alleging that Worcester County Public

Schools has violated a state or Federal statute or regulation that applies to a program supported by Federal funds.  A complaint
includes a request for review of a decision of the school system, but does not include a request for a due process hearing.

2. The complaint shall be in writing, addressed to the superintendent, and signed by the individual complainant or by an official or the
complaining organization.

3. Each complaint shall contain:
a. A statement that the school system has violated a requirement of a Federal or state statute or regulation that apply to a

program and
b. The facts upon which the statement is based.

4. The complaint may include a request to review a decision of a school, department or subgrantee.
5. Complainants whose allegations fail to meet the requirements will be notified of the additional information required to investigate or

resolve this matter.
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B. Receipt of Complaint
1. Complaints shall be received by the superintendent or designee.  The complaint may be assigned to a person not name in the

complaint.
2. Within 10 school business days of a receipt of a complaint, the complainant shall be notified in writing of:

a. The date of receipt of the complaint; and
b. The intent to investigate the complaint; and
c. The estimated date the complainant will be notified of the resolution, normally within 60 calendar days from the date of receipt

of the complaint; and
d. The name and title of the individual investigating the complaint.

3. A school or department named in a complaint shall be provided with a copy of the complaint and letter of acknowledgement.

C. Investigation of Complaints
1. The superintendent or designee shall review and investigate the complaint as appropriate.  Where necessary, and independent on-site

investigation may be conducted.
2. If the superintendent determines that exceptional circumstances warrant an extension of time in excess of 60 days to investigate and

resolve the matter, the complainant shall be so informed in writing with inclusion of the extended deadline date.  Exceptional
circumstances may include, but are not limited to, the complexity of the issues raised or the unavailability of key personnel.

3. Upon completion of the investigation, the superintendent shall review the findings to determine if there has been a violation of the
applicable state or Federal statute or regulation and if corrective action is required.

D. Resolution of Complaint
1. The parties shall be informed in wiring if the resolution of the complaint, including:

a. If a violation of state or Federal statute or regulation was determined; and
b. Any action that will be taken, if applicable, in response to the complaint: and
c. Notice of the right of appeal the decision to the Board of Education.

2. A record of the complaint and supporting documents will be maintained in accordance with state and Federal regulations.

If you have questions, concerns or comments about the Title I program, or want additional information please contact: 

Ms. Denise Shorts, Chief Academic Officer for Instruction: PreK-8/ District Title I Coordinator  
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Contact Number: 410-632-5025 
DRShorts@worcesterk12.org 

Chris Welch, Buckingham Elementary School Principal  
Contact Number: 410-632-5305 

CJWelch@worcesterk12.org 

Laura Arenella, Buckingham Elementary School, Title I School Specialist 
Contact Number: 410-632-5317 
 LAArenella@worcesterk12.org 

Joshua Hamborsky, Pocomoke Elementary School Principal 
Contact Number: 410-632-5135 

JRHamborsky@worcesterk12.org 

Lavonya Dashiell, Pocomoke Elementary School Title I Specialist 
Contact Number: 410-632-5134 
LJdashiell@worcesterk12.org 

Matthew Record, Snow Hill Elementary School Principal 
Contact Number: 410-632-5215 
MXRecord@worcesterk12.org 

Kelly Macomber, Snow Hill Elementary School Title I Specialist 
Contact Number: 410-632-5210 

KJMacomber@worcesterk12.org 

Melissa Freistat, Pocomoke Middle School Principal 
Contact Number 410-632-5150 
MAFreistat@worcesterk12.org 

Martha Sturgis, Pocomoke Middle School Title I Specialist 
Contact Number 410-632-5161 
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MLSturgis@worcesterk12.org 

3. Tool used for annual evaluation of the content and effectiveness of the LEA’s Parent and Family Engagement Policy/Plan.

LEA:	______________					Reviewer:	____________________					Date	Reviewed:	________

Title	I	District	Level	Parent	and	Family	Engagement	Policy/Plan	Requirements	-	Section	1116:	Check	list

The	LEA	has	a	current	year	parent	and	family	engagement	plan/policy.		Yes	___				No	___Section	1116	(a)(2)

A. Written	Policy	(Section	1116	(a)(1)(2) Yes No 
1.Establish	LEA’s	expectations	and	objectives	for	meaningful	parent	and	family	involvement
Section	1116	(a)(1)(2)

2.Parent	and	family	member	input:
a. Jointly	developed	a	written	parent	and	family	engagement	policy	that	is	agreed	on

with,	and	distribute	to	parents	and	family	members	of	participating	children	_______
Section	1116	(a)(2)

b. Jointly	developed	the	local	educational	agency	plan	under	section	1112,	and	the
development	of	support	and	improvement	plans	under	paragraphs	(1)	and	(2)	of
section	1111(d).

________	Section	1116	(a)(2)(A)

c. Involved	in	the	decisions	regarding	how	funds	reserved	under	subparagraph	(A)	are
allotted	for	parental	involvement	activities.

________	Section	1116	(a)(3)(A)
3 Provides	coordination,	technical	assistance,	and	other	support	necessary	to	assist	and	*build	the	

capacity	of	all	participating	schools	within	the	LEA	in	planning	and	implementing	effective	
parent	and	family	involvement	activities	to	improve	student	academic	achievement	and	school	
performance.		(This	may	include	meaningful	consultation	with	employers,	business	leaders,	and	
philanthropic	organizations,	or	individuals	with	expertise	in	effectively	engaging	parents	and	
family	members	in	education).	Section	1116(a)(2)(B) 

4 Coordinates	and	integrates	parent	and	family	engagement	strategies	with	other	relevant	
Federal,	State,	and	local	laws	and	programs,	to	the	extent	feasible	and	appropriate	
1116(a)(2)(C)
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5 Conducts	with	the	involvement	of	parents	an	annual	evaluation	of	the	content	and	effectiveness	
of	parent	involvement	policy	addressing:	(Sec.	1116	(a)(2)(D)(E)

a. barriers	to	greater	participation	by	parents	_____
b. the	needs	of	parents	and	family	members	to	assist	with	the	learning	of	their	children,

including	engaging	with	school	personnel	and	teachers	_____
c. strategies	to	support	successful	school	and	family	interactions	_____
d. used	findings	from	evaluation	to	design/revise	the	policy/plan	incorporating

evidence-based	strategies	for	more	effective	parental	involvement

6 The	LEA’s	policy/plan	includes	at	least	one	of	the	following	strategies: 
a. Supporting	schools	and	nonprofit	organizations	in	providing	professional

development	for	the	LEA	and	school	personnel	regarding	parent	and	family
engagement	strategies.	_____.

b. Supporting	programs	that	reach	parents	and	family	members	at	home,	in	the
community,	and	at	school.	_____

c. Disseminating	information	on	best	practices	focused	on	parent	and	family
engagement.	_____

d. Collaborating	or	providing	subgrants	to	schools	to	collaborate,	with	community-based
or	other	organizations	or	employers	with	a	record	of	success	in	improving	and
increasing	parent	and	family	engagement.

e. Engaging	in	any	other	activities	and	strategies	the	LEA	determines	are	appropriate
and	consistent	with	such	agency’s	parent	and	family	engagement	policy/plan.

B. *Building	Capacity:	Section	1116(a)(2)(B)

The	Plan	describes	how	the	LEA	will	build	the	schools’	and	parents’/families	capacity	for	parental	
involvement

1. Provide	assistance	to	parents/families	in	understanding	the	State	academic	standards,	State	and
local	academic	assessments,	and	how	to	monitor	a	child's	progress,	and	how	to	work	with
educators	to	improve	the	achievement	of	their	children.		Section	1116	(e)(1)

2. Provide	materials	and	training	to	help	parents	work	with	their	children	to	improve	academic
achievement,	such	as	literacy	training	and	using	technology.	Section	1116	(e)(2)

3. Educate	school	personnel	(teachers,	specialized	instruction	support	personnel,	principals	and
other	school	leaders)	with	parental	assistance	on	how	to	work	with	parents	as	equal	partners	in
their	child’s	educational	process.		Section	1116	(e)(3)

4. To	the	extent	feasible	and	appropriate,	coordinate	and	integrate	parental	involvement	programs
and	activities	with	other	Federal,	State,	and	local	programs,	including	public	preschool
programs,	and	conduct	other	programs	such	as	parent	resource	centers.
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Section	1116	(a)(2)(C)	and	(e)(4) 
5. Ensure	information	related	to	school	and	parent/family	programs,	meetings,	and	other	activities

is	shared	with	parents	in	a	format	and,	to	the	extent	practicable,	in	a	language	the	parents	can
understand.	Section	1116	(e)(5)

6. Provide	such	other	reasonable	support	(provide	literacy	training,	pay	reasonable	and	necessary
expenses	associated	with	local	parental	involvement	activities,	including	transportation	and
child	care	costs,	provide	a	variety	of	meeting	times	and	locations)	for	parental	involvement
activities	as	parents	may	request.		Section	1116	(e)	(14)

NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review randomly selected Title I school Parent and Family 
Engagement Plans and School-Parent Compacts, which should be submitted prior to the Program Review.  If these items are available in multiple 
languages, they should be submitted in all languages available.  The specific due date will be determined between the MSDE Title I POC and LEA 
Title I Coordinator.  

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 

Ms.	Denise	R.	Shorts,	Chief	Academic	Officer	of	Instruction	PreK-8/Coordinator	of	Title	I	
Dr.	Michael	Browne,	Coordinator	of	Equity	and	Multicultural	Education 
Mrs.	Carrie	Sterrs,	Coordinator	of	Special	Programs/PR	Coordinator	
Principals	at	Each	School:	
Mr.	Matthew	Record,	Snow	Hill	Elementary	School	
Dr.	Chris	Welch,	Buckingham	Elementary	School	
Mr.	Joshua	Hamborksy,	Pocomoke	Elementary	School	
Mrs.	Melissa	Freistat,	Pocomoke	Middle	School 
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Parent and Family Engagement 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

☐ N/A

Local Educational Agency 
1. The LEA ensures that the District
Policy/Plan complies with all
requirements including parent
outreach, written policy,
reservation, annual evaluation, and
building capacity.  Section 1116 (a)

Parent and Family Engagement 
District-Level Checklist 

Required Attachment #2 

Section 1116 
(a)(1)(2)(A)(B)(
C)(D)(3)(B) 

LEA Parent and Family Engagement Plans Evidence: 

District-Level Written Policy/Plan Evidence must include: 
1. SANE from parent input meetings
2. Announcements/Fliers
3. Translated documents, if applicable
4. Receipts for accommodations/ interpreters, if applicable
5. Example of how the LEA’s Parent and Family Engagement Policy/Plan

is distributed and available.  (Examples may include district/school
website, student handbook, or school newsletters, etc.)

6. SANE from parent meetings specific to Section 1112.
7. SANE or other evidence that the LEA provides coordination, technical

assistance, and other support to school
8. Completed district level evaluations/surveys addressing:

o barriers to greater participation by parents;
o the needs of parents and family members to assist with the

learning of their children, including engaging with school
personnel and teachers;

o strategies to support successful school and family interactions;
o use of findings from evaluation to design/revise the

policy/plan incorporating evidence-based strategies for more
effective parental involvement.

9. Communication/outreach regarding the distribution of
evaluation/survey of LEA Parent and Family Engagement Policy/Plan

10. Results/summary of parent feedback. i.e., data analysis, narrative,
etc.

11. Revisions to policy/plan are made based on evaluation, if applicable

District-Level Reservation: Evidence must include: 
12. SANE from parent meetings specifying agenda item on Title I PFE funds
13. Announcements/Fliers for meetings
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Parent and Family Engagement 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 

☒ YES

☐ NO

☐ N/A

School Level 
2. The LEA ensures that Title I
schools comply with all
requirements including general
requirements, reservation, policy
involvement, shared responsibility,
and building capacity.

Parent and Family Engagement 
School-Level Checklist 

Section 1116 
(b)(c)(d)(e) 

School Level Parent and Family Engagement Plans Evidence must include: 
1. School level plan(s)
2. Example of how the school’s Parent and Family Engagement Plan is

distributed (Examples may include school website, student handbook,
school newsletters, plans sent home via backpack/ orientation packet)

3. SANE from Title I annual meeting(s) specifying information about Title I
and parents’ rights to be involved

Policy Involvement Evidence must include: 
4. SANE from parent input meetings
5. Announcements/Fliers of outreach/events
6. Translated documents, if applicable
7. Receipts for accommodations (transportation for parents, childcare,

translation), interpreters, etc., if applicable
8. How parents are informed about the Schoolwide plan and can make

comments if plan is not satisfactory

Reservation Evidence must include: 
9. SANE from parent meetings specifying agenda item on Title I PFE funds
10. Announcements/Fliers for meetings

Shared Responsibility (School-Parent Compact) evidence must include: 
1. School-Parent Compact(s)
2. SANE from parent meetings specifying agenda item for review and

input on the school-parent compact
3. Announcements/Fliers for meetings
4. Translated school-parent compacts, if applicable,
5. Example of how the school’s School-Parent Compact is distributed and

discussed.  (Examples may include SAN from parent/teacher
conferences and may include school website, student handbook,
school newsletters, plans sent home via backpack/ orientation packet)

☒ YES 3. Building Capacity for
Involvement

1116(e)(1-6) LEA and School-Level Documentation must include: 
1. SANE from LEA technical assistance to schools
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Parent and Family Engagement 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐ NO

☐ N/A

The LEA ensures that the Title I 
Office and all Title I schools build 
capacity of parent/family, 
community and school personnel 
for effective involvement of 
parents and family members in 
improving student academic 
achievement. 
1. Provide assistance to
parents/families in understanding
the State academic standards,
State and local academic
assessments, and how to monitor a
child's progress, and how to work
with educators to improve the
achievement of their children.
2. Provide materials and training to
help parents work with their
children to improve academic
achievement, such as literacy
training and using technology.
3. Educate school personnel
(teachers, specialized instruction
support personnel, principals and
other school leaders) with parental
assistance on how to work with
parents as equal partners in their
child’s educational process.
4. To the extent feasible and
appropriate, coordinate and
integrate parental involvement
programs and activities with other
Federal, State, and local programs,

LEA Building Capacity evidence must include: 
1. SANE from parent meetings, outreach or events with topic specific

agenda items
2. Announcements/Fliers for outreach/events
3. Handouts/resources from parent outreach/events, staff development,

etc., as appropriate
4. Translated documents, if applicable
5. Receipts for accommodations (transportation for parents, childcare,

translation), interpreters, etc., if applicable
School-Level Building Capacity evidence must include: 
1. SANE from parent meetings, outreach or events with topic specific

agenda items
2. Announcements/Fliers for outreach/events
3. Handouts/resources from parent outreach/events, staff development,

etc., as appropriate
4. Translated documents, if applicable
5. Receipts for accommodations (transportation for parents, childcare,

translation), interpreters, etc., if applicable
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Parent and Family Engagement 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
including public preschool 
programs, and conduct other 
programs such as parent resource 
centers.  
5. Ensure information related to
school and parent/family
programs, meetings, and other
activities is shared with parents in a
format and, to the extent
practicable, in a language the
parents can understand.
6. Provide such other reasonable
support (provide literacy training,
pay reasonable and necessary
expenses associated with local
parental involvement activities,
including transportation and child
care costs, provide a variety of
meeting times and locations) for
parental involvement activities as
parents may request.

☒ YES

☐ NO

☐ N/A

4. The LEA ensures that all Title I
schools, to the extent practicable,
provide full opportunities for the
participation of parents with
limited English proficiency, parents
with disabilities, and parents of
migratory children.

1116(f) Accessibility evidence may include: 
1. Translated documents, if applicable
2. Receipts for accommodations/ interpreters, if applicable

☒ YES

☐ NO

5. The LEA ensures it has a written
process for monitoring the
implementation of Parent and
Family Engagement requirements

1116(a)(2)(B) 
1116(e)(1-14) 

Evidence of LEA monitoring processes of Parent and Family Engagement 
requirements may include: 
1. SANE from technical assistance, including topic specific agenda items
2. Training and/or evaluation feedback results, if applicable
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Parent and Family Engagement 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐ N/A in Title I schools. 

(Required Attachments #1 and #3) 
3. Data charts, tools, and/or tables demonstrating engagement of

parents and family members in improving student academic
achievement, , if applicable
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS

Resources 
Non-Regulatory Guidance: Equitable Services 
Consultation Checklist 
Affirmation of Consultation Form 
Intent to Participate Form 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:  
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of application 
submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the component and

list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the addendum provided for each required
attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
The LEA must include the following documents in their Title I, Part A Application: 

1. A written process for:
(a) inviting private school officials and ongoing consultation with private school officials to provide equitable participation to students in private

schools;
On	January	8,	2021	a	letter	was	sent	to	all	private/non-public	schools	inviting	them	to	attend	a	meeting	on	February	22	at	2:00	to	discuss	programs	
available	through	entitlement	funding.	Through	an	initial	RSVP,	schools	had	the	option	to	either	attend	the	meeting,	elect	not	to	participate	in	any	
federal	programs,	or	receive	more	information	on	requested	programs.		All	schools	responded	and	chose	not	to	participate	in	Title	I	for	the	upcoming	
SY	21/22.	

(b) oversight, monitoring, supervising, and evaluating the Title I program serving private school students to include:
(i) ordering and storing of materials and equipment for use in the program provided to private school children
Not	Applicable

(ii) evaluating Title I Program for private schools regarding how the services will be academically assessed and how the results will be
included in the overall evaluation of the effectiveness of the Title I program Not Applicable

(c) Developing a formal agreement (MOU) with other LEA to provide services to private school students and timeline for securing signatures.
Not Applicable
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● NOTE:  The school system must submit the following documents in Appendix H of the Local ESSA Consolidated Strategic Plan.
These documents are not required attachments for the Title I application.

○ Consultation timeline
○ Signed Affirmation of Consultation
○ Complaint procedures/dispute resolution process

Include the total number of participating students on the Equitable Services Tables in Appendix H. Please add “0” if no services are provided. 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance with this 
component. 
Ms.	Denise	R.	Shorts,	Chief	Academic	Officer	of	Instruction	PreK-8/Coordinator	of	Title	I	
Mrs.	Carla	Makinen,	Worcester	County	Grant	Manager,	Title	IV,	Title	II	
Ms.	Angela	Paris,	Coordinator	of	English	Language	Learners,	Title	III		
Ms.	Tamara	Mills,	Coordinator	of	Fine	Arts,	21st	CCLC	Grant	Director	
Mrs.	Bess	Cropper,	Resource	Management	and	Compliance	
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Participation of Children Enrolled 
in Private Schools Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

☐ N/A

1. Delivery of Services
The LEA ensures it (check all that
apply):
☐ Provides services directly to
the eligible private school
students.
☐ Enters into a third-party
contract to provide services to
eligible private school students.
☐ Enters into a formal agreement
(MOUs) with other LEA(s) to
provide services to private school
students.

Please identify LEAs involved. 
_________________ 
_________________ 
_________________ 

Provide the date(s) services will 
begin: __________________ 

Required Attachment #1c 

1117(b)(1)(C)(G) 1. Copies of contracts or agreements with individuals under contract
with the LEA (hourly employees)

2. Payroll lists for Title I staff providing Title I services to participating
private school children

3. Third party vendor documentation that the LEA has transferred Title I
funds to another LEA

4. If applicable, formal agreement (MOU) with other LEA to provide
services to private school students.

o If applicable, communication with other LEA(s) regarding
timeline for formal agreement (MOU).

o If applicable, signed MOU with other LEA.

☒ YES

☐ NO

☐ N/A

2. Invitation to Private School
Officials
The LEA ensures it has a written
process for inviting private schools
to participate in the Title I, Part A

1117(a)(1)(A) 
1117(b)(1)(b)(5) 

1. Approved list of private schools, church exempt, and publicly
funded schools.

2. Forms of outreach may include: emails, phone logs, or certified mail
receipts, etc.
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Participation of Children Enrolled 
in Private Schools Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
program. 

Required Attachment #1a 

3. List of addresses for low-income children generating funds provided
by private school officials (this may be from surveys or actual FARMs,
CEP or other data)

☐ YES

☐ NO

☒ N/A

3. Ongoing Consultation
The LEA ensures it has a written
process for ongoing consultation
with private school officials to
provide equitable participation to
students in private schools,
including how the LEA ensures
that services to private school
students start at the beginning of
the school year.
Required Attachment #1a

1117 (b)(1-5) 1. Evidence Consultation Topics are addressed:
o SANE documentation including topic specific agendas; emails,

notes from phone calls
2. If applicable, the LEA should have a signed letter from the private

school designee if the official is representing a consortium of private
schools.

☐ YES

☐ NO

☒ N/A

4. Equitable Services to Students
The LEA ensures it provides
services to private schools’
students in an equitable manner
based on the needs of the
participating private school.

1117(a)(1)(A) 
8501(c) 

1. List of participating private school children
2. Multiple selection criteria used to select for services

☐ YES

☐ NO

☒ N/A

5. Teachers and Families
Participation
The LEA ensures that families and
teachers of the children
participate, on an equitable basis,
in services and activities
developed pursuant to Section
1116.

1117(1)(B) 1. Evidence of professional development for teachers:
o Agenda topic-specific SANE
o List of professional development activities provided or

scheduled to be provided to the classroom teachers
2. Evidence of family engagement activities:

o Agenda topic-specific SANE
o List of family engagement activities scheduled or to be

scheduled for families of participating students
☒ YES 6. Dispute Resolution

The LEA ensures it has a written
1117(b)(2-6) 
1117(c)(2) 

1. If applicable, copy of communication and/or SANE between LEA,
MSDE, and/or private school official working toward resolution
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Participation of Children Enrolled 
in Private Schools Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐ NO

☐ N/A

dispute resolution process for 
resolving disagreements with 
private schools participating in the 
Title I, Part A program prior to 
escalation to the State 
Ombudsman. 

2. If applicable, evidence of resolving disagreements

☐ YES

☐ NO

☒ N/A

7. Supervision and Evaluation
The LEA ensures it has a process
for oversight, monitoring,
supervising, and evaluating the
Title I program serving private
school students.

Required Attachment #1b & c 

1117(b)(1) 
1117 (d)(1) 

Evidence LEA Supervises: 
LEA Program Oversight 
1. Schedules of Title I staff
2. Timeline/schedules for monitoring visits
3. LEA written process and procedures for monitoring Title I services in

private schools
4. Monitoring feedback on student progress to Title I staff providing

services or private schools officials (including letters, emails, reports,
or notes, if applicable)

5. Sample lesson plans and student work
6. Oversight of third party vendor services

Qualifications of staff providing services: 
1. Teachers providing services meet state certification and licensure

requirements
2. Paraprofessionals providing instructional support are under direct

supervision of teachers that meet state certification and licensure
(May not apply to LEAs that use a third party provider, unless the LEA has 
required the third party provider/contractor to employ teachers that meet 
state certification and licensure requirements and qualified 
paraprofessionals.) 

Ordering and Storing of Materials and Equipment Oversight: 
1. Title I property labels
2. Inventory list
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Participation of Children Enrolled 
in Private Schools Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
 

Evidence of Evaluation must include: 
1. Progress reports/EOY reports on effectiveness of services 
2. SANE documenting modification to program, if applicable 
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH

Resources 
Non-Regulatory Guidance: Education for Homeless Children and Youth Program 
Shelter Housing for Children and Youth Tracking Certification

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as part of application 
submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert information.
2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the component and

list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the addendum provided for each required
attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
1. A written process that includes how the Title I office will coordinate with the Homeless Education Liaison/Office, which includes:

a. how the LEA will provide educationally related support services in a coordinated effort, to address the needs of homeless students, in
accordance with the McKinney-Vento Homeless Education

b. the LEAs method for determining the homeless reservation set-aside, whether by a needs assessment or some other method.

Serving	homeless	children	is	an	important	part	of	Title	I.	It	is	essential	that	the	services	provided	are	in	coordination	with	and	between	activities	
under	the	Education	for	Homeless	Children	and	Youth	Program	authorized	by	the	McKinney-Vento	Homeless	Assistance	Act	(McKinney-	
Vento).		Worcester	ensures	that	the	funds	reserved	in	our	application	provide	services	to	eligible	homeless	students	in	both	Title	I	and	Non-Title	I	
schools	that	are	comparable	to	services	provided	to	non-	homeless	students	in	Title	I	schools.		We	also	coordinate	our	efforts	to	ensure	that	
services	provided	assist	those	students	in	meeting	the	State’s	challenging	academic	content	and	academic	achievement	standards.		During	the	
summer	we	meet	to	formulate	the	budget	along	with	the	McKinney-Vento	Coordinator	for	the	Title	I	application.		Specifically,	we	discuss	the	
funds	that	will	be	reserved	to	provide	homeless	students	with	the	services	that	are	not	ordinarily	provided	to	students	who	are	not	Title	I	
students	and	that	are	not	available	from	other	resources.		Once	the	budget	is	formulated	and	approved	through	our	application,	we	meet	
quarterly	throughout	the	school	year	to	discuss	student	needs	and	budget	spend	down.		We	especially	keep	our	focus	on	ensuring	that	the	needs	
of	our	highly	mobile	homeless	students	are	addressed	and	that	the	homeless	parents	are	involved	in	creating	Title	I	parent	engagement	policies	
and	create	opportunities	for	homeless	parents	to	be	involved.	A	needs	assessment	is	used	to	determine	the	homeless	set	aside	reservation:	See	
below NEEDS	ASSESSMENT	-HOMELESS	STUDENTS	
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Worcester County 2021-22 
 NEEDS ASSESSMENT -HOMELESS STUDENTS 

This is a needs assessment for determining the needs of homeless students in your LEA. Please feel free to use or modify as needed. 

This informal needs assessment tool provides a series of questions that may be used to determine needed services for homeless children and youth and to 
identify where to focus efforts to meet the most critical needs of these students. This questionnaire should be used in conjunction with a review of data that 

provides the numbers of homeless children and youth identified, their primary nighttime residence, absenteeism, discipline referrals, drop-out rate, and 
level of academic proficiency. It would also be helpful to review what have been recurring problems and concerns.  

Questions to Consider What’s in Place What’s Needed 
1. How many homeless children have been

identified in the LEA? What grades and
schools?

2. How do homeless children and youth in the
LEA perform academically in comparison to
the LEA or state average for all students?

3. What is the rate of grade-level promotion
or retention for homeless students? How
does that compare to the LEA or state
average?

4. How does the LEA support improvement of
homeless children and youth in the areas
of academic proficiency?

1. See attached chart.

2. Based on English Language Arts/Literacy and
Algebra I, eleventh grade FIT students fell in
the Level 3 – Approaching Expectation
category.  The levels appear to be below the
non-FIT students in the LSS and the state.

3. The rate of grade level promotion is 100%
because the LSS has a no fail policy.

4. FIT students are supported with academic
proficiency and improvement in the
following areas:
A. Mentoring from college and Career

Mentors
B. Off-site tutoring
C. Monitoring from Student Services

Specialist.

N/A 

Programs and Curriculum that promote 
homeless children and youth the opportunity to 
perform above standards of the state.  

N/A 

Programs, curriculum and community-based 
support services that improve academic areas. 
Funding for additional community-based 
services based on the individual needs of 
homeless children and youth 
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5. How does the attendance rate of homeless
children and youth compare to the LEA or
state average?

6. How does the LEA support regular
attendance of homeless children and
youth?

7. What is the state’s rate of homeless youth
dropping out of school? What is the on-
time graduation rate of homeless
students? How do these rates compare
with the state average for all students?
What services exist to enroll and retain
homeless youth?

8. How does the rate of disciplinary referrals
and suspensions for homeless students and
youth compare to the state average? How
does the LEA review discipline referrals for
homeless students to ensure they are not
punished for actions and behaviors related
to their homelessness?

5. FIT students are encouraged and
acknowledged for having satisfactory
attendance.  Their current average is 88.7%.
Which is below the LSS of 95.4% and state
average of 93.5%.

6. The LSS supports regular attendance of FIT
students in the following areas:
A. Transportation as needed
B. Face to face contact
C. School supplies, clothing, etc.
D. Best Interest Meetings
E. Agency referrals
F. Free lunch
G. Providing Communication Devices to
promote success in Distance Learning
H. Participation in the Truancy Reduction
Program

7. The dropout rate for FIT students is 13.7% as
compared to the LSS of 4.25% and the state,
which is 8.25%.  The graduation rate is
86.2% in comparison to the LSS’s 94.62%
and the state which is 86.75%.  Services are
provided to enroll FIT students immediately
and monitor progress through support of
supplies and services (outside agencies)
needed to be successful.

8. The rate of FIT disciplinary referrals was not
available duplicated with out of school
suspension and in-school suspensions.
State information was not available.

Additional programming that promotes regular 
attendance in schools such as additional 
monitoring by the Office of Student, Family & 
Community Connections, and community-based 
programming that encourages attendance. 

Funding and additional programming that 
promotes regular attendance in schools such as 
additional monitoring by the Office of Student, 
Family & Community Connections, and 
community-based programming that encourages 
attendance. 

Additional programming that promotes regular 
attendance in schools such as additional 
monitoring by the Office of Student, Family & 
Community Connections and community-based 
programming that encourages attendance. 

Support from the Office of Student, Family & 
Community Connections, Administrators and 
Staff that include alternative methods to 
suspension.  
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9. What policies and practices enable 

homeless students to recover credits or 
attain partial credit for work completed 
while attending a prior school? 

 
 
 
 
10. Do homeless students need clothing, 

school supplies, etc. in order to participate 
in school activities? 

 
9.  In accordance with Every Student Succeeds 
Act (ESSA), it is our policy and best practice to 
evaluate incoming students’ transcript to 
identity if full credit can be awarded based on 
partial course attendance in prior school(s) or 
LSS. 
 
10. Some FIT students benefit from the 

assistance of school supplies, clothing, fees, 
etc., to enable them to participate in school 
activities and to remove barriers that would 
impact attendance and academic 
performance. 

 

 
Programming that promote alternative credit 
recovery or partial credit recovery  
 
 
 
 
 
 
Participation in community-based activities that 
promote and address the need of the youth and 
the family’s needs   

 
Based on the needs identified above, what needs have been identified that Title I will address? 
Title I encompasses all the area discussed in this needs assessment.  Funding to provide assistance in these areas would be beneficial to the student academic 
progress. 
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2. If applicable, a written process that includes:
a. a description of how the LEA calculated the excess costs of providing transportation to homeless students; Not applicable
b. the calculations that the LEA used to arrive at the figure on this section.  Not applicable

3. Per COMAR 13A.05.09.03, provide a list of all currently active shelter sites in the county that serve homeless children and families.

SHELTER	HOUSING	FOR	CHILDREN	AND	YOUTH	TRACKING	CERTIFICATION							SY	2021-2022	

I	certify	the	following	shelters	provide	assistance	to	homeless	families,	children	and	youth.		The	Local	Educational	Agency’s	
Homeless	Education	Coordinator/Liaison	is	in	regular	contact	and	communication	with	the	shelter	director	and	staff	to	coordinate	
efforts	for	school	enrollment	and	participation	for	all	students.	

Local	Educational	Agency:		Worcester	County	Public	Schools	

			Homeless	Education	Coordinator/Liaison:		Nicole	Selby.	410-632-5079			

			Homeless	Education	Coordinator	/	Liaison’s	Email:	naselby@worcesterk12.org	

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring compliance 
with this component.  
Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PreK-8,	Coordinator	of	Title	I	
Mrs.	Nicole	Selby-Coordinator	of	Family,	Student,	and	Community	Connections	
Mr.	Darrell	Birkett-	Coordinator	of	McKinney-Vento	

Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Education for Homeless Children 
and Youth Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

1. The LEA ensures that Title I funds
provide educationally related
support  services in a coordinated
effort in the LEA, to address the

1113(c)(3)(A)(i) 1. Email or written communication regarding the needs of homeless
students and families

2. Consultation Meetings with the LEA homeless education
coordinator/liaison and Title I Office (SAN)
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Education for Homeless Children 
and Youth Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐  N/A needs of homeless students, in 

accordance with the McKinney-
Vento Homeless Education Act.  
 
Required Attachment #1 

o Copy of needs assessment or method used to determine 
needs/set-aside 

o Copy of homeless enrollment data 
o Copy of support services data (based on educationally related 

support services provided) 
☒  YES 
 
☐  NO  
 
☐  N/A 

 

2. The LEA has a written process and   
ensures that it uses a method for 
determining the homeless 
reservation set-aside, whether by a 
needs assessment or some other 
method (e.g., past homeless student 
enrollment and support services cost 
data), and how the liaison was 
consulted or involved in that 
process.  
 
Required Attachment #1 and #2 

1113(c)(3)(A)(c
)(i) 

Documentation supporting the implementation of the written process 
which must include:  
1. Collaboration meetings to determine the reservation (SAN) 

o Funds used for full or part of the homeless education liaison or 
additional staff  

o Funds used for excess transportation 
o Funds used for instruction and support services 

2. Written/email communication with LEA homeless education 
coordinator/liaison) of agreed reservation set-aside for allowable 
activities.  

3. Other documentation to support the LEA has implemented its written 
process, if applicable. 
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SHELTER HOUSING FOR CHILDREN AND YOUTH TRACKING CERTIFICATION 
SY 2021-2022 

I certify the following shelters provide assistance to homeless families, children and youth.  The Local Educational Agency’s Homeless Education 
Coordinator/Liaison is in regular contact and communication with the shelter director and staff to coordinate efforts for school enrollment 
and participation for all students. 

Local Educational Agency:  Worcester County Public Schools 

Homeless Education Coordinator/Liaison:  Nicole Selby 410-632-5079 410-603-2627
Name Telephone Cell Phone 

Homeless Education Coordinator / Liaison’s Email: Nicole Selby naselby@worcesterk12.org 

NAME OF SHELTER/CONTACT PERSON ADDRESS/TELEPHONE/EMAIL POPULATION SERVED 

The Samaritan Shelter 814 4th Street, Pocomoke City, MD 21851 Families, and students 

Diakonia Homeless Shelter 12740 Old Bridge Rd. Ocean city MD. 21842 Families and Students 

__________________________________________________________________8/30/2021____________ 
Signature - Homeless Education Coordinator/Liaison Date 

Return to application 
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G. SUPPORT FOR FOSTER CARE STUDENTS

Resources 
Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:  
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
1. A written agreement facilitated by the local child welfare agency and the LEA Foster Care Point of Contact among stakeholders, (including

Title I Coordinator) describing how they will coordinate and collaborate to determine the educational stability of foster care students
(MOU/MOA) including transportation, school of origin and best interest decisions.
SEE BELOW
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If applicable, a written process that includes:    Not Applicable 
a. a description of how the LEA calculated the excess costs of providing transportation to foster care students; Not Applicable
b. the calculations that the LEA used to arrive at the figure on this section. Not Applicable

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 

Application: 
The LEA will 

respond to each 
assurance 

(Check One)) 

Support for Foster Care Students 
Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning 

and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of 

the LEA’s Annual Program Review 
☒ YES

☐ NO

☐ N/A

1. The LEA ensures it collaborates
with the State and local child
welfare agency (DSS) to develop and
implement clear written procedures
and practices to ensure educational
stability for children in foster care.
Required Attachment #1

1111(g)(1)(E) 1. Collaboration with the child welfare agency, inclusive of the LEA
foster care point of contact and the local education agency. (SAN)

2. Copy of signed and dated MOU/MOA (transportation, best
interest, school of origin)

3. Email communication

☒ YES

☐ NO

☐ N/A

2.The LEA ensures that it uses a
method for determining the foster
care transportation set-aside,
whether by a needs assessment or
some other method (e.g., past
foster care student enrollment and
support services cost data), and
how the foster care point of contact
was consulted or involved in that
process.

Required Attachment #2 

 1111(c)(5) 1. Email or written communication regarding the needs of foster care
students

2. Consultation Meetings with the LEA foster care point of contact
and Title I Office (SAN)

o copy of needs assessment used
o copy of foster enrollment data
o copy of support services data

STAFF	RESPONSIBLE:		
Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PK-8/Coordinator	of	Title	I	
Mrs.	Nicole	Selby-Coordinator	of	Family,	Student,	and	Community	Connections	
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Mr.	Darrell	Birkett-	Coordinator	of	Foster	Care  
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H. ENGLISH LEARNERS

Resources 
Non-Regulatory Guidance: English Learners and Title III 
MSDE Title I and Title III Questions and Answers 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:  
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert
information.

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1).

REQUIRED ATTACHMENTS: 
1. The LEA must include a written process for the coordinated effort to inform parents about the ESOL program placement, including the

ESOL placement timeline.

The	LEA	must	include	a	written	process	for	the	coordinated	effort	to	inform	parents	about	the	ESOL	program	placement,	including
the	ESOL	placement	timeline.

The	written	process	for	the	coordinated	effort	to	inform	parents	about	the	ESOL	program	placement	includes:

Informing	the	parent/guardian	about	the	ESOL	program	and	initial	or	continuation	of	placement	(if	transfer	or	re-enrolling)	starts
at	registration.	During	this	process,	the	parent/guardian	completes	the	Maryland	Home	Language	Survey	(HLS)	see	below,	which
includes	pertinent	questions.

If	a	language	other	than	English	is	indicated	on	two	(2)	or	more	of	the	three	(3)	questions,	the	student	may	be	assessed	for	English
language	 support	 services.	An	additional	 fourth	 (4th)	question	 is	 then	asked	of	 those	answering	yes	 to	 two	 (2)	or	more	of	 the
required	 three	 (3)	 questions	 listed	 above.	 A	 copy	 of	 the	 HLS	 is	 then	 forwarded	 to	 both	 the	 on-site	 ESOL	 instructor	 and	 the
Coordinator	of	Instruction.	The	HLS	is	then	reviewed	by	the	ESOL	instructor,	including	prior	school	records	if	transferring	or	re-
enrolling.	If	further	inquiry	is	needed,	the	ESOL	instructor	communicates	directly	with	the	parent/guardian	utilizing	an	interpreter,
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if	needed.	In	some	cases,	the	ESOL	Coordinator	is	contacted	to	determine	eligibility	for	administration	of	the	Screener.	If	the	Screener	
is	administered	and	the	student	does	not	qualify	for	services,	the	bottom	portion	of	the	HLS	is	completed,	indicating	that	the	student	
did	not	qualify	for	services,	and	it	is	then	placed	in	the	student’s	permanent	record.	The	test	results	and	a	copy	of	the	HLS	are	retained	
by	the	ESOL	instructor.		
	
If	the	student	does	qualify,	the	Notification	of	Placement	in	ESOL	Program	(hereafter	Notification)	is	sent	home	in	both	English	and	
the	 home	 language,	 as	 identified	 on	 the	 HLS	 and/or	 parent/guardian	 preference.	 The	 parent/guardian	 is	 informed	 of	 EL	
identification	for	participation	no	later	than	30	days	at	the	start	of	the	school	year	or	14	days	thereafter.	A	follow-up	phone	call	or	
in-person	communication	may	be	necessary	to	ensure	parent	approval	or	refusal.	If	the	family	agrees	to	ESOL	services,	direct	ESOL	
instruction	commences.	The	ESOL	instructor	completes	all	applicable	paperwork,	including	the	English	Learner	(EL)	Plan,	EL	State	
Assessment	Accommodation	Form,	Power	School	EL	Custom	Screen,	etc.	A	copy	of	the	signed	Notification	is	placed	in	the	student’s	
permanent	record.	All	documents	pertaining	to	the	ESOL	Program,	including	the	original	Notification	are	maintained	by	the	ESOL	
instructor.	All	documents	are	stored	in	a	locked	filing	cabinet.		
	
In	subsequent	years,	when	services	are	continuing,	the	timeline	for	parent	notification	follows	the	30	days	at	the	start	of	the	school	
year	or	14	days.	This	timeline	also	applies	if	the	EL	transfers,	enrolls	and	qualifies	for	or	if	a	re-enrolling	EL	that	has	left	the	State	
and	returns.	
	
The	 ESOL	 instructor	 is	 also	 responsible	 for	 convening	 an	 ESOL	 Committee,	which	 includes	 the	 parent/guardian.	 At	 the	 initial	
meeting,	 all	 documents	 listed	 above	 are	 reviewed	 and	 discussed.	 Once	 finalized	 and	 all	 signatures	 are	 obtained,	 including	 the	
parent/guardian,	the	ESOL	instructor	forwards	copies	of	all	documents	to	the	ESOL	Coordinator.	If	the	parent/guardian	refuses	
ESOL	 services,	 the	 Refusal	 of	 Placement	 in	 ESOL	 Program	 is	 sent	 home	 or	 presented	 in-person.	 A	 follow-up	 call	 or	 in-person	
communication	may	be	necessary	to	obtain	a	signature.		
	
If	an	EL	transfers	from	another	local	school	system	and	was	identified	as	an	EL	in	said	district,	the	administration	of	the	Screener	is	
waived.	The	parent/guardian	Notification	and	all	other	processes	listed	above	are	then	followed.		
	
If	an	EL	transfers	from	another	State,	a	review	of	transfer	records	for	indication	of	EL	status	is	completed	before	administering	the	
Screener.	In	all	scenarios	identified	above,	the	parent/guardian	of	the	EL	is	involved	to	the	highest	extent	possible.		

	
ESOL	Placement	and	Timeline:	
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Parent/guardians	are	informed	of	EL	identification	for	participation	no	later	than	30	days	after	the	beginning	of	the	school	year	or	
within	the	first	two	weeks	(14	days),	if	the	student	was	not	identified	prior	to	the	beginning	of	the	school	year.	

• Family/student	arrives	at	school	to	register.
• Family/student	completes	the	Maryland	Home	Language	Survey	(HLS).
• Additional	information,	if	needed,	is	collected	by	the	site	ESOL	instructor	or	Coordinator	of	Instruction.
• Site	ESOL	instructor	administers	the	Screener,	if	necessary.
• If	the	student	does	not	qualify	(DNQ),	the	process	is	complete.	The	DNQ	status	is	recorded	on	the	HLS	and	placed	in	the

student’s	permanent	record.
• If	the	student	qualifies*,	the	Notification	of	Placement	in	the	ESOL	Program	is	sent	home	to	the	parent/guardian	to	obtain	a

signature.
o If	necessary,	an	interpreter	or	home	visit	is	made	to	receive	the	signed	Notification	of	Placement	or	Continuation	of

Placement	in	ESOL	Program,	if	applicable.
• If	family/student	agrees	to	receive	ESOL	services,	start	direct	ESOL	instruction.
• The	site	ESOL	instructor	convenes	an	ESOL	Committee,	including	the	parent/guardian,	to	discuss	and	finalize:	PowerSchool

EL	Custom	Screen	Page,	EL	Plan,	EL	State	Assessment	Accommodations	Form,	English	language	proficiency	data,	etc.
• If	family/student	refuses	ESOL	services,	send	MSDE	Parent	Refusal	document	home	and	obtain	signature.

* This	process	is	completed	annually	for	ELs	who	qualify	for	services.
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STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PK-8/Coordinator	of	Title	I	
Ms.	Angela	Paris-	Coordinator	of	English	Learners 

Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

English Learners Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

☐ N/A

1. The LEA ensures that Title I
supports a coordinated effort to
inform parents about the ESOL
Program placement through sending
the Parent Notification Letter.

Required Attachment #1 

1112(e)(3) Evidence of a coordinated effort to inform parents about the ESOL 
Program placement, which must include: 
1. Distribution of dated and completed English and/or translated

versions of the ESOL Parent Notification Letter specifying the
student’s placement in an ESOL Program with parent signature or
documentation of due diligence to obtain the parent’s signature.

2. Documentation of distribution of the letters within 30 days of the
beginning of the school year or within two weeks of the student’s
placement in a language instruction educational program (ESOL
program).

3. SAN documentation and/or written communication documenting
collaboration between the Title I and Title III offices pertaining to:

o Parent notification
o English Learner (EL) screening and placement
o ESOL placement timeline

☒ YES

☐ NO

☐ N/A

2. The LEA ensures that Title I
supports collaboration with federal,
state, and local programs to develop
intentional practices to implement
effective outreach to
parents/families of ELs regarding
their education.

1116(e)(4) 
1116(f) 
1112(e)(3)(C)(ii) 

Evidence of intentional practices to implement effective outreach to 
parents/families of ELs regarding their education, which must include: 
1. SANE documenting English Learner parental participation in parent

and family engagement events
2. SANE documenting specific events held for parents/families of

English Learners regarding how to increase their awareness of the
American Educational System. (For example: English to Speakers of
Other Languages (ESOL) Parent Orientations, and workshops on
how to help your ELs to be successful on the ACCESS for ELLs, etc.)

3. Copy of Parent/Family Communication Logs
4. Translated documents or flyers
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

English Learners Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
5. Receipts for accommodations (transportation for parents, childcare,

translation), interpreters, etc., if applicable
6. Translated school improvement team invitation letter/flyer sent to

parents/families of ELs and sign-in sheet (SAN/SANE)
NOTE: some of these items may be available in component D – Parent 
and Family Engagement. 

☒ YES

☐ NO

☐ N/A

3. The LEA assures it has a report
card, that is concise, presented in an
understandable and uniform format,
and to the extent practicable, in a
language that parents can
understand; and accessible to the
public.

1111(h)(2) 1. Sample of the LEA’s report card
2. SAN and/or written communication documenting the ongoing

collaboration between the Title III and Title I Coordinators
3. SANE, emails, and/or communication to parents/families

demonstrating the report card data was shared in a language that
the parents/families can understand.

128



 

 

I. SCHOOL IMPROVEMENT – TARGETED SUPPORT AND IMPROVEMENT SCHOOLS 
 
NOTE: All LEAs with Title I TSI Schools are expected to complete Component I: School Improvement – Targeted Support and Improvement 
Schools.  Mark N/A for assurance 1 only if there are no Title I TSI schools in the LEA.  Mark N/A for assurance 2 only if there are no Title I 
funds being set-aside for TSI.   
 
Resources 
Link for School Improvement Resource Hub 
Maryland’s TSI Understanding Document (Provided in the Guidance Document) 
 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information.   

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

 
REQUIRED ATTACHMENTS: 
1. The LEA must include a written process explaining how the LEA will carry out responsibilities under Section 1111(d) (TSI) (Section 

1112(b)(1)(3)) for Title I Targeted Support and Improvement Schools (Section 1111(d)(2)) 
a. For each school identified, in partnership with stakeholders, development and implement a school-level TSI plan to improve student 

outcomes for each student group identified for improvement (Section 1111(d)(2)(B)). 
b. Process for approving school-level TSI plans (Section 1111(d)(2)(B)(iii)) 
c. Process for monitoring school-level TSI plans (Section 1111 (d)(2)(B)(iv)) 
d. Process for identifying and addressing resources inequities impacting TSI schools (Section 1111(d)(2)(C)). 

 
• A	TSI	(Targeted	School	Improvement)	plan	was	developed	for	Pocomoke	Middle	School	(PMS),	a	Title	I	Targeted	Assistance	School,	and	

Snow	Hill	Middle	School	(SHMS)	using	a	plan	modeled	around	the	TSI	plan	provided	by	the	Maryland	State	Department	of	Education.	
These	plans	were	developed,	a	were	our	school	improvement	plans,	with	a	stakeholder	group	(Team)	that	included	the	school’s	
administrative	team,	teachers	(both	regular	and	special	education),	school	counselors,	central	office	coordinators,	the	Chief	Academic	
Officer,	(who	is	also	the	Title	I	Coordinator),	the	Special	Education	Supervisor	and	interventionists,	and	Johns	Hopkins	University	(JHU),	as	
part	of	their	school	improvement	plan.		These	plans	were	developed	on	September	24,	PMS,	and	September	28,	SHMS.	Current	data	for	
special	education	students	(our	identified	group),	such	as	iReady	Diagnostic	data	and	Student	Growth	reports	for	both	reading	and	math,	
attendance	data,	and	the	MSDE	Report	Cards	were	used	to	determine	the	needs	based	on	the	student	group	that	determined	the	status	of	
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TSI.		Based	on	the	data	that	determined	both	school’s	TSI	status,	PMS	and	SHMS	focused	on	their	special	education	students	in	grades	4	
and	5	in	both	reading	and	math,	as	well	as	their	attendance	data	(chronic	absenteeism).	Since	these	plans	were	developed	in	coordination	
with	the	Chief	Academic	Officer,	who	is	the	Title	I	Coordinator,	the	plans	were	approved	as	they	were	being	developed	by	the	Team.		The	
Team,	along	with	JHU,	will	be	conducting	monthly	check	in	meetings	with	both	TSI	schools.		During	these	meetings	we	will	continue	to	
review	data	for	our	current	special	education	students	in	grades	4	and	5,	14	students	total	at	PMS	and	15	students	at	SHMS,	and	make	
adjustments	to	the	plan	as	needed.	

After	the	plans	were	developed,	with	the	stakeholder	group,	they	were	monitored	formally	throughout	the	school	year	by	the	stakeholder	
group	including	monthly	check-ins	(virtual).			

In	order	to	identify	and	address	the	resources	and	inequalities	that	may	have	been	impacting	these	TSI	schools,	we	completed	a	root	cause	
analysis	as	part	of	our	plan.		One	of	the	identified	resources	needed	for	these	schools	again	this	year	is	to	include	professional	
development	provided	by	Dr.	Marilyn	Friend	a	specially	designed	instruction	(SDI)	specialist/consultant.		The	scope	of	her	work	will	
include:		Classroom	walk-throughs	with	feedback	to	teachers	and	administrators	as	well	as	special	education	administrators,	additional	
meetings	with	site	administrator(s)	and	special	education	administrators	to	discuss	patterns	and	trends	with	the	goal	of	refining	practice	
and	increasing	the	specially	designed	instruction	provided	through	co-teaching,	follow-up	professional	development	for	teachers.		Topics	
for	this	professional	development	may	include:	Discussion	of	success	and	challenges	co-teachers	have	experienced,	strategies	for	
increasing	the	successes	and	approaches	for	reducing	co-teaching	challenges,	continued	discussion	on	the	integration	of	specially	
designed	instruction	into	cotaught	classes,	and	guided	planning.	

These	resources	will	be	funded	by	braiding	Special	Education	funds	with	Title	I	funds	

NOTE TO LEA: Prior to the LEA Annual Program Review, MSDE specialists will review selected Title I Targeted Support and Improvement 
Intervention Plan(s), which should be submitted prior to the Program Review date.  The specific due date will be determined between the MSDE 
Title I POC and LEA Title I Coordinator.  

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
Ms.	Denise	R.	Shorts-	Chief	Academic	Officer	of	Instruction	PK-8,	Coordinator	of	Title	I	
Principals	at	Each	School:	
Mrs.	Melissa	Freistat,	Pocomoke	Middle	School	Principal	
Mrs.	Mary	Anne	Cooper,	Snow	Hill	Middle	School	Principal	
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Targeted Support and Improvement 
School Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

☐ N/A

N/A = There 
are no Title I 
TSI Schools 

1. The LEA ensures it has a written
process for planning, approving,
implementing, and monitoring the
components of each Title I TSI
School.

Required Attachment #1 

1111(d)(2), 
1112(b)(1)(3) 

Documentation supporting the implementation of the written process 
which must include:  
1. Needs Assessment, with documentation to include:

o Needs Assessment Tool
o Summary of Results, with focus on identified student

group(s)
o Root Cause Analysis Tool (recommended)
o SAN, e.g. School Staff and Parent/Community Members,

Training Dates and Materials,
o Written Summary of Results

2. SAN Documentation
o SIT Meetings, Other Stakeholder Meetings
o Schedule for Conducting the Needs Assessment

3. Analysis of Resource Inequities that affect lower performance in
identified student group(s)

o Written Method for Conducting Analysis
o SAN for Meetings, e.g., between School and LEA Staff
o Written Summary of Findings of Analyses

A written process for implementing the school level Title I TSI plan 
including: 
1. Evidence-based strategies that are aligned with findings of the

Needs Assessment and Resource Inequities Analyses
2. Communications with LEA departments and partnerships with

entities outside the LEA
3. List of staff and organizations involved in plan development
4. SAN/SANE from meetings, training, staff development
5. Communications Logs, emails, etc.
6. Copies of formal agreements, contracts, etc.

Evidence of Stakeholder involvement, which must include: 
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Targeted Support and Improvement 
School Assurances 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
1. SAN/SANE
2. Communication logs

Documentation for monitoring and evaluating Title I TSI school plans: 
1. Analysis of academic progress of identified student groups, and

timelines that include:
o Written Monitoring tool(s) and schedule
o Summary Results of Assessments
o Procedure for making changes in Strategies/Interventions

based on growth in the identified student group(s) needs, if
applicable

2. Other documentation to support the LEA has implemented its
written process, if applicable

☒ YES

☐ NO

☐ N/A

2. The LEA ensures it has a written
process for determining how it will
allocate additional Title I and
local/other funds set aside for each
Title I TSI School, if applicable.

Documentation supporting the implementation of the written process 
which must include:  
1. If applicable,  written process for determining allocation of

additional Title I funds to schools
2. SAN from meetings e.g.: Finance Office Staff to develop budget
3. Emails, communication logs
4. Other documentation to support the LEA has implemented its

written process, if applicable.
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J. FISCAL REQUIREMENTS 
 

Resources: 
Non-Regulatory Guidance: Supplement Not Supplant 
Non-Regulatory Guidance: Within-District Allocations (Draft for Public Comment) 
Skipped School Addendum 
 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
All required attachments must be included as either 1) narrative statements or items embedded below, or 2) standalone addendums provided as 
part of application submission.   

1. If a LEA chooses to include required attachments below, please use the space provided below each listed required attachment to insert 
information.   

2. If a LEA chooses to include required attachments as addendums to the application, please label all required attachments to align with the 
component and list below (i.e. A.1 - means component A required attachment 1).  Please use the space below to list the name of the 
addendum provided for each required attachment (i.e. - A.1 LEA Collaboration would be written below after required attachment 1). 

 
REQUIRED ATTACHMENTS:  

1. If applicable, Skipped School Approval Letter and Skipped School Addendum.  N/A 
 

2. If applicable, Neglected & Delinquent: Include a description of how Title I funds support a coordinated effort in the LEA, to address the 
needs of Neglected, Delinquent or At-Risk students in accordance with the Title I, Part D Prevention and Intervention Programs for Children 
and Youth who are Neglected, Delinquent or At-Risk.  Also, list each institution and the amount of funding provided. N/A 

 
3. Education for Homeless Children and Youth: Include a description of how Title I funds provide educationally related support services as a 

coordinated effort in the LEA, to address the needs of homeless students, in accordance with the McKinney-Vento Homeless Education Act.  
Serving	homeless	children	is	an	important	part	of	Title	I.	It	is	essential	that	the	services	provided	are	in	coordination	with	and	
between	activities	under	the	Education	for	Homeless	Children	and	Youth	Program	authorized	by	the	McKinney-Vento	Homeless	
Assistance	Act	(McKinney-	Vento).		Worcester	ensures	that	the	funds	reserved	in	our	application	provide	services	to	eligible	
homeless	students	in	both	Title	I	and	Non-Title	I	schools	that	are	comparable	to	services	provided	to	non-	homeless	students	in	
Title	I	schools.		We	also	coordinate	our	efforts	to	ensure	that	services	provided	assist	those	students	in	meeting	the	State’s	
challenging	academic	content	and	academic	achievement	standards.		During	the	summer	we	meet	to	formulate	the	budget	along	
with	the	McKinney-Vento	Coordinator	for	the	Title	I	application.		Specifically,	we	discuss	the	funds	that	will	be	reserved	to	provide	
homeless	students	with	the	services	that	are	not	ordinarily	provided	to	students	who	are	not	Title	I	students	and	that	are	not	
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available	from	other	resources.		Once	the	budget	is	formulated	and	approved	through	our	application,	we	meet	quarterly	
throughout	the	school	year	to	discuss	student	needs	and	budget	spend	down.		We	especially	keep	our	focus	on	ensuring	that	the	
needs	of	our	highly	mobile	homeless	students	are	addressed	and	that	the	homeless	parents	are	involved	in	creating	Title	I	parent	
engagement	policies	and	create	opportunities	for	homeless	parents	to	be	involved.	A	needs	assessment	is	used	to	determine	the	
homeless	set	aside	reservation. 

4. If applicable, Education for Homeless Children and Youth - Homeless Liaison: Include a job description of the Homeless Liaison position
(funded portion of the position can only be for duties related to homeless education as outlined in McKinney-Vento).   N/A

5. If applicable, Education for Homeless Children and Youth - Transportation: Include 1) description of how the LEA calculated the excess cost
of providing transportation to homeless students; 2) the calculation that the LEA used to arrive at the amount in this section. N/A

6. If applicable, Education for Foster Care Students - Transportation: Include 1) description of how the LEA calculated the excess cost of
providing transportation for Foster Care students; 2) the calculation that the LEA used to arrive at the amount in this section.  Note: As
part of developing and implementing its transportation procedures, an LEA must address any additional costs incurred in providing
transportation to maintain children in foster care in their schools of origin.  Additional costs incurred in providing transportation to the
school of origin should reflect the difference between what an LEA otherwise would spend to transport a student to his or her assigned
school and the cost of transporting a child in foster care to his or her school of origin.    N/A

7. The LEA must include a written process for Supplement, not Supplant, which includes how the LEA:
● uses Federal funds received under this part only to supplement the funds that would, in the absence of such Federal funds, be made

available from State and local sources for the education of students participating in programs assisted under this part, and not to
supplant such funds.

● provides the methodology used along with a supporting narrative that demonstrates and explains how the methodology is used to
allocate State and local funds to each school receiving assistance under this part ensures that such school receives all of the State
and local funds it would otherwise receive if it were not receiving assistance under this part.

● Each	year,	as	part	of	the	overall	budgeting	process,	the	Board	reviews	designated	class	size,	and	Materials	of	Instruction	(MOI)	funding
allocations,	to	be	funded	from	State/Local	unrestricted	sources.		MOI	and	PPA	(per	pupil	allocations)	are	the	same	based	on	school	level
(elementary,	middle,	high).	Class	size	targets	are	reviewed	and	compared	to	Board	policy	and	procedure	guidelines.	With	this	in	mind,
Worcester	County	Public	Schools	allots	equitable	resources	among	all	of	their	schools	using	local	and	federal	funds.		The	Title	I	resources
are	not	considered	in	this	formula.	All	Title	I	funds	that	the	Title	I	schools	receive	are	additional	to	the	level	funding	by	the	finance
department.	For	Targeted	Support	and	Improvement	(TSI)	schools,	WCPS	did	not	include	any	additional	unrestricted	budget	increases
in	FY21	related	to	our	TSI	schools.	The	budgetary	needs	of	each	school	are	evaluated	annually	as	part	of	our	budget	process.
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8. The LEA must include a written process for documenting and monitoring the school-level use of Title I funds and Title I funded positions,
including:
● School-level Fiscal responsibility
● Approval of school-level expenditures that are reasonable, necessary, allowable, and allocable
● Appropriate use of school-level Title I funded positions based on approved job descriptions
● Roles and responsibilities of paraeducators

• At the end of each school year each Title I school reviews the Title I positions appointed at their schools to determine if the people in these
positions are retiring or not returning to their school.  If no one is retiring or not returning, positions remain the same and allocations are based
on those positions.  If Title I funded positions do have a vacancy, principals make recommendations for hiring to the Title I Coordinator for the
upcoming school year based on needs of that school which are directly related to their comprehensive needs assessment.

• For Parent and Family Engagement events, each school creates a budget with input from their Parent Advisory Committee (PAC). Once the
Parent Advisory Committee determines the events that they want to take place a budget is turned in to the Title I Office for review.   The Title I
Office then approves the events based on their connection to their needs and if they are deemed reasonable, necessary, allowable, and allocable
according to the OMB Circular. Before each event, a Request to Spend form is completed by the Curriculum Resource Teacher (CRT) and
approved by the principal which is then reviewed by the Title I office for compliance with the approved plan of events for purchases. Once
approved, the signed approval form is then returned to the school for purchasing. After the event or purchase the Final Request to Spend Form is
completed by the school and sent to the Title I Office for a final review. At this time the purchases are reviewed against the approved requests.
Copies are returned to the schools and also kept at the Title I office to track exact spending for the year.  The finance office participates in the
correct coding and quarterly meetings are held to review spending. At the close of each year, each school meets with the finance office and Title
I office to review and close out the school’s budget.

Each year, during the summer, schools are also required to submit requests for Materials of Instruction (MOI) to the Title I Office.  These
requests are either accepted or denied by the Title I Office based on funds and their connection to the school’s needs assessment.  After
approval, the same process that was described above is used to track MOI funds, including Request to Spend and Final Request to Spend forms
and meetings with the finance office.
Title I funded positions at schools include coaches, interventionists, resource teachers, and class reduction positions. Job descriptions for these
positions are created by the schools in collaboration with the Title I Office and Human Resources.  Each school aligns these positions based on
the needs assessment and testing results for the upcoming year.  As detailed above, if vacancies occur at schools the principal along with the
Title I Office determine new positions hired based on the school’s needs.

The roles and responsibilities of the Paraprofessionals are outlined in the Title I Guidelines on pages 28-30 provided to each school at the
beginning of the year. Rules and responsibilities vary by schools but all follow the 95% rate of student engagement. All schools provide schedules
and Professional Development Plans to the Title I office in early September of each school year.  A letter is sent out by the Title I Coordinator and
copied to the Office of Human Resources and to principals with approved practices for 95% of instructional time which includes on-on-one
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tutoring, or small group, assist with classroom management, provides assistance in a computer lab, support in library or media center, and 
provide instruction under the supervision of a certified teacher.  The Attestation that each principal signs each year also outlines roles and 
responsibilities of our paraprofessional. 
 

9. District-level Administration: Include a job description for all centrally-funded district-level administration positions  
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GRANT Manager Job Description FOR TITLE I COORDINATOR-GENERAL RESPONSIBILITIES  
Under direct supervision of the Title I Coordinator, performs a variety of grant management coordination with schools, attends MSDE regional 
and state meetings, manages budgets online and with schools, and performs other related duties as required.  
DUTIES AND RESPONSIBILITIES  
Recordkeeping 
Responsible for maintaining office filing and recordkeeping systems for all Title I expenditures; enters, edits, and retrieves data; processes forms 
such as expenditure claims, employee time sheets, deposit forms, courier distribution logs, mandated cost reports, purchase requisitions and 
online supply orders; maintains databases, records, confidential files and other related information for department needs. 
Document Preparation 
Produces letters, memos, spreadsheets, and agendas from straight copy, rough draft, or oral instructions; completes forms, requisitions and 
other documents; submits print requests; prepares pamphlets, flyers, manuals, and handbooks; proofreads assignments for accuracy and 
completeness for all Title I events and documents.
Communication/Customer Service 
Answers and routes telephone calls; conveys information both orally and in writing; answers inquiries from parents, staff, students, and other 
clients regarding departmental rules, regulations, policies and procedures; directs clients to appropriate resources; acts as office receptionist 
greeting and directing visitors; schedules and coordinates meetings for supervisor; provides materials, and initiates requests for information 
when required for the Title I Coordinator. 
Staff Support 
As appropriate, coordinates and prepares for meetings and special events by planning meeting agendas, and confirmation, reserving rooms, and 
arranging for refreshments and necessary equipment; duplicates, sorts and distributes various documents; prepares bulk mailings; maintains 
departmental calendars; coordinates and confirms conference room reservation schedules; sends, receives and distributes faxes and e-mail; 
sorts, distributes, and redirects mail; maintains inventory of office supplies and orders as necessary; operates standard office equipment as 

directed by the Title I Coordinator. 
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10. The LEA must include a written process for how the Parent and Family Engagement Allocations are determined, ensuring at least 90% is
distributed to schools.  The LEA must provide a list of all Title I school’s individual parent and family engagement allocations.

Parent Involvement Funds Distribution 21-22 

One percent (1%) from the total allocation was taken before any funds were reserved for district or for the school allocation.  This 1% was 
then allocated to the schools- 

Total allocation= $ 22,500.00 
• 1% was approximately $17,779.86 and did the following:

TOTAL Distributed:  $22,500.00 

Pocomoke PM (PMS)- Targeted Assistance $3,000.00 
PMS 3000 
School Supplies Amazon – pencils for math and reading activities $10 2 $20.90 
Amazon - glue sticks for math and reading activities $6.97 2 $13.94 
Walmart - composition books for math and reading activities $0.50 50 $25.00 
Walmart - Pocket folders - for math and reading activities $0.15 100 $15.00 

Walmart - scissors - 2 pack for math and reading activities $0.97 25 $24.25 

Food - 50 dinners - $7 50 $350.00 
Walmart - Paper plates $9.98 1 $9.98 
Walmart - Utensils $7.38 1 $7.38 
Walmart - water $3.98 2 $7.96 
Walmart - Plastic cups $6.78 1 $6.78 
Amazon – cards for math activities $11.59 4 $46.36 
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Amazon – dice for math activities $7.99 2 $15.98 
Amazon - Yellow/Blue Counters for math activities $9.99 2 $19.98 
Nasco Education – Geoboards for math activates $1.14 50 $57.00 

Nasco Education - Rubber bands (geoboards) for math geometry $4.50 2 $9.00 
Walmart – Cardstock for math and activities $5.92 2 $11.84 
Food - - 50 dinners $8 50 $400.00 
Walmart - bottled water (40 count) $3.98 2 $7.96 
Walmart - Paper plates $9.98 1 $9.98 

Walmart - Utensils $7.38 1 $7.38 

Amazon - legal size paper 
$8.84 1 $8.84 

Books: Scholastic. 50 Informational Texts, Grades (3-5) for reading standards $149 1 $149.00 

Food - Dominoes - 50 dinners $14.34 13 $186.42 

Walmart - Snacks - $7.78 3 $23.34 

Walmart - Paper plates $9.98 1 $9.98 
Walmart - Utensils $7.38 1 $7.38 

Walmart - Water 2(40ct) @ $3.98    J $3.98 2 $7.96 

Walmart – flour-for math fraction activity $1.22 4 $4.88 
Walmart - baking soda -for math fraction activity $0.58 1 $0.58 
Walmart – salt -for math fraction activity $0.40 1 $0.40 
Walmart – margarine -for math fraction activity $1.57 12 $18.84 

Walmart – sugar -for math fraction activity $4.80 2 $9.60 

Walmart - brown sugar -for math fraction activity $1.62 7 $11.34 

Walmart - eggs - 18 count -for math fraction activity $1.45 2 $2.90 

Walmart – vanilla -for math fraction activity $0.98 2 $1.96 
Walmart - chocolate chips -for math fraction activity $1.58 24 $37.92 
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Dollar Tree - measuring cups - 24 pack -for math fraction activity $24 1 $24.00 
Dollar Tree - measuring spoons - 24 pack -for math fraction activity $24 1 $24.00 

Walmart -spoons-for math fraction activity $0.97 7 $6.79 

Dollar Tree - Plastic mixing bowls-for math fraction activity $24 1 $24.00 

Food - 50 dinners $7 50 $350.00 

Walmart - bottled water (40 count) $3.98 2 $7.96 

Walmart - Paper plates $9.98 1 $9.98 

Walmart - Utensils $7.38 1 $7.38 
Amazon - National Geographic for Kids Almanac 2022 $11.97 6 $71.82 

Book source - Book Alvin Ho Allergic to Camping, Hiking, and Other Natural 
Disasters for reading activities 

$5.24 50 $262.00 

Food - Donuts - $10.99 8 Dozen $87.92 
Walmart - Water (40 count) $3.98 2 $7.96 

*Summer Learning Materials: Summer Learning Head start Book Grade 4 to 5 $14.95 16 $238.40 

*Summer Learning Materials: Summer Learning Head start Book Grade 5 to 6 $12.95 26 $336.70 

Buckingham Elementary (BES)- $7,500.00 
BES $7,500.00 

Itemized List of Proposed of Spending Price Per Quantity Proposed 
Spend Item 

Interpreter $20.00 6 $120.00 
Flashcards for math fact practice 8.99 207 $1,860.93 
Gr 1- Addition and Sub. 
Gr 2- Addition and Sub. 
Gr 3- Multiplication 
Gr 4- Mult. and Div. 
Books for Student/Family reading club 3 500 $1,500.00 
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Snow Hill Elementary (SHES)- $6,000.00  
SHES  6000   

Itemized List of Proposed of Spending Price Per Quantity Proposed 
Spend 
Item 

Materials School Composition books, folders for 
reading and math instruction/homework/practice 

.50 X 250  250 family $150.00  

      $0.00  

Book Series for continues asynchronous reading instruction  35 5 $175.00  
Breakfast 5 20 $100.00  
Green Science Weather Station Kits for math and science standards 15 30 $450.00  
 Fruit snack Markers for math and reading activities 24.99 1 $24.99  
reading and math instructional games for math and reading activities 10 30 $300.00  
Material Bags for virtual parent event 12.99 8 $103.92  
 labels 27.5 1 $27.50  
Breakfast 5 20 $100.00  
Agendas/Planners for family communication 2.83 400 $1,132.00  
Materials Boxes for Virtual Family Book Club 35.99 2 $71.98  
Dinner in September 8 40 $320.00  
Dinner in October  8 40 $320.00  
Dinner in November  8 40 $320.00  
Kid Home materials (Sept and Nov) for Title I Parent Events 5 20 $100.00  
Childcare (October) 11.75 2 $23.50  
Bookmark (Materials for book club)  1 30 $30.00 
Transportation 1 20 $20.00 
Journals (Note Taking Materials) 1 20 $20.00 
Learning Materials for continued summer reading and math learning 2 50 $100.00  
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Interpreter   1 for 2 hours $20.00 per hour  2 X 2 Hours at $20.00 $40.00 
Food/Snacks/Drinks   Walmart 250 family $189.00 
Scholastic /Amazon Student Books and instructional 
materials for reading support. Dollar Books, timers, 
and finger pointer, book marks for improving reading 
content standards 

books 80 x 1.00 =$80.00 
 timers 29.99x 7 $209.93   
10.99 (50 pack) x 2 = $21.98 
 $19.99 (48 pack) x 2 $39.98 

80 families 

$400.00 

Manipulatives/Materials    Amazon   Walmart       
EAI Education for math standards, Bear counters, 
yellow and red counters 
Cardstock for math activities 
Dice for math activities  
Multiplication Flashcards for math activities 
+/- Flashcards 
Clocks for math activities 
Rings for math activities 
Base 10 blocks for math activities 
Fraction bars for math activities 

100@14.99 Snap Cubes 100 @ 14.99 
 200 @ 11.99    
16.99 per pack 
 @ 7.99       
2.79 per pack 
 5.99 per pack 
  25 @ 20.75 
40 @ 6.99  
  67.00     
8.52 each 

Approximately 
80 student 
participants 
with their 
family 

$400.00 

Dinner Food/Drinks/Paper supplies for family event 
Walmart 

 Dinner meals 
$ 2.50 X 80 meals = $200 

Approximately 
80 student 
participants 
with their 
family 

$200.00 

Instructional Books/Materials for reading standards   
Scholastic Dollar books Walmart Amazon 
Materials for reading project 

Scholastic Dollar books 150 x 1.00 
=$150.00        

Approximately 
150 student 
participants 
with their 
family 

$300.00 

Meals/drinks/paper products     Walmart 
Cups, hot chocolate, cookies 

 $1.65 X 150 =$250.00 Approximately 
150 student 
participants 
with their 
family 

$250.00 
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Books - Family Book Club- Read to Them 400 copies 
of The Water Horse by Dick King-Smith = $2,621.00 
to increase reading comprehension.  

400 copies of The Water Horse by Dick 
King-Smith = $2,621.00  

Approximately 
400 
participants 

$2,621.00 

Materials Amazon   World Maps 50 pack $12.50 x 
8=$100.00   for interactive reading practice with map 
reading skills 

Amazon World Maps 50 pack $12.50 x 
8=$100  

Approximately 
80 student 
participants 
with their 
family 

$100.00 

Snacks/drinks/paper products Walmart 

Water, Juice, healthy snack, paper bags 

Approximately 
80 student 
participants 
with their 
family 

$100.00 

Materials   Walmart Walmart Folders 25 x 1.50 = $37.50   
Pens 1 pack = $3.00 pencils = $30.50 Approximately 

20 participants 

$100.00 

lunch/drinks Four Seasons Walmart Lunch = $125.00 Drinks and paper 
supplies $25.00 Approximately 

20 participants 

$150.00 

Materials Amazon Walmart Oriental Trading  Model Magic 35.44 x 5 = $177.20       
Plates 21.99 x 3 = $65.97     plastic eyes 
7.50 x 4 = $30.36 green markers 5.99 x 
$35.95 

Approximately 
80 student 
participants 
with their 
family 

$300.00 

snacks/drinks/paper products   Walmart 

Water, Juice, healthy snack, paper 

Approximately 
80 student 
participants 
with their 
family 

$100.00 

Materials/  Walmart    Amazon Walmart Folders 25 x 1.50 = $37.50 Pens 
1 pack = $3.00 cards = $30.50  

Approximately 
20 participants 

$100.00 

lunch/drinks/paper goods Subway    Walmart Lunch = $125.00 Drinks and paper 
supplies $25.00 

Approximately 
20 participants 

$150.00 

 PFE money will be used to purchase communication 
folders 

 Amount to be determined upon balance Approximately 
350  

$0.00 
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Pocomoke Elementary School (PES) - $6,000 
PES 6000 

Itemized List of Proposed of Spending Price Per Quantity Proposed 
Spend 
Item 

Interpreter   2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon- English Spanish Picture Dictionary for parents of students 
whose native language is Spanish for reading instruction 

10 11.95 $119.50 

Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
10 Up - 500 Sheets Shipping Address Labels – for Parent and Family 
Engagement  

34.99 1 $34.99 

Amazon-My Very Own Book Journal: A reading log for kids (and 
grownups) who love books (My Very Own Journals) Paperback – 
Illustrated Parents will receive an at home reading journal to 
promote reading at home. 

7.99 15 $119.85 

Amazon - Snacks (52 Count) 24.99 1 $24.99 
Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon- Copy Paper, 20Lb, 8-1/2"x11", 500/RM, Blue 9.99 1 $9.99 
Amazon-50 Bulk Tote Bag Pack – for educational materials for 
families 

40.99 1 $40.99 

Amazon-The Vegetables We Eat (paperback) Second and 3rd grade 
students will receive informational books about the farm to table 
process 

4.92 35 $172.20 

Amazon- Pumpkin, 15-Ounce (Pack of 8) Families read 
informational text on plant life cycles to create a recipe 

15.92 8 $127.36 

Walmart-Pumpkin Spice 2oz. 1.94 50 $97.00 

Amazon-Pumpkin Seeds (36- 5/16 oz. bags) 11.13 2 $22.26 
Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon - folders 18.99 1 $18.99 
Amazon- Copy Paper for parent mailings 9.99 1 $9.99 
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Walmart- Snack 14.48 2 $28.96 

Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon- Copy Paper 9.99 1 $9.99 
50 Bulk Tote Bag Pack -for educational materials for families 40.99 2 $81.98 

Family Math Night.com-Math addition and subtraction instruction 
kits  .  Kits are available in Spanish. 

$495.00 1 $495.00 

Ten Black Dots by Donald Crews book for PreK student activities 7.99 3 $23.97 

dinner. (2 tacos per person @ 80 people) 140 2 $280.00 
Amazon- Water  80 pack 22.6 1 $22.60 
Amazon- Stickers for math activity 6.99 3 $20.97 

Amazon- Erasers for math activity 5.99 3 $17.97 

Walmart-Snacks 14.48 2 $28.96 

Amazon- Water (15 Count) 14.99 1 $14.99 

Dominoes- pizza dinner 14.34 3 $43.02 

Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon- Copy Paper 9.99 1 $9.99 

50 Bulk Tote Pack – for instructional materials 40.99 1 $40.99 

Amazon-post cards 7.99 1 $7.99 

Stamps for Title I mailings 0.38 50 $19.00 

Amazon- Water. 80 pack 22.6 1 $22.60 
Amazon-Have You Filled a Bucket Today Book- reading 
informational text 

7.79 30 $233.70 

Subway- Dinner 6.99 50 $349.50 
Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
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Amazon-Copy Paper 9.99 1 $9.99 

Interpreters 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon-Copy Paper 9.99 1 $9.99 

tote bags for instructional materials 79.99 1 $79.99 

Dominoes-Pizza dinner 14.34 20 $286.80 

Walmart- Napkins 2.64 1 $2.64 

Amazon-Water 40.5 1 $40.50 
Amazon- Paper Plates 10.09 1 $10.09 
Amazon-The Three Little Pigs Los Tres Cerditos Bilingual 
Storybook—Bilingual books for ELL families  

3.99 5 $19.95 

Amazon-Mother Goose Rhymes book for students on rhyme and 
phonemic awareness. 

5.98 20 $119.60 

Amazon-Mary Had a Little Glam-explore rhyme, prosody and 
story/poetry writing with this book 

9.26 30 $277.80 

Lakeshore- Rhyming Bingo activity for rhyming words 11.99 20 $239.80 
Lakeshore- Context Clues Bingo- to increase vocabulary for 2nd and 
3rd grade students 

11.99 20 $239.80 

Interpreters 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon- Copy Paper 9.99 1 $9.99 

50 Bulk Tote Bag Pack for instructional activities 40.99 1 $40.99 

Dominoes-Pizza Dinner event. 14.34 15 $215.10 
Amazon-Water 22.6 2 $45.20 

Interpreter 2 for 2 hours $20.00 per hour 40 2 $80.00 
Amazon-Copy Paper $9.99 $1.00 $9.99 

50 Bulk Tote Bag Pack – for instructional materials $40.99 $1.00 $40.99 

Walmart- Science STEM Challenge that promotes critical thinking. 6.16 3 $18.48 
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Amazon-Balloons for STEM challenge project 20.99 1 $20.99 
Walmart- Masking Tape for STEM challenge project 13.99 1 $13.99 

Amazon- Toothpicks for STEM challenge project 8.8 1 $8.80 

Walmart- Marshmallows for STEM challenge project 1.76 3 $5.28 
Subway- Dinner 6.99 75 $524.25 

Amazon- Water 22.6 1 $22.60 
Amazon Water 14.99 1 $14.99 
Dominoes-Pizza Dinner 8.99 4 $35.96 

Amazon-Paper bags 9.99 2 $19.98 

Amazon-Popcorn Kernels for math estimation 8.99 4 $35.96 
Amazon-Popcorn Oil 15.37 2 $30.74 
Amazon-folders 35.49 5 $177.45 

TOTAL Distributed:  $22,500.00 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for ensuring 
compliance with this component. 
Ms.	Denise	R.	Shorts,	Chief	Academic	Officer	of	Instruction	PK-8,	Coordinator	of	Title	I	
Mr.	Vince	Tolbert,	Chief	Financial	Officer	
Mrs.	Leanne	Therres,	Staff	Accountant/Grants	Manager	
Mrs.	Nicole	Selby,	Homeless	Coordinator	

Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Fiscal Requirements Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☒ YES

☐ NO

1. The LEA ensures that all Title I,
Part A expenditures are aligned
with the Federal Cost Principles

2 CFR Part 200 
Subpart E 
200.403 

Documentation supporting the implementation of the written process 
which must include:  
1. Systems and structures for monitoring and approving school-level
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Fiscal Requirements Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
 
☐  N/A 

(reasonable, necessary, allowable, 
and allocable), including the use of 
school-level Title I funds and all 
Title I funded positions. 
 
Required Attachment #8 

200.404 
200.405 

fiscal responsibility 
2. Systems and structures for monitoring and approving school-level 

expenditures that are reasonable, necessary, allowable, and 
allocable  

3. LEA monitoring of the appropriate use of school-level Title I funded 
positions based on approved job descriptions  

4. LEA monitoring of the appropriate use of Title I funded 
paraeducators, including roles and responsibilities. 

5. Other documentation to support the LEA has implemented its 
written process, if applicable. 

☒  YES 
 
☐  NO  
 
☐  N/A 

2. The LEA ensures that it uses 
Federal funds received under 
this part only to supplement 
the funds that would, in the 
absence of such Federal funds, 
be made available from State 
and local sources for the 
education of students 
participating in programs 
assisted under this part, and 
not to supplant such funds. 
 

Required Attachment #7 
 

1118(b)(1) Documentation supporting the implementation of the written process 
which must include:  
1. The approved methodology and supporting narrative provided with 

the Title I, Part A Application for the applicable school year. 
2. Most current, dated copy of the district’s supplement, not supplant 

policy and procedures document, if applicable, (only if there have 
been any changes to number 1). 

3. Semi-annual certification (district, schoolwide program, and 
targeted assistance).  

4. Time and effort for split funded staff (district, schoolwide program, 
and targeted assistance), to include:  

o Job descriptions 
o Time and effort reporting 
o Personnel Activity Reports (PARs) 
o Written procedures to review Time and Effort 

5. Other documentation to support the LEA has implemented its 
written process, if applicable. 

☒  YES 
 
☐  NO  
 

3. The LEA ensures compliance 
with the supplement not supplant 
requirement by demonstrating that 
the methodology used to allocate 

1118(b)(2) Documentation supporting the implementation of the written process 
which must include:  
1. LEA Internal Controls and Written Procedures 
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Application: 
The LEA will 

respond to each 
assurance 

(Check One) 

Fiscal Requirements Assurances Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and 

preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the 

LEA’s Annual Program Review 
☐ N/A State and local funds to each 

school receiving Title I, Part A funds 
ensures that such school receives 
all of the State and local funds it 
would otherwise receive if it were 
not receiving Title I, Part A funds. 

Required Attachment #7 

2. Allocation Amount and Expenditures for non-Title and Title I
schools (both Schoolwide Program and Targeted Assistance)

3. Distribution of staff and funding per the approved methodology for
non-Title I and Title I schools (both Schoolwide Program and
Targeted Assistance)

4. List of Title I schools and non-title I schools inclusive of the
distribution method used by the local Educational Agency for the
applicable school year.

5. LEA Transaction Level Reports of Expenditures
6. Other documentation to support the LEA has implemented its

written process, if applicable.
☒ YES

☐ NO

☐ N/A

4. The LEA ensures that all Title I
schools received State and local
funds necessary to provide services
required by law for children with
disabilities and English Learners.

(Derived from NRG Q17.) 

1118(b)(1)-(2) 
1114(a)(2)(B) 

1. Allocation Amount and Expenditures for non-Title and Title I
schools demonstrating receipt of State and local funds for children
with disabilities and English Learners.
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J. FISCAL REQUIREMENTS
REQUIREMENTS 

(align with the Fiscal Tables provided in 
Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Requirement 1- Equitable Services 
Table 7-8 
An LEA must reserve off the top of the 
LEA’s Title I, Part A allocation the 
proportional share of funds for Title I 
services to eligible private school 
students based on consultation with 
private school officials.  This includes 
costs associated with instructional 
support, family engagement, 
administrative costs, professional 
development, etc.  

1117(a)(4)(A) 

Link to Non-
regulatory 
Guidance 

Evidence of Equitable Services Expenditures to show Proportional Share 
1. LEA reservations are in the LEA budget and line items can be followed from the

budget
2. LEA Transaction Level Reports of Expenditures demonstrating total spending

and remaining funds dated within 30 days of the Annual Program Review
3. Records of expenditures, as applicable

o Salary/wages information
o Invoices/purchase orders, for materials, instructional supplies
o Invoices, including 3rd party vendor invoices

4. Evidence of professional development for teachers, if applicable:
o Purchase orders and invoices for costs related to professional

development activities for Title I funded staff that show that these costs
are charged to administration.

5. Evidence of family engagement activities:
o Purchase orders and invoices for costs related to parent involvement

activities.
Requirement 2- Parent and Family 
Engagement- 
Table 7-9.1 
LEA must reserve at a minimum, 1% of its 
allocation (after Equitable Services is 
deducted from the total allocation) for 
parental involvement and at least 90% of 
those funds must be distributed to the 
schools with priority given to high-needs 
schools Parent input is required for 
expenditure Title I Parent and Family 
Engagement spending plan. 

1116 (a)(3)(A) 
1116(a)(3)(C) 

Evidence of Parent and Family Engagement Expenditures 
1. Evidence of implementing the written process for allocating of 90% to schools
2. School/LEA reservations are in the LEA budget and line items can be followed

from the budget
3. LEA Transaction Level Reports of Expenditures demonstrating total spending

and remaining funds dated within 30 days of the Annual Program Review
4. Invoices, contracts, etc.

Requirement 3 – Neglected & 
Delinquent Reservation 

1113(c)(3)(A)(ii) 
1113(c)(3)(A)(iii) 

Evidence of Neglected & Delinquent Expenditures 
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Table 7-9.1  
LEAs are required to reserve Title I funds 
if N&D programs exist in the LEA.  Title I 
funds support a coordinated effort in the 
LEA, to address the needs of neglected, 
delinquent, and at-risk students, in 
accordance with the Title I, Part D, 
Prevention and Intervention Programs 
for Children and Youth Who Are 
Neglected, Delinquent or At-Risk. 

1. LEA reservations are in the LEA budget and line items can be followed from the
budget

2. LEA Transaction Level Reports of Expenditures demonstrating total spending
and remaining funds dated within 30 days of the Annual Program Review

3. Invoices, contracts, etc.
4. Memorandum of Understanding (MOU)

Requirement 4 - Homeless Children and 
Youth 
Table 7-9.1 
Funds are reserved to provide support to 
children experiencing homelessness. The 
LEA has a plan for the use of the funds. 

1113(c)(3)(A)(i) Evidence of Homeless Children and Youth Expenditures 
Reservation: 
1. LEA reservations are in the LEA budget and line items can be followed from the

budget
2. LEA Transaction Level Reports of Expenditures demonstrating total spending

and remaining funds dated within 30 days of the Annual Program Review
3. Invoices, contracts, etc.

Costs associated with Instructional/Educational Support Services may include: 
1. Tutoring Services, especially in shelters or other locations where homeless

students live
2. Extended learning time (before and after school, Saturday classes, summer

school)
3. Counseling services to address mental health issues related to homelessness

that is impeding learning
4. GED testing for school-age students
5. Parental involvement specifically oriented to reaching out to parents of

homeless students
6. Fees for AP and IB testing
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
7. Items of clothing, student fees, required records, medical and dental services,

outreach services

Homeless Liaison (If applicable): 
1. Cost associated with Homeless Education Coordinator/Liaison position
2. Reservation is in the budget
3. Job description
4. Schedules (note who monitors/oversight)

Transportation (If applicable): 
1. Cost associated with Homeless Education Transportation
2. Reservation is in the budget
3. LEA calculation of excess cost for providing transportation
4. Invoices/payment schedule for transportation

Requirement 5 - Education for Foster 
Children 
Table 7-9.1 
Funds are reserved to provide support to 
children in foster care.  The LEA has a 
plan for the use of the funds. 

Sec. 
1113(c)(3)(A)(i) 
of ESEA and 
Non-Regulatory 
Guidance: 
Ensuring 
Educational 
Stability for 
Children in 
Foster Care 
Program  

Transportation (If applicable): 
1. Cost associated with Foster Care Student Transportation
2. Reservation is in the budget
3. LEA calculation of excess cost for providing transportation
4. Invoices/payment schedule for transportation
5. Contracts

Requirement 6-  Districtwide Title I 
Instructional Programs 
Table 7-9 .2 
LEAs must reserve funds for Districtwide 
instructional programs for Title I schools. 

34 CFR Part 
200.77 

Expenditures 
1. LEA reservations are in the LEA budget and line items can be followed from the

budget
2. LEA Transaction Level Reports of Expenditures
3. Invoices, contracts, etc.

Requirement  7 - Districtwide 
Professional Development 

34 CFR Part 
200.77 

Evidence of Districtwide professional development Expenditures, if applicable: 
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Table 7-9.2   
LEAs may reserve funds for Districtwide 
professional development programs for 
Title I schools such as: 
Professional development for Title I 
schools that is above and beyond what 
the Local Educational Agency program 
provides for all schools. 

1. LEA reservations are in the LEA budget and line items can be followed from the
budget

2. LEA Transaction Level Reports of Expenditures
3. Invoices, contracts, etc.

Requirement 8- Administration  
Table 7-9.3: 
LEA may reserve funds for the cost of 
administering Title I Part A program.  
Funds reserved for Administration can 
only be used to administer the Title I Part 
A program in public schools.  Indirect cost 
if charged to the grant is an 
administrative cost. 

Required Attachment #10 

34 CFR Part 
200.77 

Evidence of Administration Expenditures, if applicable: 
LEA reservations are in the LEA budget and line items can be followed from the 
budget 
1. LEA Transaction Level Reports of Expenditures
2. Invoices, contracts, etc.
3. Indirect costs at the approved yearly rate
4. Travel, Office Supplies, and technology for Title I
5. Job Descriptions for Administrative Office/Personnel showing alignment of

assigned duties to budget

Requirement 9 -  Support for Title I TSI 
Schools 
Table 7-9.4 

Section 
1111(d)(2) 

Expenditures 
1. LEA Title I, Part A set-aside funding, if applicable, is in the LEA budget and line

items can be followed from the budget
2. LEA non-Title I funding is listed, if applicable
3. LEA Transaction Level Reports of Expenditures
4. Invoices, contracts, etc.

Requirement 10 - Carryover Estimate 
Table 7-9.4 

1127 
1117(a)(4)(B) 

1. LEA Financial Report showing status of carryover was redistributed to
participating areas and schools in accordance with allocation procedures

2. Funds remaining resulting from school’s unspent parent involvement funds are
redistributed to Title I schools (if applicable)

3. Waiver intent indicated in the Title I Application, if applicable
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Requirement 11 –Audits 
The SEA ensures that the State and the 
LEAs are audited annually, if required, 
and that all corrective actions required 
through this process are fully 
implemented. 

Uniform Grant 
Guidance (UGG) 
200.501(b) 

1. Single audits are conducted annually
2. Copies of single audit reports (2 most recent) and Corrective Action (when

applicable)
3. LEA response to findings, if applicable
4. MSDE follow-up reviews of findings, if applicable
5. All required corrective actions from the audit findings are fully implemented

within the agreed timeline, if applicable
6. Independent auditor’s report shows that the LEA has corrected all actions

required, if applicable
Requirement  12 - Rank Order 
The LEA ensures that it complies with the 
requirements of Title I when allocating 
funds to eligible school attendance areas 
or schools in rank order of poverty based 
on the number of children from low 
income families who reside in an eligible 
school attendance area.  Allocation to 
each eligible school is based on PPA. 

1113(a)(3)(A) 
34 CFR Part 200, 
200.77-200.78 
Code of Federal 
Regulations 
(CFR) 

1. Local finance budget reports match amounts reported in the approved
Allocation Worksheet.

2. If applicable, Charter Schools are included in the ranking
3. If applicable, Skipped Schools have been approved by MSDE.
4. LEA is providing and can document that skipped schools are receiving

supplemental funds from other State or local resources that is at least equal to
the PPA of the school that is below them in rank order.

5. If applicable, Continuing Eligibility schools meet the statutory definition.

Requirement 13 - Equipment and 
Related Property 
Equipment must be used in the program 
or project for which it was acquired as 
long as needed, whether or not the 
project or program continues to be 
supported by Federal funds. When no 
longer needed for the original program or 
project, the equipment may be used in 
other activities currently or previously 
supported by a Federal agency. 

EDGAR  34 CFR 80.32, UGG §200.314 

EDGAR  34 CFR 
80.32, UGG 
§200.314

1. LEA Inventory
2. Policies and procedures addressing the procurement, recording, custody, use

and disposition of Title I equipment
3. Annual physical inventory of Title I equipment
4. Lease agreements, if applicable
5. Expenditure Reports, if applicable
6. LEA Transaction Level Reports of Expenditures, if applicable
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation 
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Education Department General 
Administrative Regulations (EDGAR) 

Elements: 
Property records must be maintained 
that include a description of the 
property, a serial number or other 
identification number, the source of 
property, who holds title, the acquisition 
date, and cost of the property, 
percentage of Federal participation in the 
cost of the property, the location, use 
and condition of the property, and any 
ultimate disposition data including the 
date of disposal and sale price of the 
property. 
A physical inventory of the property must 
be taken and the results reconciled with 
the property records at least once every 
two years. 
A control system must be developed to 
ensure adequate safeguards to prevent 
loss, damage, or theft of the property. 
Adequate maintenance procedures must 
be developed to keep the property in 
good condition. 
Requirement 14- Use of Technology 
Devices   

34 C.F.R. § 80.20 
(added in SY 
2015-2016) 

1. Copy of acceptable use policy for staff and students stipulating constraints and
practices of the user.

2. Documentation that the LEA has implemented their procedures for monitoring
and enforcement of their acceptable use policies.
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REQUIREMENTS 
(align with the Fiscal Tables provided in 

Excel) 

Citation Evidence of Implementation 
Application: Documentation listed is shared as a resource for LEA planning and preparation  
Monitoring: Documentation listed will be reviewed by the MSDE as part of the LEA’s Annual 

Program Review 
Sub-grantees must adequately safeguard 
all assets and must ensure that they are 
used solely for authorized purposes 
 

 3. Staff Training (SANE)  
4. Corrective Actions, if applicable. 
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Addendum: Progress Monitoring through Growth Measures and Outcomes 

Section 1112(a)(3)(B)(i) 
(B) APPROVAL.—The State educational agency shall approve a local educational agency’s plan only if the State educational agency determines
that the local educational agency’s plan—(i) provides that schools served under this part substantially help children served under this part meet
the challenging State academic standards;

PROGRESS MONITORING REQUIRED ATTACHMENT 
The LEA must include a written process for analyzing State and District Level area(s) of academic growth measures, which must include the 
following criteria for Districtwide Instructional Initiatives (Table 7-9.2), Districtwide Parent and Family Engagement Activities (Table 7-9.1), 
and Districtwide Targeted Support and Improvement Activities (Table 7-9.2/7-9.4): Growth Target, Goals/Objectives, Rationale using an equity 
lens (including how this strategy supports the needs of student groups, if applicable), Implementation Strategies/Evidence-based strategies, 
Timeline and Monitoring Dates, List of Funding Sources to include Title I, Part A, Metric used to Measure Growth, Progress Monitoring Measures, 
Interval Checks, Baseline Data, and Outcomes related to strategies.  The LEA may use the chart provided or a LEA-level data tracking system that 
contains all of the requirements above. 

PROGRESS MONITORING EVIDENCE OF IMPLEMENTATION 
Documentation supporting the implementation of the written process for analyzing State and District Level area(s) of academic growth 
measures 
• Analyzed area(s) of academic growth measures

o data charts, tables, and tools
o data analysis summary to include baseline and final outcome measures, were goals met, were outcomes achieved

• Sign-in, Agendas, and Notes from data analysis meetings
• Growth Targets, Objectives/Goals
• Progress monitoring timelines, interval checks
• List of funding sources
• Metrics used
• List of Evidence Based Strategies/Interventions
• Other documentation to support the LEA has implemented its written process for analyzing State and District Level area(s) of academic

growth measures, if applicable
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Title I, Part A Application 2021-2022 Program Strategies and Evidence-based intervention(s) Growth Measures and Outcomes 

Use for Districtwide Initiatives, Districtwide Parent and Family Engagement Activities and Districtwide Targeted Support and Improvement 
Activities 

Based on the analysis of State and local data, identify the areas of focus for Title I, Part A schools in the local education agency (including areas 
where Title I, Part A is performing below expectations or student groups within Title I, Part A are performing below expectations and/or areas 
where Title I, Part requires opportunities for acceleration or expanded learning opportunities). In the response, provide the rationale for 
selecting the district-wide area of need based on the needs assessment.  Include the implementation of strategies and/or evidence-based 
interventions paid for by Title I, Part A to support student achievement and growth. Describe priority strategies and/or evidence-based 
interventions to address disparities in achievement and to improve student performance.  Then report the outcomes related to the strategies 
and interventions implemented and whether the goals set were attained. 

If you have already included some areas of focus in your LEA Consolidated Strategic Plan that are funded by Title l, Part A, they should be 
incorporated here.  

Area of Growth for Title I, Part A- Needs assessment driven for English Language Arts 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to English Language Arts?  
☐ YES ☒  NO
If Yes, complete the table below:

Districtwide 
Strategies and 
Evidence-
based 
interventions 

Goals Provide 
Rationale-
through an 
equity lens 
(including how 
this strategy 
supports the 
needs of 
students groups, 
if applicable) 

Timeline 
and 
monitoring 
dates 

List Funding 
Source(s) to 
include Title I, Part 
A funding 

Metric used to 
measure growth 

What 
measures will 
be used at 
intervals to 
check for 
progress 

Baseline and 
final 
outcome 
measures. 
Were goals 
met, was 
strategy 
effective. 

161



Area of Growth for Title I, Part A- Needs assessment driven for Mathematics 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to Mathematics?  
☐ YES ☒  NO
If Yes, complete the table below:

Districtwide 
Strategies and 
Evidence-
based 
interventions 

Goals Provide 
Rationale-
through an 
equity lens 
(including how 
this strategy 
supports the 
needs of 
students groups, 
if applicable) 

Timeline 
and 
monitoring 
dates 

List Funding 
Source(s) to 
include Title I, Part 
A funding 

Metric used to 
measure growth 

What 
measures will 
be used at 
intervals to 
check progress 

Baseline and 
final 
outcome 
measures. 
Were goals 
met, was 
strategy 
effective. 
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Area of Growth for Title I, Part A Needs assessment driven for School Quality and Student Success 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to School Quality and Student Success?  
☐ YES ☒  NO
If Yes, complete the table below:

Districtwide 
Strategies 
and Evidence-
based 
interventions 

Goals Provide 
Rationale-
through an 
equity lens 
(including how 
this strategy 
supports the 
needs of 
students groups, 
if applicable) 

Timeline and 
monitoring 
dates 

List Funding 
Source(s) to 
include Title I, 
Part A funding 

Metric used to 
measure growth 

What 
measures will 
be used at 
intervals to 
check progress 

Baseline 
and final 
outcome 
measures. 
Were goals 
met, was 
strategy 
effective. 
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Area of Growth for Title I, Part A Needs assessment driven for Parent and Family Engagement 

Does the LEA have any districtwide initiatives, districtwide parent and family engagement activities or districtwide Targeted Support and 
Improvement School activities related to Parent and Family Engagement Activities?  
☐ YES ☒  NO
If Yes, complete the table below:

Districtwide 
Parent and 
Family 
Engagement 
Activities 

Goals Provide 
Rationale-
through an 
equity lens 
(including 
how this 
strategy 
supports 
the needs 
of students 
groups, if 
applicable) 

Describe the 
process for 
building 
strong parent 
partnerships 

Timeline and 
Progress 
Check dates 

List Funding 
Source(s) to 
include Title I, 
Part A funding 

Metric used to 
measure growth 
(i.e. surveys, 
program 
evaluation, 
attendance) 

What 
measures will 
be used at 
intervals to 
check progress 

Baseline 
and final 
outcome 
measures. 
Were goals 
met, was 
strategy 
effective. 
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Program Review Follow-up Addendum 

For any Local Education Agency that received a “not met” in one or more components during the 2020-
2021 Title I, Part A Annual Program Review, the following addendum must be completed and submitted 
with the 2021-2022 Title I, Part A Application.  

For each component in which a LEA received a “not met”, the LEA must complete and submit the 
following items: 

1. The LEA will provide a copy of the 2020-2021 Title I, Part A Annual Program Review letter
indicating which components were identified as “not met” and documenting the required
actions for non-compliance.

2. The LEA will submit a written process describing how the LEA is addressing any required actions
for non-compliance (as indicated in the letter referenced in number 1), which must include each
of the following:

1. Steps taken to address the non-compliance issue, including how the steps are
documented and monitored

2. Timeline to address the non-compliance issue
3. LEA personnel to include name and title involved in addressing the non-compliance

issue
3. Based on the timeline provided in the 2020-2021 Title I, Part A Annual Program Review letter,

the LEA must provide documentation to support that any required actions mandated to occur
on or before September 1, 2021 have been completed.
(Note: Documentation to support any required actions mandated to occur after September 1,
2021 will be reviewed at the 2021-2022 Title I, Part A Annual Program Review.)

165



Guidance: Sign-in, Agenda, Notes, and Evaluations (SANE) as evidence of implementation for Title I 
purposes 

Gathering SANE documentation is an important way to document that meetings or events have 
occurred, next steps, and which stakeholders were present.  Below is information that will help LEAs 
effectively gather this evidence.  Each component should have the title of the meeting, date, and 
location (including the school or LEA’s identifying information). 

S- Sign in sheets:

Sign in sheets are required as evidence of whom the participants were, and need to be legible.  Include a 
column for:  

● printed name
● signature
● role of participants

All participants must sign-in including, but not limited to: school staff, LEA staff, parents, and other 
participants, including interpreters. 

A- Agenda
Agendas should be topic specific.  Refer to the MSDE Title I, Part A Assurances within the Title I, Part A
application, along with evidence of implementation and guidance for topics.  As applicable, translation

of agendas is important.

N- Notes
Notes from meetings should reflect whom participated, when, where and important details discussed
during the event as well as action steps.  Consider identifying a note taker or rotating the

responsibilities.  For parent related events notifications are also an important component and
translations are encouraged, as applicable.

E- Evaluations
Gathering feedback through the evaluation process is important for understanding the successes and
challenges of an event, along with capturing ideas for future events and next steps.  Particularly for

parent related events and professional development sessions evaluations are important.  For large
events, consider including a summary of the evaluations to analyze aggregate results.  As applicable,
translation of evaluations is important.

SAN- sign in sheets, agenda, notes (following the above guidelines) 
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Staff Credentials and Certification: Types of Certificates and Glossary of Terms 
Return to application 

COMAR 13A.12.01.14 Waivers and Special Certification Provisions 

Types of Certificates 
There are three professional certificates: Professional Eligibility Certificate (PEC); Standard Professional 
(I & II) PSC; and Advanced Professional Certificate (APC). 

The Resident Teacher Certificate (RTC) is granted to individuals completing a Resident Teacher 
Certificate Program, Maryland’s alternative certification program; this certificate is issued only at the 

request of a local school superintendent. 

The Conditional Certificate is issued only at the request of a local school system on behalf of an 

employee who has not yet met requirements for professional certification.  For the du ration of the 
conditional certificate, the individual is considered to hold state certification; however the conditional 
certificate is not a professional certificate.  This certificate is issued to someone by a local school system 

when they cannot fill the position with a professionally certified education and the individual must work 
towards the requirement of the professional certificate while on the conditional. 

Guidance regarding flexibilities and/or extensions for teachers obtaining certification during the 
Covid-19 pandemic 

Per the Governor’s Executive order, all educator certificates that expire during the state of emergency 
will be extended for 30 days from the date that the state of emergency is declared over.  Given that we 
do not yet know when the state of emergency will end, it is unclear if the certificates expiring on July 1, 

2020 will be extended.  It is highly recommended that educators continue to work toward the renewal 
of their certificates. 

Glossary of Terms 

• Ineffective teacher – An educator who is deemed unsuccessful by a State approved local
evaluation model.

• Out-of-field teacher – Teachers teaching in a subject that they are not certified to teach.
• Inexperienced teacher – Inexperienced teachers in the first year include teachers with a year of

experience or less.  Inexperienced teachers 1-3 years include teachers with one to three years of
experience.

• Low-income student – Maryland uses the Free and Reduced Price Meal (FARMS) data and ranks
the schools based on the percentage of those students within each school in MD from low to
high. Each school is designated as either an elementary or a secondary school.  One calculation
includes all elementary schools in the state and the other includes all the secondary schools in
the state.  The quartiles are determined as two distinct calculations.  Quartiles are assigned with
the first quartile being lowest poverty (non-poor) and the fourth quartile being highest poverty
(poor).  Each quartile contains the elementary schools in that quartile and the secondary schools
in that quartile.
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• Minority student – Maryland defines minority students as those in all racial categories with the
exception of white, to include Hispanic/Latino of any race, American Indian or Alaska Native,
Asian, Black or African American, Native Hawaiian or Other Pacific Islander, and Two or more
Races.  Quartiles are assigned with the first quartile being low minority and the fourth quartile
being high minority.

• Certified teachers – Teachers holding a certification other than a Conditional Certification or a
Provisional Certification.  These certifications are Professional Eligibility Certificate (PEC),
Standard Professional I Certification (SCPI), Advanced Professional Certificate (APC), or Resident
Teacher Certificate (RTC).

• Disparity Data – Using the definitions provided and data demonstrate whether low-income and
minority students enrolled in schools that receive funds under Title I, Part A are taught at
disproportionate rates by ineffective, out-of-field, or inexperienced teachers compared to non-
low-income and non-minority students enrolled in schools note receiving funds under Title I,
Part A.
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DISPARITY CHART 
Disparities of low-income & minority students being taught by inexperienced, ineffective, and out of field teachers 

Instructions: Provide data used to identify disparities (2020-2021).  The data must include the number and percentage of 
inexperienced, ineffective, and out-of-field teachers teaching low-income & minority students.  The data will be 

disaggregated for low income (Title I and non-Title I schools) and for minority students (major racial/ethnic groups: 
American Indian/Alaska Native, Asian, Black/African American, Hispanic, Multiple, Native Hawaiian/Pacific Islander, and 
White).   

Inexperienced Teachers – Sample 1 

Inexperienced teachers teaching Minority 
Students 

Inexperienced teachers teaching non-
Minority 

# % # % 

Title I 

Non-Title I 

Difference 

Inexperienced Teachers – Sample 2 

Inexperienc
ed teachers 

teaching 
Minority 
Students 

Inexperienc
ed teachers 

teaching 
non-

Minority 

Inexperienc
ed teachers 

teaching 
Black/Afric

an 
American 
students 

Inexperienc
ed teachers 

teaching 
Hispanic 
students 

Inexperienc
ed teachers 

teaching 
Multiple 

Race 
students 

Inexperienc
ed teachers 

teaching 
Native 

Hawaiian/P
acific 

Islander 
students  

Inexperienc
ed teachers 

teaching 
White 

students 

# % # % # % # % # % # % # % 

Title I 

Non-Title I 

Difference 
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Ineffective Teachers – Sample 1 

Ineffective teachers teaching Minority 
Students Ineffective teachers teaching non-Minority 

# % # % 

Title I 

Non-Title I 

Difference 

Ineffective Teachers – Sample 2 

Ineffective 
teachers 
teaching 
American 

Indian/ 
Alaska 
Native 

students 

Ineffective 
teachers 
teaching 

Asian 
students 

Ineffective 
teachers 
teaching 

Black/ 
African 

American 
students 

Ineffective 
teachers 
teaching 
Hispanic 
students 

Ineffective 
teachers 
teaching 
Multiple 

Race 
students 

Ineffective 
teachers 
teaching 
Native 

Hawaiian/P
acific 

Islander 
students  

Ineffective 
teachers 
teaching 

White 
students 

# % # % # % # % # % # % # % 

Title I 

Non-Title I 

Difference 
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Out of Field Teachers – Sample 1 

Out-of-field teachers teaching Minority 
Students Out-of-field teachers teaching non-Minority 

# % # % 

Title I 

Non-Title I 

Difference 

Out of Field Teachers – Sample 2 

Ineffective 
teachers 
teaching 
American 

Indian/ 
Alaska 
Native 

students 

Ineffective 
teachers 
teaching 

Asian 
students 

Ineffective 
teachers 
teaching 

Black/ 
African 

American 
students 

Ineffective 
teachers 
teaching 
Hispanic 
students 

Ineffective 
teachers 
teaching 
Multiple 

Race 
students 

Ineffective 
teachers 
teaching 
Native 

Hawaiian/P
acific 

Islander 
students  

Ineffective 
teachers 
teaching 

White 
students 

# % # % # % # % # % # % # % 

Title I 

Non-Title I 

Difference 

Return to application
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Schoolwide Program Plan Components Checklist 
 [Schoolwide Components ESSA Section 1114 (b)(1)(A-J)]: An eligible school operating a schoolwide program shall develop a comprehensive plan that must include the 

following components in their plan.  Return to application 
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1. Comprehensive Needs Assessment of the
entire school that takes into account information
on the academic achievement of children in
relation to the challenging State academic
standards, particularly the needs of children who
are failing, or at-risk of failing, to meet the
challenging State academic standards and any
other factors as determined by the local
educational agency; [1114(b)(6)]
Things to consider:
◻ What types of qualitative and quantitative

data are being collected?
o Examples include culture/climate,

demographics, student performance, student
attendance, behavior, and family and
community involvement.

o Where necessary, a school should attempt to
engage in interviews, focus groups, or surveys,
as well as review data on students, educators,
and schools to gain a better understanding of
the root causes of the identified needs.

◻ What are the strengths of students, teachers,
school and community?  What are their
needs?

◻ What are the contributing factors to academic
strengths and needs?

◻ How is the data being used by administration,
teachers and parents to guide decisions and
instruction?

◻ How is data being reviewed in a disaggregated
format to look at progress and needs of all
student groups?

◻ How is the needs assessment used for a cycle
of ongoing continuous improvement engaging
all stakeholders?

2. Schoolwide Reform Strategies that address school
needs including a description of how strategies will:
a. Provide opportunities for all children, including each

of the subgroups of students as defined in Section
1111(c) (2) to meet the challenging State academic
standards; (1114(b)(7)(A)(i);

b. Use methods and instructional strategies that
strengthen the academic program, in the school,
increase the amount and quality of learning time and
help provide an enriched and accelerated curriculum,
which may include programs, activities and courses
necessary to provide well-rounded education;
(1114(b)(7)(A)(ii)

c. Address the needs of all children in the school, but
particularly the needs of those at risk of not meeting
the challenging State academic standards  that may
include (1114(b)(7)(A)(iii)
◻ Counseling, school-based mental health programs,

specialized instructional support services;
◻ Preparation for and awareness of opportunities

for postsecondary education and the workforce;
◻ Schoolwide tiered model to prevent and address

problem behavior;
◻ Professional development and other activities for

teachers;
◻ Strategies to assist preschool children in transition

Things to consider: 
◻ How do the schoolwide reforms increase the quality

and quantity of instruction using evidence-based
methods and strategies?

◻ How do the reform strategies align with the needs
assessment and address the needs of all students
including low achieving, accelerated, etc.

◻ What evidence is being collected to demonstrate the
effectiveness of reforms?

3A. Parent, Family and Stakeholder Involvement - 
developed with the involvement of parents and other 
members of the community to be served and 
individuals who will carry out such plan, including 
teachers, principals, other school leaders, 
paraprofessionals, the LEA, and, if appropriate, 
specialized instructional support personnel, technical 
assistance providers, school staff, if the plan relates to a 
secondary school, students, and other individuals 
determined by the school. 1114(b)(2) 
3B. Strategies to Increase Parent and Family 
Engagement (Section 1116) 
Things to consider: 
◻ How will parents, families, and community

members be involved in developing the schoolwide
plan?

◻ How will teachers, principals, and other school staff
be involved in developing the schoolwide plan?

4. Coordination and Integration of Federal, State, and
local services and programs - If appropriate and
applicable, is developed in coordination and integration
with other Federal, State, and local services, resources
and programs, such as programs supported under this
Act, violence prevention programs, nutrition programs,
housing programs, Head Start programs, adult
education programs, career and technical education
programs, and schools implementing comprehensive
support and improvement activities or targeted support
and improvement activities under Section 1111(d).
1114(b) (5)
Things to consider:
◻ Identify all federal, state, and local programs and

services.
◻ How are federal, state, and local resources braided

to maximize the impact of the schoolwide plan?
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Targeted Assistance School Program Checklist 

1115. TARGETED ASSISTANCE SCHOOLS (b) Targeted Assistance School Program- To assist targeted 
assistance schools and local educational agencies to meet their responsibility to provide for all their 
students served under this part the opportunity to meet the State's challenging student academic 

achievement standards in subjects as determined by the State, each targeted assistance program under 
this section shall: 

Eligible Children 
Selection for eligible students. (Section 1115 (c)(1)(B)) 

Eligible children are children identified by the school as failing; or most at risk of failing, to meet academic 
standards on the basis of multiple educationally related objective criteria established by the local educational 
agency and supplemented by the school, except that children from preschool through grade 2 shall be selected 
solely on the basis of criteria, including objective criteria established by the local educational agency and 
supplemented by the school. 

Seven Components of a TAS Program (1115 (b)(2)(A-G)) Check 
(A) use such program's resources under this part to help eligible children meet such State's
challenging academic standards, which may include programs, activities, and academic courses
necessary to provide a well-rounded education;
(B) use methods and instructional strategies to strengthen the academic program of the school
through activities, which may include-
(i) extended learning time, before- and after-school, and summer programs and opportunities; and
(ii) a schoolwide tiered model to prevent and address behavior problems, and early intervening
services, coordinated with similar activities and services carried out under the Individual with
Disabilities Education Act (20 U.S.C. 1400 et seq.);
(C) coordinate with and support the regular education program, which may include services to assist

preschool children in the transition from early childhood programs such as Head Start, the Literacy
program under subpart 2 of part B of title II, or State-run preschool programs to elementary school
programs;
(D) providing professional development with resources provided under this part, and, to the extent
practicable, from other sources, to teachers, principals, other school leaders, paraprofessionals, and if
appropriate, specialized instructional support personnel, and other school personnel who work with
eligible children in programs under this section or in the regular education program;
(E) implementing strategies to increase the involvement of parents of eligible children in accordance
with section 1116;
(F) if appropriate and applicable, coordinating and integrating Federal State and local
services and programs such as programs supported under this Act, violence prevention programs
supported, nutrition programs, housing programs, Head Start programs, adult education programs,
career and technical education programs, and
comprehensive support and improvement activities or targeted support and improvement activities
under section 1111(d);
(G) provide to local educational agency assurances that the school will-
(i) help provide an accelerated, high quality curriculum;
(ii) minimize the removal of children from the regular classroom during regular school hours for
instruction provided under this part: and
(iii) on an ongoing basis, review the progress of eligible children and revise the targeted assistance
program under this section, if necessary, to provide additional assistance to enable such children to
meet the challenging State academic standards.

Return to application 
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Title I District-Level Parent and Family Engagement Policy/Plan Requirements – Section 1116: Checklist 
LEA: ______________   Reviewer: ____________________   Date Reviewed: ________ 

The LEA has a current year parent and family engagement plan/policy.  Yes ___  No ___Section 1116 (a)(2) 

A. Written Policy (Section 1116 (a)(1)(2) Evidence of Implementation 

1. In consultation with parents of participating children,
the LEA conducts outreach to all parents and family
members of participating children, and implements
programs, activities, and procedures for the
involvement of parents and family members.  Section
1116 (a)(1)

• Input from parents/families
• SANE from parent meetings
• Announcements/Fliers
• Parents feedback
• Translated documents
• Receipts for accommodations/ interpreters

2. LEA’s establishes expectations and objectives for
meaningful parent and family involvement
Section 1116 (a)(1)(2)

• Translated documents Evidence in LEA plan
• SAN from meeting discussing expectations and

objectives
3. Parent and family member input:

a. Jointly developed a written parent and family
engagement policy that is agreed on with, and
distribute to parents and family members of
participating children.  Section 1116 (a)(2)

b. Jointly developed the local educational agency
plan under section 1112, and the development
of support and improvement plans under
paragraphs (1) and (2) of section 1111(d).
Section 1116 (a)(2)(A)

c. Involved in the decisions regarding how funds
reserved under subparagraph (A) are allotted
for parental involvement activities.  Section
1116 (a)(3)(A)

• SAN from parent meetings with agendas that
identify specific topics for input.

• Example of how the Plan is distributed and
available for parents and community may include:

o District/school website
o Student handbook
o School newsletters
o Plans and compact sent home via

backpack/ orientation packet

• SAN from parent meetings specific to Section 1112.
• SAN from parent meetings specifying agenda item

on Title I PFE funds
• Announcements/Fliers for meetings.

4. Provides coordination, technical assistance, and other
support necessary to assist and *build the capacity of
all participating schools within the LEA in planning and
implementing effective parent and family involvement
activities to improve student academic achievement
and school performance.  (This may include
meaningful consultation with employers, business
leaders, and philanthropic organizations, or
individuals with expertise in effectively engaging
parents and family members in education). Section
1116(a)(2)(B)

• SANE or other evidence that the LEA provides
coordination, technical assistance. See building
capacity section (B).

5. Coordinates and integrates parent and family
engagement strategies with other relevant Federal,
State, and local laws and programs, to the extent
feasible and appropriate.   Section 1116(a)(2)(C)

• Evidence in LEA plan
• SANE or other evidence of coordinated activities

with Federal, State, and local programs, including
Judy Centers, Head Start, Title III, Special Education,
etc.to the extent feasible and appropriate.

6. Conducts with the involvement of parents an annual
evaluation of the content and effectiveness of parent
involvement policy addressing: (Sec. 1116 (a)(2)(D)(E)

a. barriers to greater participation by parents;

• Completed district level evaluations/surveys
addressing:
• barriers to greater participation by parents;
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b. the needs of parents and family members to
assist with the learning of their children,
including engaging with school personnel and
teachers;

c. strategies to support successful school and
family interactions;

d. used findings from evaluation to design/revise
the policy/plan incorporating evidence-based
strategies for more effective parental
involvement.

• the needs of parents and family members to
assist with the learning of their children,
including engaging with school personnel and
teachers;

• strategies to support successful school and
family interactions; and other support to
school.

• used findings from evaluation to design/revise
the policy/plan incorporating evidence-based
strategies for more effective parental
involvement.

• Communication/outreach regarding
evaluation/survey of LEA Parent and Family
Engagement Plan

• Results of data/feedback
• Revisions to policy/plan are made, based on

evaluation, if applicable
• SAN with meeting notes, if applicable
• Evidence supporting the development of the

evaluation tool, distribution and collection of
parent surveys, if applicable.

7. The LEA’s policy/plan includes at least one of the
following strategies:

a. Supporting schools and nonprofit organizations
in providing professional development for the
LEA and school personnel regarding parent and
family engagement strategies.

b. Supporting programs that reach parents and
family members at home, in the community,
and at school.

c. Disseminating information on best practices
focused on parent and family engagement.

d. Collaborating or providing subgrants to schools
to collaborate, with community-based or other
organizations or employers with a record of
success in improving and increasing parent and
family engagement.

e. Engaging in any other activities and strategies
the LEA determines are appropriate and
consistent with such agency’s parent and
family engagement policy/plan.

• Evidence in LEA plan
• SANE or other evidence supporting strategies - i.e.

working with nonprofit organizations, home visits,
LEA guide on best practices for schools, subgrants
to schools for PFE, LEA’s outreach to
parents/families supporting activities in the LEA PFE
Plan.

B. *Building Capacity: Section 1116(a)(2)(B)
The Plan describes how the LEA will build the schools’ and
parents’/families capacity for parental involvement

Evidence of Implementation may include: 

1. Provide assistance to parents/families in understanding
the State academic standards, State and local academic
assessments, and how to monitor a child's progress,
and how to work with educators to improve the

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,
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achievement of their children.  Section 1116 (e)(1) staff development, etc., as appropriate 
• Translated documents
• Receipts for accommodations/ interpreters

2. Provide materials and training to help parents work
with their children to improve academic achievement,
such as literacy training and using technology. Section
1116 (e)(2)

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,

staff development, etc., as appropriate
• Translated documents
• Receipts for accommodations/interpreters

3. Educate school personnel (teachers, specialized
instruction support personnel, principals and other
school leaders) with parental assistance on how to
work with parents as equal partners in their child’s
educational process.  Section 1116 (e)(3)

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,

staff development, etc., as appropriate
• Translated documents
• Receipts for accommodations/interpreters

4. To the extent feasible and appropriate, coordinate and
integrate parental involvement programs and activities
with other Federal, State, and local programs, including
public preschool programs, and conduct other
programs such as parent resource centers.
Section 1116 (a)(2)(C) and (e)(4)

• SANE or other evidence of coordinated activities
with Federal, State, and local programs, including
Judy Centers, Head Start, Title III, Special Education,
etc.to the extent feasible and appropriate.

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,

staff development, etc., as appropriate
• Translated documents
• Receipts for accommodations/interpreters

5. Ensure information related to school and parent/family
programs, meetings, and other activities is shared with
parents in a format and, to the extent practicable, in a
language the parents can understand. Section 1116
(e)(5)

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,

staff development, etc., as appropriate
• Translated documents
• Receipts for accommodations/ interpreters

6. Provide such other reasonable support (provide
literacy training, pay reasonable and necessary
expenses associated with local parental involvement
activities, including transportation and child care costs,
provide a variety of meeting times and locations) for
parental involvement activities as parents may request.
Section 1116 (e) (14)

• Announcements/Fliers for outreach/events
• Handouts/resources from parent outreach/events,

staff development, etc., as appropriate
• Translated documents
• Receipts for accommodations/ interpreters

C. Accessibility: Section 1116 (f) Evidence of Implementation 
To the extent practicable, provide full opportunities for the 
participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory children.  
Section 1116 (f) 

• SANE from LEA technical assistance to schools
• Translated documents
• Receipts for accommodations/interpreters

Return to application
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Title I School Level Parent and Family Engagement Plan and School Parent Compact – Section 1116: Checklist 
LEA:  _________________________   School:  __________________________ Date __________________ 

Does the school have a current year school parent and family engagement plan and school parent compact? Yes or No 

____ Meets Requirements (M)   _____ Does not meet the requirement (NM) 

A. General Requirements: Section 1116 (b) (d) Evidence of Implementation 
o Jointly developed, and distributed, to parents of

participating Title I students in a format and written in a
language parents/families can understand. Section 1116
(b) and (d)

o Parent and Family Engagement Plan
a. Date Reviewed for input:  _______
b. Date distributed: _____________

o School-Parent Compact
a. Date Reviewed for input:  _______

• SAN(E) from parent input meetings
• Announcements/Fliers
• Parents feedback
• Translated documents, if applicable
• Receipts for accommodations/interpreters, if

applicable
Examples of how the school level Plan is distributed may 
include: 
• School website
• Student handbook
• School newsletters
• Plans sent home via backpack/ orientation packet

o Parents of participating Title I students are involved in
the decisions regarding the spending of the parent
involvement fund.  Section 1116 (3)(B)

• SAN(E) from parent meetings specifying agenda item
on Title I PFE funds

• Announcements/Fliers for meetings
• Parents feedback

B. Policy Involvement: Section 1116 (c) Evidence of Implementation 
1. Schools convene an annual meeting, at convenient

times, to inform parents of the school’s role and
requirements in implementing Title I, and the right of
parents to be involved.  Sec.1116 (c)(1)

• SAN(E) from annual meeting(s) specifying
information about Title I and parents rights to be
involved

• Announcements/Fliers of outreach/events
• Translated documents, if applicable
• Receipts for interpreters, transportation, or other

accommodations, if applicable
2. Schools offer a flexible number of meetings, such as

morning and evening. Section 1116 (c)(2)
• Evidence showing flexible meeting times
• Announcements/Fliers of outreach/events

3. Involve parents of participating Title I students in an
ongoing and timely way in the program planning,
review, and improvement of the: Section 1116 (c)(3)

a. School Parent and Family Engagement Plan
b. Schoolwide plan

• SAN from parent meetings specifying agenda
item for review and input on

o School Parent and Family Engagement
Plan

o Schoolwide plan
• Announcements/Fliers for meetings
• Parent feedback

4. Parents/families will be provided timely information
about school programs. Sec. 1116 (c)(4)(A)

5. The Parent and Family Engagement Plan advises that if
the schoolwide program plan (1114) is not satisfactory

• How parents are informed about the SW plan and
can make comments if plan is not satisfactory
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to parents, submit any parent comments on the plan 
when the school makes the plan available to the local 
educational agency. Section 1116 (c)(5) 

C. Shared Responsibility: Section 1116 (d)  (School-Parent
Compact)

Evidence of Implementation 

• The school-parent compact outlines how parents/families, school staff, and students share responsibility for
improved student academic achievement?  Section 1116 (d)

1. School Responsibilities:  Describe how the school will:
• Provide high-quality curriculum and instruction that

enables children to meet the State's academic
achievement standards and a supportive and effective
learning environment that enables children to meet the
State's academic achievement standards. Section 1116
(d)(1)

• Conduct annual parent-teacher conferences in
elementary schools during which the compact is
discussed as it relates to a child's achievement. Section
1116 (d)(2)(A)

• Provide frequent reports to families on their child's
progress. Section 1116 (d)(2)(B)

• Provide reasonable access to staff including
opportunities to volunteer and participate in the child's
class and observation of classroom activities. Section
1116 (d)(2)(C)

• Ongoing basis, ensuring regular two-way, meaningful
communication between home and school and in a
language the family members can understand. Section
1116 (d)(2)(D)

• Completed MSDE PFE school level checklist for
compact showing all components are addressed

• SANE from parent meetings specifying agenda
item for review and input on the school-parent
compact

• Announcements/Fliers for meetings
• Parent feedback
• Translated school-parent compacts, if applicable
• SANE from sharing school-parent compact with

parents and family members

2. Parent Responsibilities:  Describe how parents/families
will be responsible for their child’s learning (i.e.,
classroom volunteering, participating in decision-
making, and use of extracurricular time.)  Section 1116
(d)(1)

3. Student Responsibilities: Describe ways students will
support their own academic achievement. Section 1116
(d)

D. Building Capacity: Section 1116 (e)
The Plan describes how the school will build the schools’
and parents’/families’ capacity for parental involvement

Evidence of Implementation may include: 

1. Provide assistance to parents/families in understanding
the State academic standards, State and local academic
assessments, and how to monitor a child's progress, and
how to work with educators to improve the
achievement of their children
Section 1116 (e)(1)

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters
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2. Provide materials and training to help parents work with
their children to improve academic achievement, such
as literacy training and using technology.
Section 1116 (e)(2)

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters

3. Educate school personnel (teachers, specialized
instruction support personnel, principals and other
school leaders) with parental assistance on how to work
with parents as equal partners in their child’s
educational process.  Section 1116 (e)(3)

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters

4. To the extent feasible and appropriate, coordinate and
integrate parental involvement programs and activities
with other Federal, State, and local programs, including
public preschool programs, and conduct other programs
such as parent resource centers.
Section 1116 (a)(2)(C) and  (e)(4)

• SANE or other evidence of coordinated activities
with Federal, State, and local programs, including
Judy Centers, Head Start, Title III, Special
Education, etc.to the extent feasible and
appropriate.

• SANE from parent meetings, outreach or events
with topic specific agenda items.

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters

5. Ensure information related to school and parent/family
programs, meetings, and other activities is shared with
parents in a format and, to the extent practicable, in a
language the parents can understand. Section 1116
(e)(5)

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters

6. Provide such other reasonable support (provide literacy
training, pay reasonable and necessary expenses
associated with local parental involvement activities,
including transportation and child care costs, provide a
variety of meeting times and locations) for parental
involvement activities as parents may request.
Section 1116 (e)(14)

• Announcements/Fliers for outreach/events
• Handouts/resources from parent

outreach/events, staff development, etc., as
appropriate

• Translated documents
• Receipts for accommodations/ interpreters

E. Accessibility: Section 1116 (f) • Evidence of Implementation
To the extent practicable, provide full opportunities for the 
participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory children.  
Section 1116 (f) 

• SANE from LEA technical assistance to schools
• Translated documents
• Receipts for accommodations/ interpreters

Return to application 
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Equitable Services Topics of Consultation 

Below are topics that should be discussed in consultation for each Title program. Please mark if topics have been 
addressed: 

Section 
1117(b)(1) 

Consultation Topic 

A. How the children’s needs will be identified.
B. What services will be offered.
C. How, where, and by whom the services will be provided.
D. How the services will be academically assessed and how the results of that assessment

will be used to improve those services
E. The size and scope of the equitable services to be provided to the eligible private

school children, teachers, and other educational personnel, the proportion/amount of
funds that are allocated for such services, and how that proportion/amount of funds is
determined

F. The method or sources of data that are used to determine the number of children from
low-income families in participating school attendances areas who attend private
schools

G. How and when the LEA will make decisions about the delivery of services to such
children, including a thorough consideration and analysis of the views of the private
school officials on the provision of services through a contract with potential third-
party providers

H. How, if the LEA disagrees with the views of the private school officials on the provision
of services through a contract, the LEA will provide in writing to such private school
official an analysis of the reason why the LEA has chosen not to use a contractor

I. Whether the LEA shall provide services directly or through a separate government
agency, consortium, entity, or third-party contractor

J. Whether to provide equitable services to eligible private school children (1) by creating
a pool or pools of funds with all of the funds allocated based on all the children from
low-income families in participating school attendance area who attend private schools
or (2) in the LEA's participating school attendance area who attend private schools with
the proportion of funds allocated based on the number of children from low-income
families who attend private schools

K. When, including the approximate time of day, services will be provided
L. Whether to consolidate and use funds provided in coordination with eligible funds

available for services to private school children under application programs

Return to application 
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
Return to application The goal of reaching agreement between a local education agency (LEA) and appropriate private 
school officials is grounded in timely, meaningful, and open communication on key issues that are relevant to the 
equitable participation of eligible private school students, teachers and other educational personnel, and families in 
programs under the Every Student Succeeds Act (ESSA). 

PART I:   CONTACT INFORMATION 

LEA INFORMATION CONTACT INFORMATION 
NAME OF LEA: TELEPHONE NUMBER: 

LEA REPRESENTATIVE & TITLE: EMAIL ADDRESS: 

PRIVATE SCHOOL INFORMATION CONTACT INFORMATION 
NAME OF PRIVATE SCHOOL: TELEPHONE NUMBER: 

PRIVATE SCHOOL REPRESENTATIVE & TITLE: EMAIL ADDRESS: 

☐ Our organization represents a consortium of schools and will represent our schools. A formal letter will be
provided.

PART II:  INDICATE FEDERAL PROGRAM PARTICIPATION (Programs covered under ESSA Section 1117 and Section 8501) 

Title I, Part A ☐ 
( ESSA Sect. 1117) 

Title I, Part C ☐ 
(ESSA Sect. 8501) 

Title II, Part A ☐ 
(ESSA Sect. 8501) 

Title III, Part A ☐ 
(ESSA Sect. 8501) 

Title IV, Part A ☐ 
(ESSA Sect. 8501) 

Title IV, Part B ☐ 
(ESSA Sect. 8501) 

PART III:  CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 AND SECTION 8501 

A. How the children’s needs will be identified;

B. What services will be offered;

C. How, where, and by whom the services will be provided;

D. Timelines and due dates for all time sensitive information will be shared including signed affirmation and intent to

participate forms as well as program applications as appropriate.

E. How the services will be [academically] assessed and how the results of that assessment will be used to improve

those services; NOTE: [language of “academically” only applies to Title I]
F. The size and scope of the equitable services to be provided to the eligible private school children, teachers, and other

educational personnel, as applicable, and the proportion of funds that is allocated for such services, and how the

proportion of funds allocated for equitable services is determined;

G. How and when the LEA, consortium, or entity will make decisions about the delivery of services to such children,

including a thorough consideration and analysis of the views of the private school officials on the provision of services

through a contract with potential third-party providers;

H. Whether to provide equitable services to eligible private school children –

I. by creating a pool or pools of funds with all of the funds allocated under subsection (a)(4)(A) based on all the

children from low-income families in a participating school attendance area who attend private schools; or

II. in the LEA’s participating school attendance area who attend private schools with the proportion of funds

allocated under subsection (a)(4)(A) based on the number of children from low-income families who attend

private schools;

I. If applicable, total carryover funds available for the provision of equitable services under the respective program(s)

and in determining how carryover funds will be used, the LEA must consult with the appropriate private school

officials.

J. Whether the LEA, consortium, or entity shall provide services directly or through a separate government agency,

consortium, entity, or third-party contractor;
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Maryland State Department of Education 
Affirmation of Consultation Form 

Federal Program Under ESSA 
K. How, if the LEA disagrees with the views of the private school officials on the provision of services through a

contract, the LEA will provide in writing to such private school officials an analysis of the reasons why it has
chosen not to use a contractor;

PART IV:  ADDITIONAL CONSULTATION TOPICS COVERED UNDER ESSA SECTION 1117 ONLY 
 

L. The method or sources of data that are used under subsection (c) and section 1113(c)(1) to determine the
number of children from low-income families in participating school attendance areas who attend private
schools TITLE I ONLY

M. When, including the approximate time of day, services will be provided; TITLE I ONLY
N. Whether to provide services to eligible private school children by consolidating and using funds in coordination

with eligible funds available for services to private school children under programs covered by Section
8501(b)(1).  TITLE I ONLY

O. *Administrative costs of providing equitable services including Indirect costs, as applicable. TITLE I ONLY
P. *Transferring funds from Title II, Part A or Title IV, Part A into Title I, Part A, as applicable. TITLE I ONLY
(*Revised as of 6/10/2021)

PART V:  AFFIRMATION OF CONSULTATION 
 

The goal of consultation is agreement between the LEA and appropriate private school officials on how to provide 
equitable and effective programs for eligible private school children (ESSA sections 1117(b)(1) and 8501(c)(1)(5)). 

By signing this form, we agree that: 

¨ timely and meaningful consultation occurred prior to the LEA making any decisions which affected the
participation of eligible private school children in the program.

¨ we participated in meaningful and timely discussion(s) on each Title program and have chosen to participate in
the program(s) indicated above in Part II.

¨ timely and meaningful consultation will continue throughout the school year to discuss implementation and
assessment of services provided under these Title programs.

LEA REPRESENTATIVE SIGNATURE: DATE: 

PRIVATE SCHOOL REPRESENTATIVE SIGNATURE: DATE: 

ONLY SIGN BELOW IF YOU BELIEVE THAT TIMELY AND MEANINGFUL CONSULTATION HAS NOT OCCURRED OR THAT THE 
PROGRAM DESIGN IS NOT EQUITABLE WITH RESPECT TO ELIGIBLE PRIVATE SCHOOL STUDENTS. 

PRIVATE SCHOOL REPRESENTATIVE SIGNATURE: DATE: 

Please share any Comments or Requests for Further Consultation 

Each program must maintain a copy of this form in its records for program monitoring purposes. In addition, this form 
reflects the results of agreement between the LEA and private school official and must be transmitted to the MSDE’s 
Equitable Services Ombudsman (ESSA Section 1117(b)(1)) by including it in the Equitable Services Section of the Local 

ESSA Consolidated Strategic Plan. 
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Intent to Participate Form 

Federal Programs Under ESSA 

Return to application 
Please complete the following Intent to Participate form no later than ________________, and submit to: 

Name 
LSS 

Mail/Email Address 

Name of Non-Public School/Address: 
Name: 

Address: 

The school’s business model is:   ☐ Non-profit  ☐ For-profit (not eligible for equitable services)

Non-Public School Representative: 
Name: Title: 

Phone: Email: 

☐  We do not intend to participate in any equitable services programs for the school year of 20XX-XX.
(please sign form below) 

☐  We intend to participate in the following 20XX-XX equitable services programs identified below:(please sign form
below) 

☐ Title I-A ☐ Title I-C ☐ Title II-A  ☐ Title III-A ☐ Title IV-A ☐ Title IV-B (21st CCLC)
Complete (current) Grades/Enrollment at Non-Public School: 

PK 2 5 8 11 

K 3 6 9 12 

1 4 7 10 

Signatures: 
LEA Representative Signature: Date: 

Private School Representative Signature: Date: 

Please share any Comments or Requests for Further Consultation: 

Each program must maintain a copy of this form in its records for program monitoring purposes. 
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MSDE: ESSA Title I and Title III Questions and Answers 

Return to application 

Question Answer 

1. If a Local Education Agency (LEA) has Title I
Targeted Assistance Schools (TAS), what funds
should be used to send the parent notification
letter to English learners (ELs)? Would the
school use Title I funds only to include ELs
that come up in the Title I ranking process?

For TAS, Title III funds will continue to pay for expenses associated 

with the parent notification letter for all ELs.  

2. Regarding the parent notification letters:
ESOL teachers have always been responsible
for those, and will continue to be so. Do we
have to send the parent notification letter
twice or can the ESOL office give a copy to the
Title I office?

As the requirement of sending the parent notification letter to 

parents/guardians of ELs has been moved from Title III to Title I, 

the two offices in the LEA must collaborate. ESOL teachers can still 

be responsible for actually sending the letter and the copy of the 

parent notification letter must be kept in the student’s cumulative 

folder in the school. Title I will pay for expenses associated with 

sending the parent notification letter to ELs in all Title I Schoolwide 

schools, and Title III will continue to pay for expenses associated 

with the parent notification letter for ELs in TAS and non-Title I 

schools. 

3. How do we ensure that the Lau v. Nichols
requirements are being met before Title I or
Title III funds can be used?

Per the 1970 Memorandum and Lau v. Nichols, LEAs must take 

affirmative steps to provide meaningful language instruction 

educational programs to ELs such as ESOL and ESL. Therefore, LEAs 

should have procedures in place for identifying and assessing ELs, 

implement an EL curriculum, and allocate an appropriate number 

of teachers per EL enrollment. These activities should be 

conducted using local funds. The MSDE (Title I and Title III offices) 

will conduct monitoring visits to ensure local funds are being used 

to meet the Lau v. Nichols as well as Office of Civil Rights (OCR) 

requirements. 

4. What are the academic guidelines that we
should follow in order to implement
supplemental academic supports for ELs?

ELs must be serviced or instructed by certified ESOL teachers (with 

the exception of some ELs receiving services through Dual 

Language Immersion Programs1) through locally funded English 

language development program services such as ESOL and ESL. If 

an LEA has a large number of ELs in Title I schools, the LEA may 

hire additional ESOL teachers to provide extra hours of services, 

hire ESOL tutors, and/or implement afterschool programs. 

5. We only use local money, not Title I or III, for
paperwork and interpretation. Is that OK?

Yes, that is OK, but because the LEA has been using local funding 

for interpretation and translation, the LEA cannot use Title I or 

Title III funds to conduct such activities in the future.  
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Question Answer 

6. For the ELP indicator, if ELs are in ESOL, they
have not met the state exit criteria yet, so
how am I providing this data to our Title I
supervisor?

The school-level ELP results will be shared with LEAs from both the 

Title I and Title III offices. The information can also be accessed on 

mdreportcard.org website. 

7. Can ELs receive their services through an ELD
program not led by a certified ESOL teacher?

No. In Maryland, we have a certification program for ESOL 

teachers; therefore, all ELs must receive direct instructional 

support from certified ESOL teachers. The only exception to this 

requirement is ELs who are enrolled in a Dual Language Immersion 

Program1 that serves as the ELD program for ELs. 

1 This decision will be determined on a case-by-case basis in consultation with MSDE’s EL/Title III Office. 
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Title I Skipped Schools’ Addendum for SY 2021-2022 
Maryland State Department of Education 

Return to application 

Title I Skipped Schools’ Addendum SY 2021-2022 

Local Education Agency: _____________________________________________ 

Signature/ Date:  _______________________________________________ 

Title I Coordinator: ______________________________________________ 

Fiscal Representative: ____________________________________________________________ 
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This addendum should be submitted according to the established MSDE timelines for the Title I Application and the LEA 

Consolidated Strategic Plan.  Please contact your MSDE specialist if you have specific questions regarding this 

addendum.  

LEAs are reminded they must notify MSDE and receive written approval before planning to skip Title I eligible schools 

within a district’s ranking scheme.  

Proof of comparability must be submitted to MSDE with the Comparability Report and the LEA must ensure the schools 

will be comparable on this addendum. (The skipped schools must be treated as Title I schools when running 

comparability report). 

The Title I Skipped Schools Excel worksheet must be completed and submitted to MSDE with this addendum. The 

allocation worksheet requires the LEA to identify each skipped school’s code. See table below: 

Code School Type Description 

1  Regular School  

(State school codes 

12, 13, 15, 16) 

A public elementary/secondary school that does NOT focus 

primarily on vocational, special or alternative education, although 

it may provide these programs in addition to a regular curriculum. 

20 Vocational Education 

School 

A school that focuses primarily on providing secondary students 

with an occupationally relevant or career–related curriculum, 

including formal preparation for vocational, technical or 

professional occupations. 

30 Special Education 

School 

A public elementary/secondary school that focuses primarily on 

serving the needs of students with disabilities. 

40 Alternative Education 

School 

A public elementary/secondary school that addresses the needs of 

students that typically cannot be met in a regular school program. 

The school provides nontraditional education; serves as an adjunct 

to a regular school; and falls outside the categories of regular, 

special education, or vocational education. 
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Section A: Code 1 (12, 13, 15, and 16 Schools) - Regular Schools 

1. Provide a full description (in narrative form) of the Title I- like services in each Code 1 school. The descriptions must be

submitted to MSDE with this addendum. These services must be targeted to specific students or used to provide

instructional reform throughout the school. (Note: Title I- like means the schools must meet the requirements of Section

1114 or 1115).

2. Attach documentation in which additional State or local funding was approved for Code 1 schools. (Note: Additional

funding for these schools that are skipped must appear as separate fund codes that can be tracked to each skipped

school).

Section B: Code 20, Code 30, and Code 40 Schools

1. Describe the process used to calculate the additional State and local funds to derive the PPA reported on the Skipped

School Allocation Worksheet for schools identified as Code 20, Code 30 and Code 40.
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Appendix D 

Revised March 2021 

Title II, Part A 

Systems of Support for Excellent Teaching and Leading 

Local School System:   Worcester County Public Schools 

Fiscal Year: 2022 

Title II-A Coordinator: Carla Makinen (WCPS Grants Coordinator) 

Telephone: 410-632-5055

E-mail: cpmakinen@worcesterk12.org
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Title II, Part A  Application 

● Data Profile (MSDE will collect data. The local school system does not have to respond. Data

should be part of the needs assessment to identify local priorities.)

● Identified Needs

● Identified Priorities

1.0: Targeted Supports and Consultation (Required) 

2.0: Administrative Costs (Allowable) 

3.0: Ensuring Equitable Access (Required) 

4.0: Systems of Professional Growth (Allowable) 

5.0: Alignment to Challenging State Academic Standards (Required) 

6.0: Private School Services (Required) 

7.0: Assurances (Required) 

The purpose of this title is to provide grants to State educational agencies and subgrants to local 

educational agencies to— 

(1) increase student achievement consistent with the challenging State academic standards;

(2) improve the quality and effectiveness of teachers, principals, and other school leaders;

(3) increase the number of teachers, principals, and other school leaders who are effective in improving

student academic achievement in schools; and

(4) provide low-income and minority students greater access to effective teachers, principals, and other

school leaders.

To be eligible to receive a subgrant, a local school system shall submit an application to the State 

educational agency at such time, in such manner, and containing such information as the State 

educational agency may reasonably require. Each local education agency shall include a 

description of the follow: 

(A) Activities to be carried out by the local school system and how these activities will be aligned with

challenging State academic standards.

(B) Systems of professional growth and improvement, such as induction for teachers, principals, or

other school leaders and opportunities for building the capacity of teachers and opportunities to develop

meaningful teacher leadership.
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(C) Systemic plan to prioritize funds to schools served by the agency that are implementing

comprehensive support and improvement activities and targeted support and improvement activities.

(D) Use of data and ongoing consultation to continually update and improve activities

(E) Provide equitable services and timely consultation to private school children and teachers

Consultation: In developing the application a local school system will: 

(A) Consult with teachers, principals, other school leaders, paraprofessionals (including organizations

representing such individuals), specialized instructional support personnel, charter school leaders (as

applicable), parents, community partners, and other organizations or partners with relevant and

demonstrated expertise in program and activities designed to meet the purpose of Title IIA.

(B) Seek advice from the individuals and organizations described in subsection (A) regarding how to

best to improve LSS activities to meet the purpose of the title

(C) Consult with your local school system’s educational equity point of contact in completing this

application, as required by COMAR 13A.01.06.

(D) Coordinate activities with related strategies, programs, and activities being conducted in the

community.

(E) Required consultation cannot interfere with the timely submission of the application
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1.0  TARGETED SUPPORTS AND CONSULTATION – Required 

Please provide a description of how the local education agency will prioritize funds to schools served 

by the agency that are implementing comprehensive support and improvement activities and targeted 

support and improvement activities under section 1111(d) and have the highest percentage of children 

counted under section 1124 (c).  

Pocomoke Middle School and Snow Hill Middle School are both targeted support and improvement 

(TSI) schools. Root cause analyses indicated similar areas for improvement within both schools. Both 

schools’ analyses indicated a need to increase expertise in Specially Designed Instruction (SDI) and 

data literacy. Mathematics and Literacy Coaches will work with teachers at each school and SDI 

professional development will be implemented to strengthen inclusive and co-teacher essential 

practices. The coaches working with WCPS’ TSI schools are supported with funding outside of Title II. 

New teachers at both schools are also participating in the Teacher Induction Program to ensure 

effectiveness.  

Please provide a description of how the local school system meaningfully consults with teachers, 

principals, and other school leaders, paraprofessionals (including organizations representing such 

individuals), specialized instructional support personnel, parents, community partners, and other 

organizations or partners with relevant and demonstrated expertise in programs and activities designed 

to meet the purpose of the title. 

Worcester County Public Schools utilizes a variety of forms of consultation to assess the need for 

activities to support excellence in teaching and to evaluate its efforts in this area.  

A technology roundtable brings together selected staff from each school approximately six times per 

year to discuss best practices within their classrooms and opportunities for growth in the use of 

instructional technology. This county-wide collaborative effort provides an opportunity for members to 

take new ideas back to their schools for implementation, and then to share the results with the 

roundtable. The Learning Technologies Survey, completed by teachers throughout WCPS, also informs 

the programming of the instructional technology team. 

Once per month, instructional staff meetings are held at the Central Office and provide opportunities 

for coordinators of instruction (e.g., literacy, mathematics, social studies, science), instructional 

technology coaches, data and assessment staff, family and student support staff, the coordinator of 

special education, and other team members to share their priorities, initiatives, and outcomes among the 

team and with the chief academic officers (pre-K – 8 and 9-12). 

Administrative and supervisory (A&S) meetings, held monthly throughout the school year, provide a 

platform through which principals, assistant principals, curriculum resource teachers, coordinators, 

assistant superintendents/chief academic officers and the Superintendent share county-wide and school-

level strategies and programs, best practices, and priorities. 

Annually, WCPS administers a survey to all parents to obtain feedback on the quality of the school 

system’s educational programs and support services, to solicit parent input for the school improvement 

process, and to solicit input for the development of budgetary priorities. Although the survey is 

anonymous, it provides the opportunity for parents to indicate the race/ethnicity of their child(ren), 
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number of children attending WCPS, and the specific schools they attend. Because of the COVID-19 

pandemic, the survey was last administered in 2019, but WCPS will resume parent surveys in the 2021-

22 school year. This survey has relatively high rates of response, with 1,743 responses received in 2019 

(47.7% response rate).  

Please provide a description of how the local school system will use data and ongoing consultation to 

continually update and improve activities supported by Title IIA. 

In addition to the avenues detailed previously, WCPS relies on consultation and evaluation to drive 

improvements.  

New Teacher Induction Program: The New Teacher Induction program relies on a system of ongoing 

feedback to drive continuous improvement. Quarterly surveys and reflection logs are used to assess the 

support provided and the effectiveness of the activities in supporting new teachers during the school 

year. Coordinators also provide ongoing support and consultation with new teachers through monthly 

meetings, check-ins, emails, Edchats and other communication. End-of-year surveys, teacher end-of-

year evaluations, and teacher retention data are assessed to support continuous update and improvement 

to the program.  

Coaching: The mathematics coach works with Algebra I teachers throughout WCPS to improve student 

achievement in mathematics. The coach extracts performance data (ALEKS) on a monthly basis and 

meets with each teacher, as well as the Coordinator of Mathematics Instruction, to discuss student 

outcomes and strategies for improvement. The coach will also conduct integrity checks to measure 

fidelity throughout the school year and work with teachers on an individual basis to address areas of 

concern. 

Professional Learning: Teachers and other attendees of professional learning sessions complete 

anonymous evaluations at the conclusion of each session. Leaders of professional learning events use 

the evaluation data for continuous improvement and to design future programming.  
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To develop and maintain an accounting system for Title II funding, ensure timely submission of interim and 

final reports, and/or ensure proposed costs are permitted according to terms and conditions of grant and are 

necessary to for the performance of the project. Position(s) may also monitor expenditures including the 

private school base. 

2.0 ADMINISTRATIVE COSTS - Allowable 

Costs associated with expenses incurred by the funded agency to organize, implement, and provide progress 

reports, including fiscal oversight of expenditures 

Item Line Item Description Public 
School 

Costs 

2.1 Worcester County Public Schools does 

not request to use Title II funds for 

Administrative Costs 

2.2 

2.3 

2.4 

Total for section 2.0 $0 
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To ensure that every student has access to excellent educators, SEAs and LSSs must work together to 

develop, attract, and retain excellent educators in all schools, especially in high-need schools. Part of the 

purpose of the Title II, Part A program is to provide students from low-income families and minority 

students’ greater access to effective teachers, principals, and other school leaders. (ESEA section 2001). To 

realize this outcome, SEAs and LSSs are strongly encouraged to use Title II, Part A funds to improve 

equitable access to effective teachers. (ESEA sections 2101(c)(4)(B)(iii) and 2103(b)(3)(B)). 

3.0 ENSURING EQUITABLE ACCESS – Required 

Based on the review of equitable access data, which equity gaps are current priorities for your LSS? Cite 

specific data points. 

Mathematics 

There is a 27.4% gap in Tier 1 performance between FARMS and NON-FARMS students in elementary 

mathematics.  

There is a 30.3% gap in Tier 1 performance between FARMS and NON-FARMS students in middle school 

mathematics.  

At the high school level, fewer than 30% of FARMS or African American students are proficient in Algebra I 

(based on 2019 MCAP data).  

ELA 

There is a 24.2% gap in Tier 1 performance between FARMS and NON-FARMS students in elementary ELA. 

There is a 23.4% gap in Tier 1 performance between FARMS and NON-FARMS students in middle school 

ELA.  

At the high school level, less than 40% of African American/Black students are proficient in ELA 10 and less 

than 50% of FARMS students are proficient in ELA 10 (based on 2019 MCAP data).  

Absenteeism and Discipline 

Based on 2020-2021 behavioral data, risk ratios were 2.66 for FARMS, 2.20 for Special Education students, 

3.48 for multi-racial, and 3.05 for African American Special Education students.  

With the exception of white students, the chronic absenteeism rates for all subpopulations examined exceeded 

10% (based on 2020 data).  

Coaching and professional development support the mitigation of gaps in student outcomes. WCPS utilizes 

Title II funds braided with additional external and internal funding to support coaching and professional 

development across multiple content areas and aligned with the needs of a diverse student population.  
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4.0 RECRUITING, PREPARING, AND TRAINING EFFECTIVE TEACHERS AND PRINCIPALS - 

Required 

If the school system is not using Title IIA funds for one or more of these purposes in this section, please record 

N/A in the appropriate boxes.  

Item 

 # 

US Ed Allowable Activities Brief Description of Your 

Activity including: 

● anticipated outcomes

● implementation plan

● intended audience

● specific timeline

● plan for evaluation

Cite: 

● the level of evidence

● study or studies that

support this

activity/series

● the rationale for your

rating

Total 

Public 

School 

Costs 

1. Strategies and Activities to Recruit and Hire Effective Teachers and Principals

1.1 Developing and 

implementing initiatives to 

assist in recruiting, hiring, 

and retaining effective 

teachers, particularly in 

low-income schools with 

high percentages of 

ineffective teachers and 

high percentages of 

students who do not meet 

the challenging State 

academic standards, to 

improve within-district 

equity in the distribution 

of teachers, consistent with 

section 1111(g)(1)(B). 

The LSS may develop 

initiatives that provide: 

N/A N/A N/A 

1.1.1 expert help in screening 

candidates and enabling 

early hiring [Section 

2103](b)(3)(B)(i) 

N/A N/A N/A 

1.1.2 ii. differential and incentive

pay for teachers, principals,

or other school leaders in

high-need academic subject

N/A N/A N/A 
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areas and specialty areas, 

which may include 

performance-based pay 

systems 

*Note: Because the purpose

of Title II Part A is to

increase student

achievement, programs that

provide teachers and

principals with merit pay,

pay differential, and/or

monetary bonuses should be

linked to measurable

increases in student

academic achievement

produced by the efforts of

the teacher or principal

[section 2101(1)].

1.1.3 teacher, paraprofessional, 

principal, or other school 

leader advancement and 

professional growth, and an 

emphasis on leadership 

opportunities, multiple 

career paths, and pay 

differentiation; [Section 

2103](b)(3)(B)(iii) 

N/A N/A N/A 

1.2 Recruiting qualified 

individuals from other 

fields to become teachers, 

principals, or other school 

leaders, including mid-

career professionals from 

other occupations, former 

military personnel, and 

recent graduates of 

institutions of higher 

education with records of 

academic distinction who 

demonstrate potential to 

become effective teachers, 

principals, or other school 

leaders; 

N/A N/A N/A 

1.3 Reducing class size to a 

level that is evidence 

based, to the extent the 

State (in consultation with 

local educational agencies 

in the State) determines 

N/A N/A N/A 
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that such evidence is 

reasonably available, to 

improve student 

achievement through the 

recruiting and hiring of 

additional effective 

teachers 

Other Evidence-Based 

Activities Related to 

Recruiting and Hiring 

Effective Teachers and 

Principals: 

N/A N/A N/A 

2. Strategies and Activities to Improve the Quality of the Teaching Force

2.1 Providing high-quality, 

personalized  

professional development 

that is evidence-based, to 

the extent the State (in 

consultation with local 

educational agencies in the 

State) determines that 

such evidence is 

reasonably available, for 

teachers, instructional 

leadership teams, 

principals, or other school 

leaders, that is focused on 

improving teaching and 

student learning and 

achievement. 

The LSS may develop 

initiatives that: 

2.1.1 help all students develop the 

skills essential for learning 

readiness and academic 

success; 

Professional Learning: Culturally 

Responsive Education 

WCPS will partner with Dr. 

Richard Warren (University of 

Maryland Eastern Shore) to deliver 

a six-part workshop series entitled 

For the Culture: Becoming a 

Culturally Responsive Educator. 

Dr. Warren will deliver six 

workshops over the 2021-2022 

school year: 

Sessions 1 & 2: Reflect on One’s 

Cultural Lens 

Level 4: Demonstrates a 

Rationale 

Study: Larsen, K.E., Pas, E.T. 

Bradshaw, C.P., Rosenberg, 

M.S. and Day-Vines, N.L.

(2018). Examining how

proactive management and

culturally responsive teaching

relate to student behavior:

Implications for measurement

and practice. School

Psychology Review, 47(2):

153-166.

Rationale: This quantitative, 

multi-method study evaluated 

$20,022 
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Sessions 3 & 4: Draw on Students’ 

Culture to Shape Curriculum and 

Instruction 

Sessions 5 & 6: Culturally 

Responsive Strategies 

Title II funds will support the 

attendance of 28 teachers, 

coordinators, or other staff to 

participate in the workshop series. 

The activity will be evaluated 

based on participation and the 

evaluation feedback collected by 

WCPS Coordinator of Equity and 

Multicultural Education 

the relationship between 

student behaviors and teacher 

use (observed and self-reported 

efficacy) of culturally 

responsive teaching and 

proactive behavior 

management practices. There 

was a significant impact of 

culturally responsive teaching 

and proactive behavior 

management on positive 

student behaviors. 

Level 4: Demonstrates a 

Rationale 

Study: Byrd, C.M. (2016). 

Does culturally relevant 

teaching work? An 

examination from student 

perspectives. SAGE Open, 

6(3): 1-10. 

https://journals.sagepub.com/do

i/pdf/10.1177/21582440166607

44 

Rationale: This study examined 

the relationship between 

students’ perceptions of their 

teachers’ use of culturally 

relevant teaching and their 

academic outcomes and racial 

attitudes. Survey participants 

(students) were randomly 

selected from nationwide 

panels, but the likelihood of 

them meeting eligibility criteria 

was also considered in the 

selection. The researchers 

noted positive academic 

outcomes related to culturally 

responsive practices. 

The proposed professional 

development activity is based 

on high-quality research and is 

likely to positively impact 

student and teacher outcomes. 

However, because it has not 

been evaluated using a 

correlational study with 
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statistical controls for selection 

bias, it is considered Level 4. 

2.1.2 use data to improve student 

achievement and understand 

how to ensure individual 

student privacy is protected, 

as required under section 

444 of the General 

Education Provisions Act 

(commonly known as the 

‘Family Educational Rights 

and Privacy Act of 1974’) 

(20 U.S.C. 1232g) and State 

and local policies and laws 

in the use of such data; 

N/A N/A N/A 

2.1.3 effectively engage parents, 

families, and community 

partners, and coordinate 

services between school and 

community; 

N/A N/A N/A 

2.1.4 effectively integrate 

technology into curricula 

and instruction (including 

education about the harms 

of copyright piracy); 

Instructional Technology Coaching 

Knights of the Roundtable sessions 

will be held 6-8 times per year and 

attended by 15-20 teachers per 

session. This activity supports the 

sharing of best practices, 

identification of opportunities for 

growth in instructional technology 

within each school, and  

development of professional 

learning opportunities. As a result 

of this activity/training, students 

will engage in classroom 

instruction using Apple Keynote, 

Numbers, and/or Pages. Teachers 

will complete a professional 

learning technology survey at the 

end of the sessions in the spring of 

2022 to evaluate the activity. 

A Technology Boot Camp will be 

held in the Summer of 2022. At the 

conclusion of the event, 100% of 

attendees will submit one “learning 

artifact” that they created during 

the bootcamp. The Instructional 

Technology Coach will provide 

feedback on the artifacts. This 

Level 4: Demonstrates a 

Rationale 

Study: Lowther, D., Inan, F., 

Strahl, J., and Ross, S. (2008). 

Does technology integration 

'work' when key barriers are 

removed? Center for Research 

in Educational Policy. 

University of Memphis (paper 

presented at the annual meeting 

of the American Educational 

Research Association in New 

York, NY) 

Rationale: The program 

provided full-time, on-site 

technology coaches to work 

with teachers. There were two 

cohorts (“Launches”) for this 

study. A matched treatment-

control quasi-experimental 

mixed- methods research 

design was used for Launch 1, 

while a randomized control 

trial was used for Launch 2. 

Results indicated that teachers 

were more likely to integrate 

technology into teaching and 

$40,276 
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effort will be evaluated based on 

submission of the learning artifacts 

and surveys of effectiveness. 

Fourteen school principals will 

work with the Instructional 

Technology Coach to develop at 

least one individualized goal per 

principal to support technology 

integration. This outcome will be 

evaluated based on the submission 

of goals and the delivery of 

professional development (during 

the 2022-2023 school year) related 

to the goal(s). Principals will strive 

to have at least 80% of 

instructional staff in attendance. 

The Instructional Technology 

Coaches will attend the Future of 

Educational Technology 

Conference (January 2022). The 

coaches will utilize lesson plan 

activities and technology-aligned 

PL activities from the conference. 

After attending 10 IPad sessions at 

the conference, the coaaches will 

present a minimum of four 

professional learning sessions 

during the remainder of the 2021-

22 school year. At the end of each 

professional learning session, 

attendees will complete a 

professional learning evaluation. 

The Instructional Technology 

Coach will coordinate “WoCo 

Tech Summit” to be delivered in 

March 2022 and attended by up to 

200 attendees. Following the 

summit, attendee evaluations will 

provide feedback for further 

professional learning needs and 

future planning. 

that students were more likely 

to use computers for multiple 

purposes (e.g., working in 

centers, research, project-based 

learning). Student gains on 

high-stakes tests were mixed. 

Coaching activities are locally-

developed, and WCPS has not 

conducted a controlled trial or 

correlational study without 

randomization. Thus, although 

research indicates that the 

strategy is likely to positively 

impact outcomes, it is 

classified as a level 4 activity. 

2.1.5 provide opportunities for 

experiential learning 

through observation 

N/A N/A N/A 

2.1.6 provide training, technical 

assistance, and capacity-

building to assist teachers, 

principals, or other school 

leaders with selecting and 

implementing formative 

assessments, designing 

N/A N/A N/A 
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classroom-based 

assessments, and using data 

from such assessments to 

improve instruction and 

student academic 

achievement (which may 

include providing additional 

time for teachers to review 

student data and respond, as 

appropriate) 

2.1.7 developing and providing 

professional development 

and other comprehensive 

systems of support for 

teachers, principals, or other 

school leaders to promote 

high-quality instruction and 

instructional leadership in 

science, technology, 

engineering, and 

mathematics subjects, 

including computer science 

Mathematics Coaching 

The Mathematics Coach will work 

with Algebra I teachers to improve 

teaching and student 

learning/achievement.  

By September 30, 2021, the 

Mathematics Coach will collect 

baseline ALEKS Algebra I 

assessment data. By October 31, 

2021, the coach will collect pre-

integrity data to assess fidelity to 

the Illustrative Mathematics 

Curriculum. These data will serve 

as a baseline for mid-year and end-

of-year evaluation. 

Throughout the 2021-2022 school 

year, the coach will work with 

Algebra I teachers through in-

person and virtual meetings to 

provide support to ensure that 

teachers attain the indicators for 

planning and main lesson at least 

for times per week. The coach will 

complete tracking sheets to record 

professional learning community 

(PLC) meetings, individual teacher 

conferences, and professional 

development delivered/attended. 

Each month, the Mathematics 

Coach and Coordinator of 

Mathematics Instruction will run 

ALEKS Pie Reports and discuss 

data/results with Algebra I teachers 

to determine gaps in learning, 

identify professional learning 

needs, and identify any additional 

instructional supports necessary to 

mitigate learning gaps. At the end 

of each semester (January 31, 2022 

and June 15, 2022), final reports 

will be run to determine student 

growth. 

Level 4: Demonstrates a 

Rationale 

Study: Kirst, M.A., Blazar, D., 

and Hogan, D. (2018). The 

effect of teacher coaching on 

instruction and achievement: A 

meta-analysis of the causal 

evidence. Review of 

Educational Research. 

2018.88(4): 547-588. 

doi:10.3102/003465431875926

8

Rationale: This is a literature 

review and meta-analysis of 

data from 60 studies that 

employed experimental or 

quasi-experimental designs. 

Researchers noted large 

positive effects of coaching on 

instructional practices. Positive 

effects were also noted on 

student outcomes, as measured 

by standardized tests. Content-

specific coaching programs 

also had a greater impact on 

student achievement than 

general coaching programs. 

Coaching activities are locally-

developed, and WCPS has not 

conducted a controlled trial or 

correlational study without 

randomization. Thus, although 

research indicates that the 

strategy is likely to positively 

impact outcomes, it is 

classified as a level 4 activity. 

$116,582 
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To evaluate the coaching efforts in 

regards to curriculum fidelity, in 

January 2022, mid-year data will 

be collected to assess the percent of 

integrity indicators met by each 

Algebra teacher. In June 2022, end-

of-year data will be collected to 

again assess the percent of integrity 

indicators met.  

2.2 Developing programs and 

activities that increase the 

ability of teachers to 

effectively teach all 

children, including 

children with significant 

cognitive disabilities, 

English learners, gifted 

and talented students, and 

students affected by 

trauma, which may 

include the use of multi-

tier systems of support 

and positive behavioral 

intervention and supports, 

so that such children can 

meet the challenging State 

academic standards 

The LSS may develop 

initiatives that increase: 

N/A N/A N/A 

2.2.1 the knowledge base of 

teachers, principals, or other 

school leaders on instruction 

in the early grades and on 

strategies to measure 

whether young children are 

progressing; 

N/A N/A N/A 

2.2.2 the ability of principals or 

other school leaders to 

support teachers, teacher 

leaders, early childhood 

educators, and other 

professionals to meet the 

needs of students through 

age 8, which may include 

providing joint professional 

learning and planning 

activities for school staff 

N/A N/A N/A 
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and educators in preschool 

programs that address the 

transition to elementary 

school; 

2.2.3 use of techniques and 

supports needed to help 

educators understand when 

and how to refer students 

affected by trauma and 

children with, or at risk of, 

mental illness 

N/A N/A N/A 

2.2.4 the ability of teachers, 

principals, or other school 

leaders to address issues 

related to school conditions 

for student learning, such as 

safety, peer interaction, drug 

and alcohol abuse, and 

chronic absenteeism 

N/A N/A N/A 

2.2.5 the use of referral 

mechanisms that effectively 

link such children to 

appropriate treatment and 

intervention services in the 

school and in the 

community, where 

appropriate 

N/A N/A N/A 

2.2.6 providing training to support 

the identification of students 

who are gifted and talented, 

including high ability 

students who have not been 

formally identified for gifted 

education services, and 

implementing instructional 

practices that support the 

education of such students 

N/A N/A N/A 

2.2.7 providing training for all 

school personnel, including 

teachers, principals, other 

school leaders, specialized 

instructional support 

personnel, and 

paraprofessionals, regarding 

how to prevent and 

recognize child sexual abuse 

N/A N/A N/A 
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2.2.8 provide high-quality 

professional development 

for teachers, principals, or 

other school leaders on 

effective strategies to 

integrate rigorous academic 

content, career and technical 

education, and work-based 

learning (if appropriate) 

N/A N/A N/A 

2.2.9 Other Evidence-Based 

Activities Related to 

Improving the Quality of the 

Teaching Force: 

N/A N/A N/A 

3. Strategies and Activities to Retain and Provide Support to Effective Educators

3.1 Developing and 

implementing initiatives to 

promote retention of 

effective new teachers and 

principals, particularly in 

schools with a high 

percentage of low-

achieving students 

The LSS may develop 

initiatives that: 

3.1.1 provide new teacher, 

principal, or other school 

leader induction and 

mentoring programs that are 

designed to improve 

classroom instruction and 

student learning and 

achievement; and increase 

the retention of effective 

teachers, principals, or other 

school leaders 

Worcester County Public Schools 

will utilize Title II funds, braided 

with additional funds, to support a 

New Teacher Induction Program. 

Mentors will work with new 

teachers throughout the summer 

and school year to support 

effective teaching and maintain 

high teacher retention rates within 

WCPS. 

Throughout the school year, 

mentors work with teachers to set 

monthly goals, which are evaluated 

on 30-day cycles. Monthly 

professional learning communities 

(PLC) are driven by orientation 

exit evaluation feedback. School-

based monthly PLC, held on the 

second Wednesday of each month, 

include an I Wish My Teacher 

Knew: How One Question Can 

Change Everything for Our Kids 

Level 4: Demonstrates a 

Rationale 

Study: Ronfeldt, M. and 

McQueen, K. (2017). Does 

New Teacher Induction Really 

Improve Retention? Journal of 

Teacher Education 68(4): 394-

410. 

Rationale: Researchers used 

surveys and longitudinal data to 

assess the impact of different 

induction supports on new 

teacher (first-year) turnover. 

Researchers noted that 

induction programs should be 

comprehensive, with varied 

supports, and that quality was 

more important to successful 

results than quantity of 

supports. First year induction 

$32,643 
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(author: Kyle Schwartz) book 

study. 

Each term, an additional PLC 

opportunity will be held at the 

Central Office for coordinators to 

work with teachers on instructional 

strategies, content knowledge, 

curriculum, assessments, data, 

and/or other identified areas of 

need.  

The WCPS New Teacher Induction 

Program is evaluated through: 

• data and feedback from the new

teacher orientation surveys

• end-of-year survey (2020-21:

96% rated satisfaction/

interaction with mentor as

“good,” “very good,” or

“excellent.”)

• teacher end-of-year evaluations

(Previous 3 years: all non-

tenured teachers received at least

an “effective” end-of-year

rating)

• teacher retention data (Rates

have exceeded 92% for the

previous five years)

supports were correlated with 

significantly decreased 

attrition. 

Center on Great Teachers and 

Leaders. (2018). Evidence-

Based Practices to Support 

Equity: A Snapshot on 

Mentoring and Induction. 

https://files.eric.ed.gov/fulltext/

ED597293.pdf 

The WCPS New Teacher 

Induction Program activities 

are locally-developed, and 

WCPS has not conducted a 

controlled trial or correlational 

study without randomization. 

Thus, although research 

indicates that the strategy is 

likely to positively impact 

outcomes, it is classified as a 

level 4 activity. 

3.1.2 provide training for school 

leaders, coaches, mentors, 

and evaluators on how 

accurately to differentiate 

performance, provide useful 

feedback, and use 

evaluation results to inform 

decision making about 

professional development, 

improvement strategies, and 

personnel decisions. 

N/A N/A N/A 

3.1.3 provide financial incentives 

for teachers and principals 

with a record of helping 

students to achieve 

academic success 

N/A N/A N/A 

3.1.4 include teacher 

advancement initiatives to 

promote professional 

growth and emphasize 

multiple career paths (such 

as paths to becoming a 

mentor teacher, instructional 

N/A N/A N/A 
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coach, or teacher leader) and 

pay differentiation. 

3.1.5 support the instructional 

services provided by 

effective school library 

programs 

N/A N/A N/A 

3.1.6 improve school working 

conditions, including 

through periodically and 

publicly reporting results of 

educator support and 

working conditions 

feedback 

N/A N/A N/A 

3.1.7 provide common planning 

time to help prepare 

students for postsecondary 

education and the workforce 

N/A N/A N/A 

3.1.8 Other Evidence-Based 

Activities Related to 

Retaining and Providing 

Support to Effective 

Teachers and Principals: 

N/A N/A N/A 

4. Use of Funds to Improve Equitable Access to Effective Educators To All Students

4.1 If using Title II, Part A 

funds to improve equitable 

access to effective teachers 

and principals for all 

students, describe how 

such funds will be used for 

this purpose. N/A 

N/A N/A 

*Below is a list of “Warehouses” with multiple sources on various topics with research already evaluated

on the strength of the link between evidence and outcome.

● Evidence for ESSA (Hopkins)

● Report on School Leadership Interventions under ESSA (RAND)

● Social and Emotional Learning Interventions under ESSA (RAND)

● What Works Clearinghouse (IES)
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● Evidence-Based Intervention Network (University of Missouri)

● National Center on Intensive Intervention (AIR)

● Substance Abuse and Mental Health Services Registry (SAMHSA)

● Results First Clearinghouse Database (Pew)

● Roadmap to Evidence-Based Reform for Low Graduation Rate

High Schools (Hopkins)

● Impact of Family Involvement on the Education of Children (MDRC)
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5.0  ALIGNMENT WITH CHALLENGING ACADEMIC STANDARDS - Required 

Please provide a description of how the activities in Section 4.0 are aligned with challenging State academic 

standards. [Section 2102 (b)(2)(A)] 

Worcester County Public Schools’ proposed uses of Title II funds will ensure that the county’s educators are 

adequately prepared to address the learning needs of all students. Worcester County Public Schools’ 

instructional coaches supported with Title II funding are experts in their fields, in State academic standards, 

and in evidence-based strategies that best meet the needs of diverse learners. The strategies used by the 

Mathematics Coach will ensure that instruction is aligned with Maryland College and Career Ready 

Standards. The Instructional Technology Coach supports the integration of technology to facilitate and 

improve instruction in multiple content areas, thus ensuring that students have the tools and higher order 

thinking skills necessary to meet challenging academic standards. The WCPS New Teacher Induction 

Program and other professional development foster professional growth of the county’s educators to ensure 

that they are adequately prepared to develop and deliver high-quality instruction, aligned with State 

academic standards, and provide culturally responsive, engaging instruction to improve the academic 

outcomes of all students, regardless of their socioeconomic status, race/ethnicity, disability status, gender, 

individual learning styles, or other circumstances. 
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6.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS - Required 

Services and other benefits to private school students must be secular, neutral, and non-ideological (Sec. 

8501(a)(2)), must be provided in a timely manner, and must be equitable in comparison to services and other 

benefits for public school children, teachers, and other educational personnel (Sec. 8501(a)(3)(A)). To help 

ensure such equity, the state education agency must designate an ombudsman to monitor and enforce the 

requirements relating to the participation of children in private schools (Sec. 8501(a)(3)(B)). 

Describe the school system's written process to invite private schools to the initial consultation meeting, 

provide on-going consultation, and manage disputes and/or complaints. 

1. January 8, 2021- The WCPS Grant Writer mailed invitation letters to all eligible nonpublic schools

within Worcester County. These letters notified nonpublic schools of their eligibility to participate

in equitable services through the upcoming FY22 Local ESSA Consolidated Strategic Plan and that

a meeting at the Board of Education would be held in February to discuss participation in FY22

equitable services. The mailing also included a response form that asked nonpublic schools to

indicate whether they were interested in participating in each available program (Title I, II Part A,

III, IV Part A & Part B, and Special Education Services). Most Blessed Sacrament Catholic School

was the only nonpublic school to indicate that they were interested in participating in equitable

services and that they would be attending the upcoming meeting. The other nonpublic schools

within Worcester County elected not to participate.

2. February 22, 2021- A Nonpublic Consultation Meeting was held at the Worcester County Board of

Education. The Interim Principal and Program Manager from MBSCS met with the ESSA team to

discuss components of FY22 equitable services. At that meeting, MBSCS was provided an overview

of available programming, WCPS complaint policies and procedures, and the reporting and ongoing

consultation requirements.

3. Spring 2021- The Interim Principal at MBCS elected to participate in FY22 Title II and IV equitable

services.

4. July 2021- WCPS contacted the newly hired, permanent Principal at MBSCS to discuss the FY22

equitable services that MBSCS elected to participate in.

5. August 12, 2021- The WCPS Grant Writer and Grant Accountant held a meeting at MBSCS with

the new Principal and Program Manager. The meeting provided an overview of FY22 equitable

services. During the meeting, the new Principal signed the Letter of Commitment to participate in

FY22 Title II programming.

6. September 2021- MBSCS received notification of their Title II FY22 allocation and their Nonpublic

Planning and Consultation Form Draft.

7. Ongoing consultation with MBSCS occurs on a frequent basis. The WCPS Grant Writer and the

Program Manager at MBSCS communicate through email and phone calls regarding allowable

programming and expenditures for all “active” fiscal Title II programs. As MSBCS submits

quotes/invoices for purchases, the WCPS Grants Office reviews requests, responds with any

questions, and processes purchase orders in a timely manner.

8. According to Complaint Policy for Grant Funded Programs (VII-A-24) It is the policy of Worcester

County Public Schools that uniform procedures shall be used by the Central Office and local schools

for managing complaints in the administration of state and federal programs.

9. It is also the policy of the Worcester County Public Schools that the complaint procedures shall be
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implemented whenever a complaint is received alleging that the Worcester County Public Schools 

or one of its subgrantees has violated a state or federal statute or regulation.  

Complaints shall be received by the Superintendent or designee. The complaint may be assigned to 

person not named in the complaint. Within 10 business days of receiving a complaint, the 

complainant shall be notified in writing of:  

a. The date of receipt of the complaint; and

b. The intent to investigate the complaint; and

a. The estimated date of the complainant will be notified of the resolution, normally within 60

calendar days from the date of receipt of the complainant; and

b. The name of the individual investigating the complaint.

Resolution of Complaints: The parties shall be informed in writing of the resolution of the 

complainant, including: 

a. If a violation of state or federal statute or regulation was determined; and

b. Any action taken, if applicable, in response to the complaint; and

c. Notice of the right to appeal the decision to the Board of Education.

Describe the school system's process for providing equitable participation to students in private schools. 

This should include evidence of a needs assessment and professional development action plan.  (Include 

below or as an attachment) 

October 4, 2021- MBSCS completed and returned their signed consultation form draft. The WCPS Grants 

Office reviewed the requests of MBSCS and approved their proposed FY22 activities as allowable. The 

WCPS Grant Writer signed and returned the approved draft to MBSCS. Their needs assessment included the 

following components:  

1. Identify and decrease anxiety in the classroom related to COVID-19

2. Use STEM education to enhance student learning

Ongoing monitoring to ensure allowable usage of funds occurs on a frequent basis between MBSCS and 

WCPS. The WCPS Grant Writer and the Program Manager at MBSCS communicate through email and 

phone calls regarding the progress of programming and expenditures.  

MBSCS will continually monitor their activities to ensure that programmatic success benefits their students. 

MBSCS has indicated the following strategies for their FY22 activities:  

1. Throughout the 2021-2022 school year, MBSCS will have a mental health provider educate teaching

staff on strategies to identify stress and anxiety in students. Teachers will be trained on how to locate

these signs through student’s writing, drawing, and assignments to indicate any “red flags”.

Additionally, teachers will learn strategies on how to take care of their own mental health during

these stressful times (as a direct result of COVID-19).

2. During the 2021-2022 school year, selected teachers will participate in a virtual “James Webb Space

Telescope Educators” workshop. From this professional development, teachers will be able to gain

knowledge and valuable classroom resources to enhance their STEM curriculum.

3. During summer 2022, teachers will be eligible to participate in a three-day arts integration workshop.

The workshop will focus on instructing teachers on how to improve reading comprehension and

math calculation through creative arts integration activities and techniques.
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Provide the names of participating private schools and number of private school students, and the calculated 

cost per pupil that will benefit from Title II-A services. (Include below or as an attachment) 

Worcester County Public Schools, Title II FY22 Allocation- $219,607 

Participating Private School- Most Blessed Sacrament Catholic School (MBSCS) 

MBSCS Student Enrollment (Table 6, MSDE Nonpublic School Enrollment)- 202 

Worcester County Public Schools (WCPS) Student Enrollment- 6,711 

Calculation: Total Students (MBSCS+WCPS) =6,913  

LEA Allocation $219,607/6,913 = $31.77 

$31.77 x 202= $6,417 

MBSCS FY22 Title II Allocation- $6,417 

Total Amount of Transfers: $6,417 
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7.0 ASSURANCES- Required 

Each application shall include assurances that the local educational agency, or consortium of such agencies, 

will - 

(A) prioritize the distribution of funds to schools served by the local educational agency, or consortium

of such agencies, that—

(i) are among the schools with the greatest needs, as determined by such local educational agency,

or consortium;

(ii) have the highest percentages or numbers of children counted under section 1124(c);

(iii) are identified for comprehensive support and improvement under section 1111(c)(4)(d)(i);

(iv) are implementing targeted support and improvement plans as described in section

1111(d)(2); or

(v) are identified as a persistently dangerous public elementary school or secondary school under

section 8532;

(B) coordinate professional development activities authorized under this part with professional development

activities provided through other Federal, State, and local programs.

(C) comply with section 8501 (regarding equitable participation by private school children and teachers);

(i) the LSS maintains control over materials, equipment, and property purchased with federal funds, if

applicable.

(ii) the LSS expenditures, when providing educational services and other benefits to eligible private

school children, their teachers, and other educational personnel serving those children, shall be equal,

taking into account the number and educational needs of the children to be served.

(iii) the LSS assures that educational services and other benefits, including materials and equipment,

provided under this section, be secular, neutral, and non-idealogical.
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Activity Program Object Line Item Calculation Total 
2.1.1 9 1 Professional Learning: Culturally 

Responsive Education
28 teachers X 6 sessions at $60.75/session $10,206.00

2.1.4 9 1 Instructional Technology Coach $40,276.00

2.1.7 9 1 Mathematics Coach $78,917.00
3.1.1 9 1 New Teacher Induction Program 100 mentors/mentees x 14 sessions @ $60.50/session = $84,700; Cover a 

portion of this with Title II FY21 grant ($54,475 salaries remaining in 
FY21 Title II as of 7/1/21 would be enough to cover 9 days for FY22; 100 
teachers x 9 sessions @ $60.50/session = $54,450)

$30,225.00

Subtotal- Salaries & Wages $159,624.00
2.1.1 9 2 Professional Learning: Culturally 

Responsive Education- Dr Richard 
Warren (Presenter Fee)

6 sessions X $1,500 (per session) = $9,000 $9,000.00

Subtotal- Contract Services $9,000.00
2.1.1 212 4 Professional Learning: Culturally 

Responsive Education- Fixed Charges
8% of $10,206 = $816.48 ( 8% = FICA- 0.0765 + Workers Comp- 
0.00385014 = .08035014)

$816.00

2.1.7 212 4

Mathematics Coach

$37,665.00

3.1.1 212 4 New Teacher Induction Program 8% of $30,225 = $2,418 ( 8% = FICA- 0.0765 + Workers Comp- 
0.00385014 = .08035014)

$2,418.00

Subtotal- Other Charges $40,899.00
6.0 7 8 Equitable Services- Most Blessed 

Sacrament Catholic School
$31.77 X 202 = $6,417 $6,417.00

Nonpublic Subtotal $6,417.00
N/A 22 8 Indirect Costs

Base = Total - Equipment - Transfers = $219,607-$0-$6,417 = $213,190; 
$213,190/1.0175 = $209,523.34: $213,190-$209,523.34 = $3,667

$3,667.00

Indirect Subtotal $3,667.00
$219,607.00

FY22 Title II, Part A Systems of Support for Excellent Teaching and Leading
Worcester County Public Schools
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Appendix E

Title III, Part A Grant Application 

English Language Acquisition, Language Enhancement, 

and Academic Achievement 

Office of English Learners/Title III
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC 

ACHIEVEMENT  

Local School System:  Worcester County Public Schools Fiscal Year 2022 

EDUCATIONAL EQUITY 

Maryland’s Educational Equity COMAR regulations require public school systems to provide every 

student equitable access to the educational rigor, resources, and supports that are designed to maximize 

the student’s academic success and social/emotional well-being. Consider collaborating with your equity 

point of contact when developing and writing the application. It is important to reflect on the following:  

1. Analysis of disaggregated data within the EL population (i.e., race, gender, home language, etc.)

2. Application of an equity lens in choosing activities of supplementary language development,

professional learning, supplementary instructional materials, etc.

SUPPLEMENT, NOT SUPPLANT [Sec. 3115(g)]: Federal funds made available under this subgrant 

shall be used so as to supplement the level of Federal, State, and local public funds that, in the absence of 

such availability, would have been expended for programs for English learners and immigrant children 

and youth and in no case to supplant such Federal, State, and local public funds. 

A. REQUIRED ACTIVITIES [Sec. 3115(c)]: An eligible entity receiving funds under section 3114(a)

MUST use the funds in the required activities before spending funds in the authorized activities.

1. To increase the English language proficiency of English learners by providing effective language

instruction educational programs that meet the needs of ELs and demonstrate success in increasing (A)

English language proficiency and (B) student academic achievement [Sec. 3115(c)(1)]

Required Activities 

Descriptions 

Please address each item (a-c) in your required 

activity descriptions. 

a) Outcomes and brief description of the services
including evidence level when appropriate

b) Timelines or target dates
c) Services to private schools

Public 

School 

Costs 

Private 

School 

Costs 

1.1. Improving the English 
language proficiency and 
academic achievement of ELs 
[Sec. 3115(c)(1)].  

a)Purchase of various supplemental materials of

instruction (MOI), such as: fluency cards, phonics

activities and differentiated language cubes, etc. that

will serve to enhance the academic language of

English learners (ELs) in all four domains of

language acquisition (reading, writing, listening and

300 
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speaking). This MOI will be used with both whole 

group and one-on-one instruction for K-12 ELs. 

b)School Year 2021-22

c)N/A

2. To provide effective professional development to classroom teachers (including teachers in classroom

settings that are not the setting of language instruction educational programs), principals and other school

leaders, administrators, and other school or community-based organizational personnel [Sec. 3115(c)(2)]

Effective professional development shall be of sufficient intensity and duration (which shall not include activities 

such as 1-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers’ 

performance in the classroom, except that this subparagraph shall not apply to an activity that is one component of 

a long-term, comprehensive professional development plan established by a teacher and the teacher’s supervisor 

based on an assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local 

educational agency employing the teacher [Sec. 3115(c)(2)(D)]. 

2.1 Providing for professional 
development designed to 
improve the instruction and 
assessment of ELs [Sec. 
3115(c)(2)(A)]. 

a) Professional Development (PD) for 20 new

content instructors that focuses on instructional

strategies that support English language acquisition

for English learners (ELs) This PD presents and

actively engages participants with the WIDA

standards, the Can-Do Descriptors and best practices

for English language acquisition. The purpose is to

improve the reading, writing, listening and speaking

sills of ELs. Knowledge learned will be shared in the

individual schools and/or community with fellow

content instructors, staff, administration, etc. in

Professional Learning Communities, monthly staff

meetings, etc.

b) School Year 2021-22: October and February

c) N/A

3,164 

2.2 Providing for professional 
development designed to 
enhance the ability of such 
teachers, principals, and 
other school leaders to 
understand and implement 
curricula, assessment 
practices and measures, and 
instructional strategies for 
ELs [Sec. 3115(c)(2)(B)]. 

a) Various Professional Development (PD)

opportunities for both  ESOL instructors and

Coordinator: 2021 WIDA eConference, MDTESOL,

MAACCE, TESOL, etc. Participants will have the

opportunity for interact with fellow colleagues,

expand their repository of instructional practices that

foster high challenges and provides high learning

opportunities for English learners (ELs). The purpose

of the conferences is to increase the instructional

capacity of ESOL instructors to support the English

language acquisition of ELs. Instructional strategies

and research learned will be shared by all with fellow

2,775 
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ESOL colleagues in follow-up professional learning 

activities. Attendees will also communicate and 

share in Professional Learning Communities, team 

meetings, workshops, etc. 

b) School Year 2021-22:

• WIDA eConference: October 2021

• TESOL: March 2022

d) N/A

2.3 Providing for professional 
development effective in 
increasing children’s English 
language proficiency or 
substantially increasing the 
subject matter knowledge, 
teaching knowledge, and 
teaching skills of teachers of 
ELs [Sec. 3115(c)(2)(C)]. 

a) Provide 30 content instructors with two half-day

PD workshops focusing on emerging theories, best

practices and strategies to: enhance effective

materials design in English learning, enhance the oral

and aural outcomes of English learners (ELs) in

content-level uptake, enhance academic content-

learning of ELs using strategies grounded in

emerging frameworks in text-based and task-based

learning. This will be conducted by an outside

contractor.

b) School Year 2021-22: October and February

c) N/A

5,937 

3. To provide and implement other effective activities and strategies that enhance or supplement language

instruction educational programs for ELs [Sec. 3115 (c)(3)]

3.1 Providing parent, family, and 
community engagement 
activities that may include 
strategies that serve to 
coordinate and align related 
programs [Sec. 3115(c)(3)]. 

a) Provide family engagement activities for English

learners) ELs and their families that focus on MCAP:

ELP ACCESS for ELLs, WIDA Can-Do Descriptors

and English language proficiency. Activities will aim

to engage ELs and their families with instructors,

leaders and community members, while also

providing English language proficiency reporting

and support. Each ESOL instructor will house one

event per school(s) or community. A total of nine (9)

events will be hosted.

b) School Year 2021-22. The determination of the

event is based on the backgrounds of ELs and their

families in regards to the status of the EL timeline in

the school: recently arrived, transfer, etc.

c) N/A/

1,545 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC 

ACHIEVEMENT  

Local School System:  Worcester County Public Schools Fiscal Year 2022 

EDUCATIONAL EQUITY 

Maryland’s Educational Equity COMAR regulations require public school systems to provide every 

student equitable access to the educational rigor, resources, and supports that are designed to maximize 

the student’s academic success and social/emotional well-being. Consider collaborating with your equity 

point of contact when developing and writing the application. It is important to reflect on the following:  

1. Analysis of disaggregated data within the EL population (i.e., race, gender, home language, etc.)

2. Application of an equity lens in choosing activities of supplementary language development,

professional learning, supplementary instructional materials, etc.

SUPPLEMENT, NOT SUPPLANT [Sec. 3115(g)]: Federal funds made available under this subgrant 

shall be used so as to supplement the level of Federal, State, and local public funds that, in the absence of 

such availability, would have been expended for programs for English learners and immigrant children 

and youth and in no case to supplant such Federal, State, and local public funds. 

B. AUTHORIZED ACTIVITIES [Sec. 3115(d)]: An eligible entity receiving funds under section

3114(a) may use the funds to achieve any of the authorized activities. (Please note that the entity must

utilize Title III funds to support A. Required Activities prior to allocating funds for B. Authorized

Activities.)

4. To improve the education of ELs by assisting the children to learn English and meet the challenging

State academic standards [Sec. 3115(a)]

Authorized Activities 

Descriptions 

Please address each item (a-c) in your authorized 

activity descriptions. 

a) Outcomes and brief description of the services
including evidence level when appropriate

b) Timelines or target dates
c) Services to private schools

Public 

School 

Costs 

Private 

School 

Costs 

4.1 Upgrading program 

objectives and effective 

instructional strategies [Sec. 

3115(d)(1)]. 

a) 

b) 

c) 
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4.2 Improving the instructional 

program for ELs by 

identifying, acquiring, and 

upgrading curricula, 

instructional materials, 

educational software, and 

assessment procedures 

[section 3115(d)(2)]. 

a) 

b) 

c) 

4.3 Providing to ELs tutorials 

and academic or career and 

technical education [Sec. 

3115(d)(3)(A)]. 

a) 

b) 

c) 

4.4 Developing and 

implementing effective 

preschool, elementary school, 

or secondary school language 

instruction educational 

programs that are coordinated 

with other relevant programs 

and services [Sec. 

3115(d)(4)]. 

a) 

b) 

c) 

4.5 Improving the instruction of 

ELs, which may include ELs 

with a disability, by 

providing for the acquisition 

or development of 

educational technology or 

instructional materials; access 

to, and participation in, 

electronic networks for 

materials, training, and 

communication; and 

incorporation of the resources 

described above into 

curricula and programs [Sec. 

3115(d)(7)]. 

a) 

b) 

c) 

4.6 Offering early college high 

school or dual or concurrent 

enrollment programs or 

courses designed to help ELs 

achieve success in 

a) 

b) 

c) 
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postsecondary education 

[Sec. 3115(d)(8)]. 

5. To provide community participation programs, family literacy services, and parent and family outreach

and training activities to ELs and their families [Sec. 3115(d)(6)].

5.1 Providing programs to 

improve the English language 

skills of ELs [Sec. 

3115(d)(6)(A)]. 

a) 

b) 

c) 

5.2 Providing programs to assist 

parents and families in 

helping their children to 

improve their academic 

achievement and becoming 

active participants in the 

education of their children 

[Sec. 3115(d)(6)(B)]. 

a) 

b) 

c) 

6. To carry out other activities that are consistent with the purpose of Title III, Part A, Every Student

Succeeds Act [Sec. 3115(d)(9)].

6.1 Carrying out other activities 

that are consistent with the 

purposes of this section [Sec. 

3115(d)(9)]. 

a) Renewal of TransACT license for the Title III

portion. Product provides document translations into

the language(s) of English learners (ELs) and their

families. Documents, such as an EL exit letter, etc.

improve the communication and participation

between the school and the home of our ELs.

b) School Year 2021-22: invoicing and check request

to be completed in September 2021.

c)N/A/

3,960 
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C. ADMINISTRATIVE EXPENSES [Sec. 3115(b)]: Each eligible entity receiving funds under

section 3114(a) for a fiscal year may use not more than 2 percent of such funds for the cost of

administering this subpart.

7. Administrative Expenses Public School 

Costs 

7.1 Costs associated with 

expenses incurred by the 

funded agency to organize, 

implement, and provide 

progress reports, including 

fiscal oversight of 

expenditures up to 2%.  

D. INDIRECT COSTS: To calculate the indirect costs, please refer to the Financial Reporting Manual

for Maryland Public Schools (Section D-1). This calculation should be included on the budget narrative as

a separate line item and is not associated with any specific activity.

8. Indirect Costs Public School 

Costs 

8.1 Costs associated with 

compensation for grant 

coordinators and their clerical 

support, such as accounting, 

auditing, budgeting disbursement 

services, management 

information systems, and 

purchasing. If indirect costs are 

charged, use the approved local 

school system indirect cost rate 

to calculate.  

1.35% Indirect Cost Rate 
239 

Total Title III, Part A English Language Acquisition Grant Amount: $17,920 
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC 

ACHIEVEMENT  

Local School System:  Worcester County Public Schools Fiscal Year 2022 

E. EQUITABLE SERVICES TO ENGLISH LEARNERS IN PRIVATE SCHOOLS:

Services and other benefits to private school students must be secular, neutral, and non-ideological [Sec.

8501(a)(2)], must be provided in a timely manner, and must be equitable in comparison to services and

other benefits for public school children, teachers, and other educational personnel [Sec. 8501(a)(3)(A)].

To help ensure such equity, the state education agency must designate an ombudsman to monitor and

enforce the requirements relating to the participation of children in private schools [Sec. 8501(a)(3)(B)].

1. All school systems must submit the following documents in Appendix H.

☐ Consultation timeline

☐ Signed Affirmation of Consultation Forms

☐ Complaint procedures/dispute resolution process for covered programs under ESSA

2. Describe below the school system’s process to invite private schools to the initial meeting, and on-

going consultation meetings [Sec. 8501(c)(1)(3)].

The process to invite private schools to the initial and on-going consultation meetings and 

managing disputes and/or complaints include: 

• All non-public schools in Worcester County are contacted by written notice by the school

district’s  non-public liasion. An invitation with a designated date and time is established.

• On the scheduled day of the meeting, the various staff overseeing Title programs

assemble to meet with the non-public school representative(s).

• Each Title representative details the available services and programs.

• The non-public representative(s) have the opportunity to ask clarifying questions and

make decisions regarding participation.

Complete numbers 3 to 5 if services are provided to ELs in private schools. 

3. Provide the total allocation amount for Title III services in private schools below and in
Appendix H [Sec. 8501 (a)(4)(C)].

Total allocation amount for private schools:
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4. Describe below the school system’s process for providing equitable services to students in private
schools [Sec. 8501(c)].

a. How services, location of services, and grade levels or areas of services for students and
teachers were decided and agreed upon.

b. How services were monitored.

5. Each local school system (LSS) shall provide assurances that it complies with the section 8501

regarding equitable services for private school students and teachers:

☐ (a) the LSS maintains control over materials, equipment, and property purchased with

federal funds, if applicable under section 8501(d)(1);

☐ (b) the LSS expenditures, when providing educational services and other benefits provided

under this section for eligible private school children, their teachers, and other educational

personnel serving those children shall be equal, taking into account the number and

educational needs of the children to be served, to the expenditures for participating public

school children under section 8501(a)(4); and

☐ (c) the LSS assures that educational services and other benefits, including materials and

equipment, provided under this section, shall be secular, neutral, and non-ideological under

section 8501(a)(2).
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Title III Budget Narrative: English Language Acquisition

Category # - 
Program #

Budget Obj. 
# Line Item Calculation Amount In-

Kind Total

203-205 -02-Special 
Prog.

03-Supplies & 
Materials

Various supplemental MOI 
for English learner 
instruction: fluency cards, 
Oxford picture dictionaries, 
wordless books, etc. 

12 ESOL 
Instructors x $25

300

Total: $300

203-205 -09-
Instruction Staff Dev. 01-Salaries & 

Wages
Workshop pay for 20 new 
teachers

20 new teachers x 
$121.50

2,430

212-Fixed Charges 04-Other 
Charges

8 % FICA and Workman's 
Comp 8%  x 2,430

194

203-205 -09-
Instruction Staff Dev. 01-Salaries & 

Wages Per diem rate for faciliator One (1) at $500

500

212-Fixed Charges 04-Other 
Charges

8% FICA and Workman's 
Comp 8% x $500

40

Total: $3,164

203-205 -09-
Instruction Staff Dev.

04-Other 
Charges

Six (6) registrations for 
WIDA eConference and 
one (1) registration for 
TESOL, plus hotel, food, 
mileage for three (3) days.

Six (6) x $180 and 
one (1) x $460 
+530+165+206

2,441

Activity 1.1

Activity 2.1

Activity 2.2
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Title III Budget Narrative: English Language Acquisition

Category # - 
Program #

Budget Obj. 
# Line Item Calculation Amount In-

Kind Total

203-205 -09-
Instruction Staff Dev.

01-Salaries & 
Wages

Five (5) half-day workshop 
pay 5 x $61.75

309

212-Fixed Charges
04-Other 
Charges

8% FICA and Workman's 
Comp 8% x $309

25

Total: $2,775

203-205 -09-
Instruction Staff Dev. 01-Salaries & 

Wages
30 Content instructors x 
$121.50 30 x $121.50

3,645

212-Fixed Charges 04-Other 
Charges

8% FICA and Workman's 
Comp 8%  x 3,645

292

203-205 -09-
Instruction Staff Dev. 02-Contract 

Services

Consultant Fee (Winning 
Words Part One and Part 
Two) Two (2) x $1000

2,000

Total: $5,937

203-205 -02-Special 
Prog.

03-Supplies & 
Materials

Nine (9) 
schools/regions/events x 
$84 each: refreshments, 
learning activities, etc. 9 x $84.22

758

203-205 -09-
Instruction Staff Dev. 01-Salaries & 

Wages
12 ESOL instructors x half-
day (60.75) workshop pay 12 x $60.75

729

212-Fixed Charges 04-Other 
Charges

8% FICA and Workman's 
Comp 8 % x $729

58

Total: $1,545

Activity 4.1

Activity 2.3

Activity 3.1
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Title III Budget Narrative: English Language Acquisition

Category # - 
Program #

Budget Obj. 
# Line Item Calculation Amount In-

Kind Total

Total: $0

Total: $0

Total: $0

Total: $0

Total: $0

Total: $0

Total: $0

Total: $0

203-205 -02-Special 
Prog.

02-Contract 
Services TransACT Title III (Only)

One year renewal: 
$3,960

One (1) at 
$3,960

3,960

Total: $3,960

Activity 4.6

Activity 4.2

Activity 4.3

Activity 6.1

Activity 5.2

Activity 5.1

Activity 4.4

Activity 4.5
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Title III Budget Narrative: English Language Acquisition

Category # - 
Program #

Budget Obj. 
# Line Item Calculation Amount In-

Kind Total

Total: $0

201 -22-Business 
Support 08-Transfers Indirect Costs

(17,920/1.0135)x.
0135

239 239

Total: $239

Title III Grant Total: $17,920.00

Activity 8.1

Activity 7.1
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Draft #2 – 10.19.2021 - Approved 

Appendix F: FY 2022 (July 1, 2021 – June 30, 2023) 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

Title IV, Part A 
Student Support and Academic Enrichment (SSAE) Grants 

Local Educational Agency (LEA):   Worcester County Public Schools       Grant 
Year: FY 2022 

(use drop down) 

Title IV-A Point of Contact:  Carla Makinen 

Telephone:   410-632-5055 E-mail: cpmakinen@worcesterk12.org
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

Local Educational Agency (LEA):   Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 

Title IV-A Point of Contact:  Carla Makinen 

Telephone:   410-632-5055 E-mail: cpmakinen@worcesterk12.org
Title IV, Part A Application: Overview 

• Data Profile (Data should be part of the needs assessment to identify local priorities.)
• Identified needs through a needs assessment
• Developed through an equity lens as required by the Educational Equity registaion,

COMAR 13A.016 to ensure each program, practice, decision, or action, the impact on
all students is addressed, with strategic focus on marginalized groups. 

1.0: Consultation (Required) 
2.0: Administrative Costs (Allowable) 
3.0: Needs Assessment (Required) 
4.0: Activities to Support Well-Rounded Educational Opportunities (Required) 
5.0: Activities to Support Safe and Healthy Students (Required) 
6.0: Activities to Support the Effective Use of Technology (Required) 
7.0: Equitable Services (Required) 
8.0: Assurances (Required) 
9.0: Internet Safety (Required) 
10.0: Budget Narrative 

The purpose of Title IV, Part A Student Support and Academic Enrichment Grant (SSAE) is 
to provide funds to increase the capacity of State Educational Agencies, schools, and local 
communities to: 

1) provide all students with access to a well-rounded education;
2) improve school conditions for student learning; and
3) improve the use of technology in order to improve the academic achievement and digital

literacy of all students.
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

The State will receive an allocation based on the Title I funding formula. Using the same 
Title I formula, based on the previous year’s Title I population, the State will then allocate 
funds to LEAs.  LEAs are required to submit an application/plan to the State to receive the 
Title IV, Part A allocation. An LEA, if it chooses, may apply for funds in consortium with 
one or more surrounding LEAs. Each LEA shall include a description of the following: 
The stakeholder consultation activities that took place in the development of the plan, including: 

1) How the required stakeholders were involved;
2) The process the LEA undertook to consult with private school officials to identify the
needs of private school students and teachers;
3) A comprehensive needs assessment that includes the school system’s process for analyzing
data to develop goals, objectives, strategies, and timelines for the implementation of
equitable and culturally competent practices in each school (For any LEA receiving at least
$30,000);
4) The programs and activities the LEA proposes to implement which must include as
applicable, descriptions of any partnerships with an Institution of Higher Education (IHE),
business, nonprofit organization, community-based organization, or other public or private
entity, including those that support educational equity;
5) How funds will be used for activities in the three content areas;
6) Program objectives and intended outcomes;
7) How the LEA will periodically evaluate the effectiveness of its SSAE programs based on

the objectives and outcomes;
8) Proposed use of funds for the direct administrative costs of carrying out the LEA’s

program responsibilities; and
9) Completed set of assurances.

Consultation: In developing the application an LEA will: 
1) Consult with teachers, principals, and other school leaders, paraprofessionals (including

organizations representing such individuals), specialized instructional support personnel,
charter school leaders (as applicable), parents, community partners, and other
organizations or partners with relevant and demonstrated expertise in programs and
activities designed to meet the purpose of Title IV, Part A and support educational equity;

2) Seek advice from the individuals and organizations described in subsection (A) in ESEA
regarding how to best to improve LEA activities to meet the purpose of the title;

3) Coordinate activities with related strategies, programs, and activities being conducted in
the community; and

4) Ensure that required consultation cannot interfere with the timely submission of the
application.
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
1.0  CONSULTATION - Required 
Please provide a description of how the LEA meaningfully consulted with parents,  teachers, principals, and other 
school leaders, specialized instructional support personnel, students, community-based organizations, local government 
representatives (which may include a local law enforcement agency, local juvenile court, local child welfare agency, or 
local public housing agency), and other organizations or partners with relevant and demonstrated expertise in programs 
and activities designed to meet the purpose of the Title IV, Part A.  (ESEA section 4106 (c)(1)).  

Worcester County Public Schools (WCPS) utilizes a variety of consultation methods to assess the need for programming 
and supports to meet the purposes of Title IV, Part A. As school principals obtain feedback from students, parents, and 
teachers, they then communicate stakeholder feedback with the WCPS Coordinators. The WCPS Coordinators then report 
any feedback regarding programs (including Title IV activities) during ongoing school-improvement meetings. This 
coordinated communication guides the development of school-improvement plans (SIP) that includes all activities that 
fall under Title IV, Part A. 

A technology roundtable brings together selected staff from each school approximately six times per year to discuss best 
practices within their classrooms and opportunities for growth in the use of instructional technology. This county-wide 
collaborative effort provides an opportunity for members to take new ideas back to their schools for implementation, and 
then to share the results with the roundtable. The instructional technology coach utilizes feedback from this team to inform 
the Title IV, Part A plan. 

Once per month, instructional staff meetings are held at the Central Office and provide opportunities for coordinators of 
instruction (e.g., literacy, mathematics, social studies, science), instructional technology coaches, data and assessment 
staff, family and student support staff, the coordinator of special education, and other team members to share their 
priorities, initiatives, and outcomes among the team and with the chief academic officers (pre-K – 8 and 9-12). 
Administrative and supervisory (A&S) meetings, held monthly throughout the school year, provide a platform through 
which principals, assistant principals, curriculum resource teachers, coordinators, assistant superintendents/chief 
academic officers and the Superintendent share county-wide and school-level strategies and programs, best practices, and 
priorities. Coordinators use feedback from these meetings, individual conversations with teachers and other 
administrators, and surveys administered to teachers in their content areas to develop their programming under the Title 
IV, Part A plan. 

Worcester County Public Schools administers a research-based survey, Panorama, to assess students’ social and 
emotional health. Results can be disaggregated to inform teachers, counselors, administration and others regarding whole-
school, sub-group, and individual-level outcomes, to identify potential risks and implement interventions, as appropriate. 
Results and trends can also be compared to nation-wide averages, among sub-groups, and across survey administrations 
(fall-to-spring, year-to-year) to identify areas for improvement and to develop programs and specific interventions to 
address each area. The Coordinator of School Health Services uses survey results, coupled with input from school-based 
nurses and social workers, to develop initiatives supporting the health and safety of students. 

Annually, WCPS administers a survey to all parents to obtain feedback on the quality of the school system’s educational 
programs and support services, to solicit parent input for the school improvement process, and to solicit input for the 
development of budgetary priorities. The survey is anonymous, but provides the opportunity for parents to indicate the 
race/ethnicity of their child(ren), number of children attending WCPS, and the specific schools they attend. This survey 
has relatively high rates of response, with 1,743 responses received in 2019 (47.7% response rate). Because of the 
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

COVID-19 pandemic, the survey was last administered in 2019, but WCPS will resume parent surveys in the 2021-2022 
school year.  

Ongoing Consultation- Title IV Programming 

Throughout the lifetime of FY22 Title IV programs, ongoing consultation will occur in all three content areas. Frequent 
communication occurs between teachers, administrators, and Title IV coordinators. As feedback occurs, the Title IV 
coordinators make adjustments to the programs as necessary. Additionally, bimonthly grant managers meetings take 
place. The Grants department, the Grant Accountant, and Title IV coordinators meet to discuss Title IV project status, 
expectations, timelines, expenditures to inform of any Title IV adjustments. These meetings help to inform the Grant 
Managers as interim reports due to MSDE are ongoing. Should grant activities or timelines need to be adjusted, the Grants 
office will collaborate with the Title IV coordinator to complete a grant amendment.

For “well-rounded education” activities, students participating in fine arts and environmental education activities (e.g., 
field trips, presentations, hands-on activities, etc.) will be asked to complete surveys about their experiences. These 
surveys will provide coordinators, teachers, and associated community-partners (e.g., Maryland Coastal Bays, 
“MudHud”, the Worcester County Arts Council, etc.) with feedback on successes and potential improvements. For “safe 
and healthy students” activities, the Site Resource Coordinator (SRC) will utilize informal and formal methods of 
surveying students and parents. These surveys will provide the SRC will vital information regarding the progress of 
students benefiting from the SRC’s guidance and programs. For the “effective use of technology” content area, several 
methods of consultation will occur. At the conclusion of the “Knights of the Roundtable”, attendees will complete a 
“learning technologies survey”. Following professional learning opportunities (e.g., Summer Technology Bootcamps, 
WoCo Tech Summit, etc.), attendees will complete surveys that will enable the WCPS Coach of Instructional Technology 
to measure the effectiveness of the professional learning sessions.  

Please provide a description of how the LEA will coordinate the implementation of local activities with other 
programs, strategies, and activities being conducted in the community. (ESEA section 4106 (c)(2)).   

The activities planned for use of Title IV FY22 funds are supplemental to the instructional activities of the school 
system, and they build upon the foundation of programs and initiatives which currently exist in Worcester County (e.g. 
fine arts programs, student services, social-emotional learning, STEM programs, facilitating academic achievement for 
FARMS students, technology initiatives, etc.). Funds are braided to help support other department programs such as 
academic and social-emotional recovery (ARP ESSER and Supplemental Grants), afterschool programs, student 
services initiatives, and college and career prep programs. The department coordinators of each Title IV program 
collaborate internally with other WCPS programs and externally with community organizations. Additionally, 
coordinators will be responsible for evaluation to ensure their programming is outcome-based. From their findings, 
coordinators will then be able to determine the use of Title IV funds in future years.  
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Appendix F 
Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
LEAs must develop and maintain an accounting system for Title IV, Part A funding, ensure 
timely submission of interim and final reports, and/or ensure proposed costs are permitted 
according to terms and conditions of grant, and are necessary for the performance of the project. 
Position(s) may also monitor expenditures including the private school base. 

Administrative Costs: Costs associated with expenses incurred by the funded agency to 
organize, implement, and provide progress reports, including fiscal oversight of expenditures up 
to 2%. (THIS IS NOT YOUR INDIRECT COSTS- THOSE SHOULD BE INCLUDED IN 
BUDGET NARRATIVE- DO NOT SUBTRACT ADMINISTRATIVE COSTS BEFORE 
DETERMINING 20% SPENDING FOR WELL-ROUNDNED EDUCATION AND SAFE & 
HEALTHY STUDENTS) 

2.0 ADMINISTRATIVE COST – Allowable 

Item Line Item Description 
Public 
School 
Costs 

2.1 No Administrative Costs 

2.2 

2.3 

2.4 

Total for Section 2.0 0 
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Appendix F - Title IV, Part A: Student Support and Academic Enrichment (SSAE) Grants 

Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down 
ESEA section 4106(d) requires that an LEA receiving an SSAE program allocation of at least $30,000 must conduct a comprehensive needs assessment prior 
to receiving its allocation, and subsequent needs assessments at least once every three years, to examine its needs for improvement of: 

• Access to, and opportunities for, a well-rounded education for all students;
• School conditions for student learning to create a healthy and safe school environment; and
• Access to personalized learning experiences supported by technology and professional development for the effective use of data and technology.

Note: An individual LEA receiving an allocation that is less than $30,000 is not required to conduct a comprehensive needs assessment. (ESEA section 
4106(d)(2)). 
3.0 NEEDS ASSESSMENT- Required 

Guiding Questions Well-Rounded Education Safe & Healthy Students Effective Use of Technology 

3.1 
What local needs have 
stakeholders identified through an 
equity lens?  

With the return to in-person learning, the 
need of hands-on and engaging 
experiences for students (e.g., arts and 
STEM field trips) are essential for 
student engagement, learning, and 
college and career preparation. 

Implementation of increased 
programming surrounding racial equity 
in education to allow all students to 
connect academically and socially. 

The continued need to provide equitable 
access for low-income students/free and 
reduced meals students (FARMS) to AP 
courses and tests. 

There is a continued need to reach low-
income students of color and their 
families at three schools (Buckingham 
Elementary, Berlin Intermediate, and 
Stephen Decatur Middle School) through 
the utilization of a Site Resource 
Coordinator (SRC). This SRC will be a 
mentor for identified students and a 
liaison between the school(s) and the 
parents who have students benefitting 
from the SRC’s services. The need for 
SRC has increased substantially due to 
the number of students needing academic 
and social-emotional support as a result 
of the effects of the ongoing COVID-19 
pandemic.  

To help combat increased office referrals 
and disciplinary measures, school staff 
will participate in professional 
development surrounding restorative 
practices and other relevant SEL-
programming.  

WCPS continually "advocates for equitable 
access to educational technology, digital 
content and learning opportunities to meet 
the diverse needs of all students" (ISTE-
2b). FETC showcase the newest 
innovations in educational technology and 
showcase opportunites for the Instructional 
Technology Department. 

Knights of the Roundtable: Each month 
there will be technology meetings for 
selected staff to discuss tools that are 
working for them in their virtual Schoology 
classroom. It will be used as a time to 
present, share, and collaborate. Meeting 
months: October, November, January, 
February, March, and April. 

Summer Tech Boot Camp: WCPS 
employees will participate in a technology 
boot camp geared toward Office 365, 
Apple, and Schoology.  

Future of Educational Technology 
Conference and WoCo Tech Summit: 
Instructional technology continues to drive 
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education and WCPS continues to contend 
with the newest trends. 

3.2 

What data support the identified 
local needs? 

Recent teacher surveys indicated the 
need for increased engaging fine arts and 
STEM-based field trips, workshops, and 
presentations. 

The FARMS rate for Snow Hill High 
School is nearly 50%. The FARMS rate 
for Pocomoke High School is 
approximately 70%. Thus, there is a 
great need for AP test fee waivers for 
low-income students to AP courses and 
tests. The test fee waivers provide these 
students with equitable access to AP 
tests. 

Based on behavioral data, risk ratios for 
FARM, Special Education and Hispanic 
elementary students were all greater than 
3.0. The risk ratios for non-white 
students (African American: 2.16, 
Hispanic: 3.41) are significantly higher 
than for white students (0.21). 
Middle/high school data demonstrate 
similar disparities. Non-white, FARM, 
and special education rates are 
disproportionately high. Risk ratios for 
multi-racial and African American 
special education students exceed 3.0 
and ratios for FARM and special 
education students exceed 2.0. In 
comparison, the ratio for white students 
is 0.47. Although disproportionality has 
declined in recent years for students who 
are in the FARMS or African American 
subgroups, rates still remain well above 
their non-group peers. 

Cumulative chronic absenteeism data as 
of quarter four show similar disparities. 
One-fifth or more of FARM, African 
American, Hispanic, and multi-
race/ethnicity students were chronically 
absent, per 2020 data. For both EL and 
special education populations, the 
chronic absenteeism rate was 17%. In 
comparison, 9.2% of white students and 
13.8% of all WCPS students were 
chronically absent.   

According to the Learning Technologies 
Survey, teachers indicated they were 
Significantly Interested in "designing 
lessons that engage student in the real 
world" and "students creating products to 
demonstrate and share their learning" when 
self-identifying professional learning goals 
with technology. 

Worcester County is situated in a 
predominately rural community thus 
equitable access to connectivity is an 
ongoing issue. Also, low-income students 
are less likely to have equal access (as their 
peers) to devices at home.  

What data support the identified 
equity needs? 

School improvement teams reviewed 
MCAP, i-Ready, DIBELS, and course 

School improvement process (SIP) teams 
identified root causes for gaps and 

According to the Learning Technologies 
Survey, teachers indicated they were 
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data, to assess academic achievement in 
ELA by grade and subpopulation. Based 
on county-wide and subgroup ELA data, 
the strategies supporting to improve 
county-wide ELA achievement and to 
decrease the ELA achievement gaps that 
are particularly evident for African 
American or Black students, special 
education students, and FARM students, 
whose outcomes lag those of their peers 
by 20 – 40% (MCAP, 2019). 

Less than 30% of African American 
students are on grade level in 
mathematics at the elementary level, and 
the percentage decreases to less than 
22% at the middle school level. At the 
high school level, MCAP data for 
Algebra I and II reflect similar gaps. Just 
under 50% of all students are proficient. 
However, fewer than 30% of FARM and 
African American students are proficient 
in Algebra I or Algebra II. 

disparities in behavioral and attendance 
trends. Root causes for extracted from 
the SIP workplans of each school and 
reviewed during instructional staff 
meetings with coordinators include 
inconsistencies in the use of Tiered 
prevention strategies, social-emotional 
and mental health awareness and coping 
skills, cultural sensitivity awareness, and 
communication with families. 

According to the most recent attendance 
data, the WCPS-wide chronic 
absenteeism rate is 13.5%, ranging from 
about 9% for white students to more than 
20% for African American/black 
students, students who identify as two or 
more races, and FARM students. 

Significantly Interested in "designing 
lessons that engage student in the real 
world" and "students creating products to 
demonstrate and share their learning" when 
self-identifying professional learning goals 
with technology. 

3.3 What are the hardest to serve 
student groups?  

FARMS/economically-disadvantaged 
students. This includes students of color 
who are economically disadvantaged. 

Low-income and minority students often 
have disproportionately high behavioral 
infractions, resulting in office referrals, 
in-school suspensions, and out of school 
suspensions.  

Low-income/rural students who have 
limited experience with Apple devices and 
limited access to internet connectivity and 
teachers who either have had limited 
access/education on the newest devices 
and/or latest technology trends.  

3.4 

What inequities inherent in the 
system are driving some of the 
local needs to support 
marginalized student groups? 

Generational poverty affects students 
ability to enroll in AP courses and/or 
preparing to be on a college and/or career 
pathway 

Low-income students are less likely to be 
exposed (outside of school) to fine and 
performing arts programming and 
STEM-based activities. 

To help eliminate biases and former 
disciplinary methods, teachers, guidance 
staff, and school administrators are in 
need of professional development that 
will enable them to navigate the 
complexity and range of student 
behaviors. PD will offer these 
professionals the knowledge they need to 
help students navigate their behavioral 
and emotional struggles ultimately 
resulting in less office 

Students that face inequities such as having 
limited internet connectivity at home and 
access to devices (i.e. apple products) are 
driving the needs of future programming 
and professional development.  
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referrals/suspensions and more coping 
mechanisms that curb negative student 
behavior.  

Likewise, the Site Resource Coordinator 
will work alongside teachers, guidance 
counselors, and administration (at the 
SRC’s assigned schools) that will enable 
professional staff to approach and reach 
at-risk and students of color with an 
equity lens.  

3.5 

How are the identified needs 
being prioritized when several 
significant needs are identified? 

Relevant staff encourage low-income 
and students of color to enroll in AP 
classes and take AP exams. High school 
staff ensures students (who qualify as 
FARMS) that they are eligible for AP 
test waivers. 

Arts teachers have an increased emphasis 
on providing equitable access to fine and 
performing arts programming at school 
and through local community-partners. 

Students with repeated behavioral 
infractions are the highest priority for the 
Site Resource Coordinator.  

Upon completion of the restorative 
practices professional development 
sessions, all participating staff will be 
able to begin immediately help and better 
intervene with students who are 
struggling with behavioral and social-
emotional issues.  

WCPS educators, administrators, and staff 
from all grade bands will be offered 
technology professional development 
throughout the duration of the FY22 grant 
period.  

How is equity being prioritized 
for the identified marginalized 
groups? 

Through increased fine and performing 
arts programming, hands-on experiences 
and field trips surrounding racial equity, 
fine arts, and STEM subjects, it is the 
intent that students will then have the 
tools to make connections and excel in 
core subjects (i.e. mathematics and 
literacy) and will enable all students to 
make “real-world connections”. 

All proposed “Safe and Healthy 
Students” programs (Site Resource 
Coordinator, Restorative Practices, SEL 
programs. Etc.) under the FY22 funding 
will target students of color and 
economically-disadvantaged students. 

Through the leadership and implementation 
of the WCPS Coach of Instructional 
Technology and Innovation, teachers and 
technology staff will receive professional 
development on how to reach all students 
with technology through strategies and up-
to-date techniques. Additionally, 
technology staff and teachers will continue 
to provide 1:1 devices and hotspots to 
students (when necessary) to ensure that 
students have reliable access to the internet.  
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 

ESEA section 4106(e)(2)  requires that an LEA will prioritize the distribution of funds to schools served by the LEA: 
i. are among the schools with the greatest needs, as determined by such LEA;

ii. have the highest percentages or numbers of children counted under section 1124(c);
iii. are identified for comprehensive support and improvement (CSI) under section 1111(c)(4)(D)(i);
iv. are implementing targeted support and improvement (TSI) plans as described in section 1111(d)(2); or
v. are identified as a persistently dangerous public elementary school or secondary school under section 8532.

Prioritizing Funds to School- Required 

In rank order, i.e., first choice = highest priority, using the Federal 

examples above, select the LEA’s priorities for distributiung funds 
to schools. Select all that apply using the drop down menu.  

Provide a statement explaining how and why the LEA prioritized funds 

for the selected schools. If selected, please define “school with the 
greatest need”.  

1. Are among the schools with the greatest needs, as determined by the LEA
Prioritization occurs on a county-wide basis and it is determined by the 
populations of students with the greatest needs (e.g., FARMS, non-white, special 
education, etc.).   

2. Select from prioritized needs.

3. Select from prioritized needs.

4. Select from prioritized needs.

5. Select from prioritized needs.

Prioritizing Educational Equity – Required (Please describe how the LEA is prioritizing equity needs to support marginalized student groups and 
practices.) 
Worcester County Public Schools (WCPS) is prioritizing the needs of marginalized students through all three Title IV content areas. Through “well-rounded 
education” programs, AP test fee waivers will provide low-income students equitable access to AP classes and tests. Fine arts programming will be designed to 
incorporate programs, presentations, and field trips surrounding racial equity. Based on the diverse backgrounds of our students, the need to ensure that the unique 
cultural and background experiences (through the arts and all areas of academics) are recognized, valued, and used to engage all students. 
Through “safe and healthy students” programs, the Site Resource Coordinator (SRC) will serve as a mentor for at-risk students of color at Buckingham Elementary 
School, Berlin Intermediate, and Stephen Decatur Middle School. The SRC will work in collaboration with school administrators, teachers, and parents to ensure 
that these students are receiving the supports that they need to succeed in and out of the classroom. To ensure program fidelity, the WCPS Coordinator of Equity 
and Multicultural Education will oversee the SRC programming. Additionally, social-emotional programming and restorative practices professional learning, 
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 

To ensure that every student has access to a well-rounded education, LEAs must work to develop activities that foster connections among students’ studies, 
curiosities, passions, and skills needed to become critical thinkers and productive members of society. In addition, funds should be used to promote a diverse set 
of learning experiences that engages students across a wide variety of courses, activities, and programs. 

One goal of Title IV, Part A is to ensure that each LEA, that receive an allocation under section 4105 (a) will use a portion of the funds to develop and 
implement programs and activities that support access to a well-rounded education and educational experiences for all students. Additionally, consistent with 
section 4106(e)(2)(C) of the ESEA, any LEA that has received a SSAE program grant of at least $30,000 must use at least 20 percent of SSAE program funds 
for activities to support well-rounded educational opportunities under Section 4107. (ESEA sections 4105(a),4106(e)(2)(C) and 4107(a)). (20% IS TO 

BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION). 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this 
section. 

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required [ESEA §4107(a)(1)] 

4.1 
(1) Coordinated with other schools and community-based services and
programs; [Section 4107](a)(1)

Planned well-rounded educational opportunities during the FY22 
grant period will involve strategic collaboration with local 
organizations throughout Worcester and neighboring counties. 
Arts integration initiatives will involve field trips to the 
“MudHud” Clay Art Studio and the Ward Museum of Wildfowl 
Art. These field trips will provide students with hands-on 
experiences during field trips and subsequent activities back in 
their classrooms. Several art-based community partners including 
Assateague Coastal Trust, the Ocean City Center for the Arts, 
Salisbury University and the Worcester County Arts Council will 
provide quality arts programming that will allow students 
opportunities to explore their creativity all while making valuable 

(overseen by the WCPS Coordinator or School Health) will provide administrators, guidance staff, and teachers with effective tools to support all students 
struggling with emotional or behavioral issues. 

Through “effective use of technology” programming, administrators and teachers will be provided with professional learning opportunities that will allow them to 
reach all students through innovative technology techniques. Additionally, WCPS is committed to providing all students with devices and connectivity to ensure 1:1 
learning (whether in-person or through blended learning) occurs. 
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connections in other academic areas (e.g., literacy, STEM 
subjects, and social studies). Environmental education programs 
(field trips) involve partnerships with Assateague Island State 
Park and the Maryland Coastal Bays Program. 

4.2 

(2) Conducted in partnership with an institution of higher education,
business, nonprofit organization, community-based organization, or
other public or private entity with a demonstrated record of success

in implementing activities; [Section 4107](a)(2)

WCPS has established partnerships with several organizations 
including Assateague Coastal Trust, Assateague Island State 
Park, Maryland Coastal Bays, Salisbury University, the Ocean 
City Center for the Arts, and the Worcester County Arts Council. 
These partners continue to provide enriching and thought-
provoking programming that challenges our students to make 
“real-world” connections that exist in the community. New 
organizations such as “MudHud” Clay Art Studio and the Warm 
Museum of Wildfowl Art will enable WCPS to continue to 
enhance art and STEM-based instruction all while approaching 
programming with an equity-lens to meet the academic, social, 
and emotional needs of all students.  

WCPS continues to maintain strong partnerships with all higher 
education institutions in the region. These institutions include 
Salisbury University, University of Maryland Eastern Shore, and 
Wor-Wic Community College. Articulation agreements with the 
institutions are current and ongoing. Dual-enrollment courses 
through all three higher institutions are offered at the high 
schools. Students who are enrolled in the culinary program at 
Worcester Technical High School have the opportunity to 
continue their studies through the Wor-Wic culinary arts program. 
All three local higher education institutions in our area are part of 
our SIAC and PAC (Program Advisory Committees) at Worcester 
Technical High School. 
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4.3 

(3) Pursuant to COMAR 13A.06.04(C)(4), The programs and activities
the LEA proposes to implement must include as applicable, descriptions of
any partnerships with an Institution of Higher Education (IHE), business,
nonprofit organization, community-based organization, or other public or
private entity, including those that support educational equity;

Newly appointed in July 2021, the WCPS Coordinator of Equity 
and Multicultural Education is making strategic “strides” to 
ensure educational equity in WCPS. One of the new initiatives 
will involve the workshop series, “Becoming a Culturally 
Responsive Educator” that will provide participating staff the 
tools they need to ensure that the unique cultural and 
background experiences are recognized, valued, and used to 
engage all students in the learning process. This series will be 
presented by Dr. Richard Warren, a professor at the University 
of Maryland Eastern Shore.  

Programming to empower students of color continues to evolve 
throughout WCPS. The MADE (Men Aspiring Dreams through 
Education) program is an initiative to encourage young men of 
color to pursue careers in education through a cohort. The 
program is led by a UMES professor that provides dual-
enrollment courses for high school males. The courses mentor 
and empower these young men to become leaders among their 
peers, instill confidence in their abilities, to prepare them for 
success in post-secondary education, and to ultimately become 
“homegrown teachers” of color in WPCS. Additionally, this 
program is being duplicated for high school females of color 
through the “Women Who Rise” program, partnering with the 
Salisbury University Education department with the leadership 
of Dr. Laurie Henry. 

A new program, “Worcester on Wheels” will target Pocomoke 
and Snow Hill schools. The need for outreach in both of these 
school-communities is substantial and through the Worcester on 
Wheels program, WCPS will be able to provide the tools and 
staffing to address the rural poverty and inequitable access to 
internet and technology, career planning, and educational 
assistance that restricts our middle and high school students and 
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families. The main component of the “Worcester on Wheels 
Project” will provide academic tutoring and outreach events to 
students through the utilization of two recreational vehicles. This 
program will mainly serve students who qualify as FARMS 
(Free and Reduced Meals Students).  

Activity Key for Well-Rounded Education Opportunities 
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within theWell-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 

College and career guidance and counseling programs, such as—(i) postsecondary education and career 
awareness and exploration activities 

Providing postsecondary education and career 
awareness and exploration activities 

College and career guidance and counseling programs, such as—(ii) training counselors to effectively use 
labor market information in assisting students with postsecondary education and career planning 

Training counselors to effectively use labor market 
information to assist students with college and 
career planning 

College and career guidance and counseling programs, such as—(iii) financial literacy and federal financial 
aid awareness activities 

Financial literacy and federal financial aid 
awareness activities 

Programs and activities that use music and the arts as tools to support student success through the promotion 
of constructive student engagement, problem solving, and conflict resolution 

Music and arts programs or activities 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science, (referred to in this section as ‘‘STEM subjects’’) 
such as—(i) increasing access for students through grade 12 who are members of groups underrepresented in 
such subject fields, such as female students, minority students, English learners, children with disabilities, and 
economically disadvantaged students, to high-quality courses 

Increasing access to high-quality courses in STEM 
subjects for groups traditionally underrepresented 
in these subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(ii) supporting the participation of low-income students in nonprofit competitions related to STEM 
subjects (such as robotics, science research, invention, mathematics, computer science, and technology 
competitions) 

Supporting the participation of low-income 
students in nonprofit competitions related to STEM 
subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(iii) providing hands-on learning and exposure to science, technology, engineering, and 

Providing hands-on learning and exposure to 
STEM to enhance student understanding of the 
STEM subjects 
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Activity Key for Well-Rounded Education Opportunities 
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within theWell-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 

mathematics and supporting the use of field-based or service learning to enhance the students’ understanding 
of the STEM subjects 
Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(iv) supporting the creation and enhancement of STEM-focused specialty schools [or a school, or 
dedicated program within a school, that engages students in rigorous, relevant, and integrated learning 
experiences focused on the STEM subjects, which include authentic schoolwide research (ESEA § 4102(8))] 

Supporting the creation and enhancement of 
STEM-focused specialty schools 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(v) facilitating collaboration among school, after-school program, and informal program personnel 
to improve the integration of programming and instruction in the identified subjects 

Facilitating collaboration among school personnel 
to improve the integration of programming and 
instruction in STEM subjects 

Programming and activities to improve instruction and student engagement in science, technology, 
engineering, and mathematics, including computer science (referred to in this section as ‘‘STEM subjects’’) 
such as—(vi) integrating other academic subjects, including the arts, into STEM subject programs to increase 
participation in STEM subjects, improve attainment of skills related to STEM subjects, and promote well-
rounded education 

Integrating other academic subjects into STEM 
subject programs 

Efforts to raise student academic achievement through accelerated learning programs . . . [that provide 
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction 
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at 
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as— 
(i) reimbursing low-income students to cover part or all of the costs of accelerated learning examination fees,
if the low-income students are enrolled in accelerated learning courses and plan to take accelerated learning
examinations

Reimbursing low-income students for accelerated 
learning examination fees 

Efforts to raise student academic achievement through accelerated learning programs . . . [that provide 
postsecondary level courses (e.g., dual or concurrent enrollment programs) or postsecondary level instruction 
and examinations (e.g., Advanced Placement and International Baccalaureate programs) accepted for credit at 
higher education institutions (ESEA § 4104(b)(3)(A)(i)(IV))], such as— 
(ii) increasing the availability of, and enrollment in, accelerated learning courses, accelerated learning
examinations, dual or concurrent enrollment programs, and early college high school courses

Increasing access to accelerated learning courses 
and dual or concurrent enrollment programs 
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Activity Key for Well-Rounded Education Opportunities 
The table shown below details the Federal activity examples from the statute located in ESEA§4107. An abbreviated name is provided for each Federal 
example within theWell-Rounded Education content area. When inputting the LEA proposed activity, please select the abbreviated Federal example that 
most closely aligns with the proposed activity. For example, if the LEA proposed activity is to pay for student Advanced Placement (AP) exam fees, then 
the LEA would select “Reimbursing low-income students for accelerated learning examination fees” from the drop down list of abbreviated names. 

WELL ROUNDED EDUCATION: FEDERAL EXAMPLES ESEA§4107 Abbreviated Name 

Activities to promote the development, implementation, and strengthening of programs to teach traditional 
American history, civics, economics, geography, or government education 

Activities to promote the instruction of American 
history, social studies, economics, geography, or 
government education 

Foreign language instruction World language instruction 

Environmental education Environmental education 

Programs and activities that promote volunteerism and community involvement Volunteerism and community involvement 
programs or activities 

Programs and activities that support educational programs that integrate multiple disciplines, such as 
programs that combine arts and mathematics 

Multiple discipline integration programs or 
activities 

Other activities and programs to support student access to, and success in, a variety of well-rounded education 
experiences 

Other activities and programs to support student 
access to, and success in, a variety of well-rounded 
education experiences 
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4.1 Well-Rounded Education Activities 

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop down menu that will support the proposed activity. Please remember that any alloacation ≥$30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies.  
LECS Plan Focus Area: Multiple- Achievement in Literacy and Mathematics and School Safety 
Proposed Well-Rounded Activity 4.1: (Title) AP Test Fee Waivers for FARMS Students 

Activity Implementation: (How will the activity operate and over what duration?) During the spring of 2022, high school students enrolled in Advanced Placement 

classes will take their AP exams. Low-income students that are identified as FARMS (free and reduced meals students) are eligible for AP exam waivers, paid in part 

by the College Board and partially through Title IV funds.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☒Students

☐Educators

☐Other Stakeholders:

Click or tap here to enter text. 

☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.)) 
Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

 100% of LI students enrolled in Advanced Placement will take at least one AP exam 

during the 2021-2022 school year. 

Outcome 2: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Reimbursing low-income students for accelerated learning examination fees  

Level IV - Logic Model/Rationale 

Provide a link or citation below to support the Level of Evidence: 

https://journals.sagepub.com/doi/pdf/10.1177/2158244016682996 
https://www.jstor.org/stable/10.7709/jnegroeducation.84.2.0139 

Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
Evaluation for Outcome 1: 

By the conclusion of the 2021-2022 school year, the team will assess the actual 

percentage of low-income students that completed at least one or more AP exam. 

Evaluation for Outcome 2: 

Click or tap here to enter text. 

Evaluation for Outcome 3: 

Click or tap here to enter text.

Use of Funds:  Provide a total dollar amount per activity. $5,460 
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4.2 Well-Rounded Education Activities 

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop down menu that will support the proposed activity. Please remember that any alloacation ≥$30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies.  
LECS Plan Focus Area: Achievement in Literacy and Mathematics and School Safety 
Proposed Well-Rounded Activity 4.2: (Title) Arts Integration and Racial Equity Field Trips and Programming 

Activity Implementation: (How will the activity operate and over what duration?) The arts integration and racial equity field trips will all take place during the 

2021-2022 school year. The Coordinator of Fine and Performing Arts will collaborate with teachers to ensure implementation of field trips, arts and equity integration 

activities, and fine and performing arts programming.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☒Students

☐Educators

☐Other Stakeholders:

Click or tap here to enter text. 

☐Other Stakeholders:

Click or tap here to enter text. 

Music and arts programs or activities 

Level III - Promising Evidence 

Provide a link or citation below to support the Level of Evidence: 
https://www.neamb.com/work-life/how-field-trips-boost-students-
lifelong-success 
https://www.artsedsearch.org/study/arts-for-academic-achievement-what-
does-arts-integration-do-for-students/ 
https://www.nature.com/articles/381284a0.pdf 
https://thekeep.eiu.edu/the_councilor/vol75/iss1/5/ 
https://www.artsedsearch.org/study/arts-for-academic-achievement-what-
does-arts-integration-do-for-students/ 
https://www.artsedsearch.org/study/arts-for-academic-achievement-what-
does-arts-integration-do-for-students/ 

Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
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What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.)) 
Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound)  

 “MudHud” Field Trip: During the 2021-2022 school year, high school students 

attending the “MudHud” field trip will “checkoff” 80% or more of the artistic concepts 

and career-ready skills by the end of their field trip.  

Outcome 2: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Ward Museum Field Trip: During the 2021-2022 school year, 100% of first grade 

students from Snow Hill Elementary School visiting the Ward Museum of Wildfowl Art 

will achieve an 80% or higher on their Tier 3 Vocabulary Assessments. These 

assessments will follow their field trip to the Ward Museum. Additionally, students will 

complete and submit “Social Studies/Visual Thinking” projects.  

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Ukulele Arts Integration Program: The percentage point decline in third grade students 

at Snow Hill Elementary School measuring at Tier 3 (2+ levels below grade) from 

winter to spring i-Ready mathematics administration will increase from 13.2 percentage 

points to at least 15.2 percentage points. 

Baseline Data: In the 2020/21 school year 24.5% of SHES third grade students 
measured at Tier 3 in Fall 2020, and declined to 11.3% by Spring 2021 (13.2 percentage 
point decrease). 
Outcome 4: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

3D Science Arts Integration Project: During the 2021-2022 school year, Buckingham 

Elementary School students will advance their knowledge surrounding science-

standards concepts and strengthen disciplinary literacy skills through arts integration 

programming. Students will demonstrate competency through three-dimensional 

artwork that is reflective of local ecology. Following the programming, 100% of 

students will achieve 80% or higher on the Tier 3 vocabulary assessment. 

Evaluation for Outcome 1: 

While at “MudHud”, students will complete the qualitative checklists. At the conclusion 

of the field trip, students will turn in their checklists. Teachers will review submissions 

and evaluate the data.  

Evaluation for Outcome 2: 

Teachers will grade and evaluate students’ tier 3 assessments and “Social Studies/Visual 

Thinking” Projects.  

Evaluation for Outcome 3: 

In collaboration with teachers, the Coordinator of Fine and Performing Arts will track 
the third grade i-Ready scores over the course of the 2021-2022 school year (in the area 
of mathematics) to determine declines in the percentage of third grade students falling 
under Tier 3.  

Evaluation for Outcome 4: 

Teachers will grade the projects utilizing a rubric and they will evaluate assessment 

data.  

Evaluation for Outcome 5: 

Teachers will grade art projects utilizing a rubic and assessment data will be evaluated. 

Evaluation for Outcome 6: 
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Outcome 5: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

“Racial Equity in the Arts and History” Field Trip (Reginald Lewis Museum or the 

Smithsonian National Museum of African American History): During the 2021-2022 

school year, eighth grade students at Stephen Decatur Middle School students will 

strengthen social studies- standards concept knowledge and disciplinary literacy skills 

through creating artwork aligned with the standards, writing an artist’s statement using 

Tier 3 social studies Vocabulary, and completing a summative social studies 

assessment. 100% of students will achieve 80% or higher on the assessment.   

Outcome 6: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Reginald Lewis Museum Field Trip: During the 2021-2022 school year, students from 

Pocomoke Elementary School will attend a field trip to the Reginald Lewis Museum. 

Following the field trip, students will be able to create a piece of art based upon a 

standards-based rubric and write an artist's statement explaining the historical and 

artistic connections. 100% of students will achieve 80% or higher proficiency on the 

overall project and statement.  

Teachers will grade art projects and statements utilizing a rubic. 

Use of Funds:    Provide a total dollar amount per activity. $18,980 
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4.3 Well-Rounded Education Activities 

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Well-Rounded Education 
strategies from the drop down menu that will support the proposed activity. Please remember that any alloacation ≥$30,000 must not spend less than 20% of 
the overall allocation for Well-Rounded Education strategies. ADD MORE ACTIVIES AS NEEDED, MAINTAIN NUMERICAL ORDER, e.g. 4.4, 4.5, etc. 
LECS Plan Focus Area: Achievement in Literacy and Mathematics 
Proposed Well-Rounded Activity 4.3: (Title) Environmental Education Field Trips 

Activity Implementation: (How will the activity operate and over what duration?)  In partnership with Assategue Island and Maryland Coastal Bays, all sixth 

grade students will attend an Environmental Education Field Trip to Assateague Island State Park during the 2022-2023 school year. The program implementation 

will be overseen by the WCPS Coordinator of K-12 Science Instruction in collaboration with science teachers.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☒Students

☐Educators

☐Other Stakeholders:

Click or tap here to enter text. 

☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.)) 
Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

 Environmental Education Field Trips to Assateague Island State Park: During the 

2022-2023 school year, all sixth-grade students from Snow Hill Middle, Pocomoke 

Middle, and Berlin Intermediate will participate in hands-on, environmentally-focused 

experiences associated with Next Generation Science Standards. Following their field 

trip and at the conclusion of the unit, 85% of sixth grade student participants will be 

able to: (1) identify at least two signs of climate change on Assateague Island and 

discuss the impact of those changes; (2) identify Assateague Island as a barrier island 

Environmental education 

Level III - Promising Evidence 

Provide a link or citation below to support the Level of Evidence: 

https://www.tandfonline.com/doi/full/10.1080/21548455.2016.1272144 

Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
Evaluation for Outcome 1: 

Students will complete a summative assessment and performance task during the spring 

of 2023. Teachers will grade and evaluate the scores.  

Evaluation for Outcome 2: 

Click or tap here to enter text. 

Evaluation for Outcome 3: 

Click or tap here to enter text.
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and explain its importance to their local environment; (3) identify at least three species 

in the salt marsh ecosystem of the coastal bay and describe their role in the ecosystem; 

(4) identify at least two ways humans are impacting Assateague Island and the coastal

bays; (5) explain the importance of Assateague Island to the migration of the monarch

butterfly and identify at least two native plant species that attract monarch butterflies.

Outcome 2:(Smart, Meaurable, Achieveable, Relevant, & Time-Bound)

Click or tap here to enter text. 

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Use of Funds:   Provide a total dollar amount per activity. $8,000 
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 

To guarantee the safety and well-being of every student, LEAs must develop programs or activities that foster safe, healthy, supportive and drug-free 
environments, including direct student services and professional development and training for school staff. Consistent with section 4106(e)(2)(D) of the ESEA, 
any LEA that has received a SSAE grant of at least $30,000 must use at least 20 percent of SSAE program funds for activities to support safe and healthy 
initiatives for students under section 4108. (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE ORIGINAL ALLOCATION) 

It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, generally must obtain prior written 
informed consent from the parent of each child who is under 18 years of age in order to participate in any mental health assessment or service that is funded 
with the Student Support and Academic Enrichment program funds. (ESEA sections 4106(e)(2)(D) and 4108(a)). 

Please remember to calculate your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this 
section. 
5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 

(5.1) Coordinated with other schools and community-based services 
and programs; [Section 4108](1)] 

WCPS maintains strong partnerships with community-based organizations 
such as:  

1. The Worcester County Health Department
2. The Department of Social Services
3. Local Counseling/Mental Health Services- Worcester Youth and

Family Services
Additionally, WCPS maintains relationships with various stakeholders. 
Ongoing collaborations with representatives from community organizations 
are frequent and ongoing. For example, WCPS meets with community 
organizations that serve the most needful students in the school system 
through the Student Services Division.  The Student Services staff regularly 
meet with officials from the Sheriff's Office, the Health Department, and the 
Department of Social Services to implement emergency or ongoing care for 
the most at-risk students in the school system. These "Multi D" meetings take 
place monthly and ensure that resources are combined in the most effective 
manner possible. 

(5.2) Foster safe, healthy, supportive, and drug-free environments that 
support student academic achievement; [Section 4108](2)] 

1. Safety: As stated in Forward View 2022, WCPS continues the commitment
to provide safe learning environments for all students and staff. To ensure
safety, a School Resource Officer (SRO) is assigned to each school within
Worcester County. SROs are present during the school day and at afterschool
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events. Additionally, the Coordinator of School Safety works closely with the 
Worcester County Sheriff’s Office and the Worcester County Department of 
Emergency Services to ensure that additional supports are timely and 
effective. To address the COVID-19 pandemic, the Coordinator of School 
Health oversees ongoing mitigation strategies (e.g., social-distancing, masks, 
handwashing, cleaning protocols, in-school testing, contact tracing, etc.). The 
Coordinator of School Health works closely with the Worcester County 
Health Department to ensure that mitigation efforts are up-to-date with state 
and CDC requirements.  
2. Healthy: At the core of the efforts, nutrition is the foundation of the health
initiatives. To ensure that the most vulnerable students receive daily nutrition,
Free and Reduced Meals Students (FARMS) are eligible for free daily meals
during the school year and throughout the summer.
3. Supportive: Through in-school services and programming, WCPS students
are provided spaces for social-emotional learning to occur. In-school mental
health and counseling services take place at all of our fourteen schools. When
necessary, behavioral health and guidance staff will refer students to outside
counseling services (e.g., Chesapeake Health Care, Seaside Counseling,
Worcester Youth and Family Counseling, etc.). Community organizations
such as the Jesse Klump Suicide Prevention Program provide age-appropriate
education and resources for WCPS students. For the 2021-2022 and 2022-
2023 school years, professional development for administrators, educators,
and staff in the areas of restorative practices and crisis intervention will be the
cornerstone for supporting students as they navigate in a post-pandemic world.
Additionally, supplies and materials such as “Kimochis” and “Zones of
Regulation”, will provide guidance and behavioral health staff with tools to
help young students navigate complex emotions.
4. Drug-Free: Students Against Drunk Driving (SADD) clubs within the high
schools help to promote substance-free decisions. Additionally, WCPS
maintains a strong partnership with Worcester Goes Purple (WGP). WGP
provides an opioid abuse prevention presentation during WCPS afterschool
programs.
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(5.3) Promote the involvement of parents and in the activity or 
program; 
[Section 4108](3)] 

Parent involvement is promoted at every stage in a child’s education. The 
Judy Center promotes early childhood education and parent involvement 
through their birth to five programs. Home educators provide programming to 
young children and their parents in Pocomoke and Snow Hill. As students 
grow, parent involvement events are offered throughout each school year. 
WCPS encourages parents to become invested in their child’s education, 
regardless of their grade level. Parents are asked to attend events during and 
after the school day (i.e. IEP meetings, parent conferences, “parent-
involvement” nights, extracurricular events, etc.) 

During the 2021-2022 and 2022-2023 school years, WCPS will continue to 
utilize the efforts of the Site Resource Coordinator (SRC). The SRC will serve 
as liaison for at-risk students at Buckingham Elementary, Berlin Intermediate, 
and Stephen Decatur Middle. The SRC will establish positive relationships 
with the students, parents, administration, and teachers. Support is extended to 
parents through attending School Improvement Advisory Committee 
meetings, IEP meetings, parent conferences, student personnel, and 
administration meetings. Assistance is provided to parents and students to help 
them navigate their child’s academic, social, and emotional needs. The SRC 
shows parents how to utilize online tools to help gauge student attendance and 
performance. Lastly, the SRC provides community resources for parents when 
needed (e.g., local food pantries, housing assistance, counseling services, etc.). 

(5.4) May be conducted in partnership with an institution of higher 
education, business, nonprofit organization, community-based 
organization, or other public or private entity with a demonstrated 
record of success in implementing activities described in this section; 
[Section 4108](4)] 

As outlined above (sections 5.1, 5.2, and 5.3), WCPS maintains strong 
partnerships (during implementation) with community-based organizations, 
nonprofits, and higher-education institutions (including but not limited to): 

1. The Worcester County Health Department
2. Worcester County Department of Social Services
3. Worcester Youth and Family Services
4. University of Maryland Eastern Shore
5. Salisbury University
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5.5) Pursuant to COMAR 13A.06.04(C)(4), The programs and 
activities the LEA proposes to implement must include as applicable, 
descriptions of any partnerships with an Institution of Higher 
Education (IHE), business, nonprofit organization, community-based 
organization, or other public or private entity, including those that 
support educational equity; 

As displayed throughout the FY22 Title IV application, WCPS maintains 
multiple partnerships with all three local higher institutions and partnerships 
with community members are vast.  

Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity. 

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 

Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in 
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(i) 
programs to educate students against the use of alcohol, tobacco, marijuana, smokeless tobacco products, 
and electronic cigarettes 

Evidence-based drug and violence prevention 
activities and programs 

Drug and violence prevention activities and programs that are evidence-based (to the extent the State, in 
consultation with LEAs in the State, determines that such evidence is reasonably available) including—(ii) 
professional development and training for school and specialized instructional support personnel and 
interested community members in prevention, education, early identification, intervention mentoring, 
recovery support services and, where appropriate, rehabilitation referral, as related to drug and violence 
prevention 

Evidence-based professional development and 
training to prevent drug use and violence 

In accordance with sections 4001 and 4111—(i) school-based mental health services, including early 
identification of mental health symptoms, drug use, and violence, and appropriate referrals to direct 
individual or group counseling services, which may be provided by school-based mental health services 
providers 

School-based mental health services, including 
early identification of mental health symptoms, 
drug use, and violence 

In accordance with sections 4001 and 4111—(ii) school-based mental health services partnership programs 
that—(I) are conducted in partnership with a public or private mental health entity or health care entity; and 
(II) provide comprehensive school-based mental health services and supports and staff development for
school and community personnel working in the school that are—(aa) based on trauma-informed practices
that are evidence-based (to the extent the State, in consultation with LEAs in the State, determines that such
evidence is reasonably available); (bb) coordinated (where appropriate) with early intervening services
provided under the Individuals with Disabilities Education Act (20 U.S.C. 1400 et seq.); and (cc) provided
by qualified mental and behavioral health professionals who are certified or licensed by the State involved
and practicing within their area of expertise

Comprehensive school-based mental health 
services partnership programs that provide staff 
development based on evidence-based trauma-
informed practices 

Programs or activities that—(i) integrate health and safety practices into school or athletic programs Programs or activities that integrate health and 
safety practices in schools or athletic programs 
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Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity. 

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 
Programs or activities that—(ii) support a healthy, active lifestyle, including nutritional education and 
regular, structured physical education activities and programs, that may address chronic disease management 
with instruction led by school nurses, nurse practitioners, or other appropriate specialists or professionals to 
help maintain the well-being of students 

Healthy, active lifestyle programs and activities 

Programs or activities that—(iii) help prevent bullying and harassment Bullying and harassment prevention programs or 
activities 

Programs or activities that—(iv) improve instructional practices for developing relationship-building skills, 
such as effective communication, and improve safety through the recognition and prevention of coercion, 
violence, or abuse, including teen and dating violence, stalking, domestic abuse, and sexual violence and 
harassment 

Programs or activities to improve instructional 
practices for developing relationship-building skills 
and preventing coercion, violence, or abuse 

Programs or activities that—(v) provide mentoring and school counseling to all students, including children 
who are at risk of academic failure, dropping out of school, involvement in criminal or delinquent activities, 
or drug use and abuse 

Mentoring and school counseling programs and 
activities 

Programs or activities that—(vi) establish or improve school dropout and reentry programs School dropout prevention and reentry programs 

Programs or activities that— 
(vii) establish learning environments and enhance students’ effective learning skills that are essential for
school readiness and academic success, such as by providing integrated systems of student and family
supports

Providing safe and healthy learning environments, 
such as integrated systems of student and family 
supports 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(i) suicide prevention 

Suicide prevention training for school personnel 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(ii) effective and trauma-informed practices in classroom management 

High-quality training for school personnel related 
to effective and trauma-informed practices in 
classroom management 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(iii) crisis management and conflict resolution techniques 

High-quality training for school personnel related 
to crisis management and conflict resolution 
techniques 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(iv) human trafficking (defined, for purposes of this subparagraph, as an act or practice described 
inparagraph (8) or (9) of section 103 of the Trafficking Victims Protection Act of 2000 (22 U.S.C. 7102)) 

Human trafficking training for school personnel 
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Activity Key for Safe and Healthy Students 
The table shown below details the Federal activity examples from the statute located in ESEA§4108. An abbreviated name is provided for each Federal 
example within the Safe and Healthy Students content area. When inputting the LEA proposed activity, please select the abbreviated Federal example 
that most closely aligns with the proposed activity. 

SAFE AND HEALTHY STUDENTS: FEDERAL EXAMPLES ESEA§4108 Abbreviated Name 
High-quality training for school personnel, including specialized instructional support personnel, related 
to—(v) school-based violence prevention strategies 

High-quality training for school personnel related 
to school-based violence prevention strategies 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(vi) drug abuse prevention, including educating children facing substance abuse at home 

Drug abuse prevention training for school 
personnel 

High-quality training for school personnel, including specialized instructional support personnel, related 
to—(vii) bullying and harassment prevention 

Bullying and harassment prevention training for 
school personnel 

In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or 
activities, such as programs or activities designed to provide—(i) age-appropriate and developmentally-
appropriate instruction for students in child sexual abuse awareness and prevention, including how to 
recognize child sexual abuse and how to safely report child sexual abuse 

Age- and developmentally-appropriate instruction 
for students in child sexual abuse awareness and 
prevention 

In accordance with sections 4001 and 4111, child sexual abuse awareness and prevention programs or 
activities, such as programs or activities designed to provide—(ii) information to parents and guardians of 
students about child sexual abuse awareness and prevention, including how to recognize child sexual abuse 
and how to discuss child sexual abuse with a child 

Providing information to parents and guardians of 
students about child sexual abuse awareness and 
prevention 

Designing and implementing a locally-tailored plan to reduce exclusionary discipline practices in elementary 
and secondary schools that—(i) is consistent with best practices; (ii) includes strategies that are evidence-
based (to the extent the State, in consultation with LEAs in the State, determines that such evidence is 
reasonably available); and (iii) is aligned with the long-term goal of prison reduction through opportunities, 
mentoring, intervention, support, and other education services, referred to as a ‘‘youth PROMISE plan’’ 

Designing and implementing an evidence-based, 
locally-tailored plan to reduce exclusionary 
discipline practices in elementary and secondary 
schools 

Implementation of schoolwide positive behavioral interventions and supports, including through 
coordination with similar activities carried out under the Individuals with Disabilities Education Act (20 
U.S.C. 1400 et seq.), in order to improve academic outcomes and school conditions for student learning 

Implementing schoolwide PBIS 

Designating a site resource coordinator at a school or LEA to provide a variety of services, such as—(i) 
establishing partnerships within the community to provide resources and support for schools;(ii) ensuring 
that all service and community partners are aligned with the academic expectations of a community school 
in order to improve student success; and(iii) strengthening relationships between schools and communities 

Designating a school or district site resource 
coordinator 

Pay for success initiatives [or “a performance-based grant, contract, or cooperative agreement awarded by a 
public entity in which a commitment is made to pay for improved outcomes that result in social benefit and 
direct cost savings or cost avoidance to the public sector” (ESEA § 8101(40)] aligned with the purposes of 
this section 

Aligned Pay for success initiative 
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5.1 Safe & Healthy Students’ Activities  

Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not spend 
less than 20% of the overall allocation for Safe and Healthy Students’ strategies. 

LECS Plan Focus Area:  Achievement in Literacy and Mathematics and School Safety 

Proposed Safe & Healthy Student Activity 5.1: (Title) Site Resource Coordinator 

Activity Implementation: (How will the activity operate and over what duration?)  The Site Resource Coordinator will increase school-community relationships for 

one elementary school and two middle schools in the northern part of Worcester County (Buckingham Elementary School, Berlin Intermediate School, and Stephen 

Decatur Middle School). These activities will take place during the 2022-2023 school year.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☒Students

☒Educators

☒Other Stakeholders:

Click or tap here to enter text. 

☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.)) 
Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

 Targeted students will have an increased academic outcome and a decrease in 

disciplinary actions. By the end of the 2022-2023 school year, the percentage of 

chronically absent students at Buckingham Elementary, Stephen Decatur Middle, and 

Berlin Intermediate will decrease by five percentage points in comparison to the 

previous school year. MCAP scores for grade 4th, 5th, and 8th at the targeted schools 

will improve by 2 percentage points from the previous school year. 

Designating a school or district site resource coordinator 

Level III - Promising Evidence 

Provide a link or citation below to support the Level of Evidence: 
Howland, A. Anderson, J.A., Smiley, A.D. and Abbot, D. J. School 
Liaisons: Bridging the Gap Between Home and School The School 
Communitv Journal Volume 16 Number 2. 
https://files.eric.ed.gov/fulltext/EJ794797.pdf  

Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
Evaluation for Outcome 1: 

The WCPS Coordinator of Equity and Multicultural Education and the Site Resource 

Coordinator will track the number of disciplinary referrals and evaluate local and state 

test scores of the students who are being impacted through services provided by the Site 

Resource Coordinator.    
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Outcome 2: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

During the 2022-2023 school year, educators will witness increased lines of 

communication with parents and community members. The program's impact on 

teachers will be determined by the decrease in the number of office referrals that 

teachers make for their students. There should be a 2% overall decrease in the number 

of office referrals for students participating in the program in comparison to the 

previous school year. 

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

For parents who have a child (or children) benefitting from the Site Resource 

Coordinator programming, parent participation/attendance will increase by 3% at the 

conclusion of the 2022-2023 school year. Parent participation includes attendance 

during (in-person and virtual) after school nights, IEP meetings, and other school-based 

events. Attendance/participation during the 2022-2023 school year will be compared to 

previous school years.

Evaluation for Outcome 2: 

The WCPS Coordinator of Equity and Multicultural Education and the Site Resource 

Coordinator will track the number of office referrals and will communicate with 

educators when necessary. 

Evaluation for Outcome 3: 

The impact will be evaluated by tracking the attendance of parents (at “parent- 
involvement”) events who have children benefitting from the Site Resource Coordinator 
programming. Additionally, a survey will be designed for targeted students and their 
parents to complete at the beginning of the 2022-2023 school year indicating how many 
events they participated in during the 2021-2022 school year. The parents and students 
will then complete the survey for the second time at the end of the 2022-2023 school 
year. These surveys will help WCPS determine the growth of participation and the 
efforts of the Site Resource Coordinator. 

Use of Funds:   Provide a total dollar amount per activity. $12,600.36 
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5.2 Safe & Healthy Students’ Activities 
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Safe and Healthy 
Students’ strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must not 
spend less than 20% of the overall allocation for Safe and Healthy Students’ strategies. 

LECS Plan Focus Area: School Safety 
Proposed Safe & Healthy Student Activity 5.2: (Title) Supporting Social-Emotional Health of Students 

Activity Implementation: (How will the activity operate and over what duration?) During the 2021-2022 and 2022-2023 school years, the WCPS Coordinator of 

School Health Services will provide professional learning opportunities and supports that will enable school administrators and teachers to effectively engage in 

restorative practices to create safe-spaces for social-emotional learning to occur.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☒Students

☒Educators

☒Other Stakeholders:

Administrators

☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.) 
Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

 Over the course of two school years (2021-2022 and 2022-2023), students will benefit 

from the implementation of restorative practices by learning effective coping skills 

when confronted with conflicts. Therefore, at least a 2% decrease (in total for the 2021-

2022 and 2022-2023 school years) in overall disciplinary actions, office referrals, and 

suspension rates will occur (in comparison to the 2019-2020/2020-2021 school years). 

Thus, benefitting students, teachers, guidance counselors, administrators, and the 

school-climate as a whole.  

High-quality training for school personnel related to crisis management and conflict 
resolution techniques 

Level III - Promising Evidence 

Provide a link or citation below to support the Level of Evidence: 

https://www.usccr.gov/files/pubs/2019/07-23-Beyond-Suspensions.pdf 

Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
Evaluation for Outcome 1: 

School administrators and guidance counselors will track office referral/suspension 

rates on an annual basis to evaluate the effectiveness of the restorative practices 

interventions. 
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Outcome 2:(Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Click or tap here to enter text. 

Evaluation for Outcome 2: 

Evaluation for Outcome 3: 

Click or tap here to enter text.
Use of Funds:   Provide a total dollar amount per activity. $15,186 
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 

6.0      ACTIVITIES TO THE EFFECTVE USE OF TECHNOLOGY – Required [ESEA §4109] 

To increase access to  personalized, rigorous learning experiences supported by technology, LEAs must develop programs or activities that improve 
the technology to improve the academic achievement, academic growth, and digital literacy of all students.  Consistent with section 4106(e)(2)(E) of 
the ESEA, anyLEA that has received a SSAE grant of at least $30,000 must use at a portion of the  SSAE program funds for activities that support the 
effective use of technology for students under section 4109. 

It is also important to note that any LEA receiving funds under the Student Support and Academic Enrichment program, shall not use more than 15 
percent of funds for purchasing technology infrastructure which shall include technology infrastructure purchased for carrying out blended learning 
projects. (ESEA sections 4106(e)(2)(E) and 4109(b)). (THE 15% RULE INCLUDES NONPUBLIC SPENDING) Please remember to calculate 
your total projected use of funds and overall percentage of the allocation spent for this content area at the end of this section. 
Activity Key for Effective Use of Technology 

The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for 
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the 

abbreviated Federal example that most closely aligns with the proposed activity. 

EFFECTIVE USE OF TECHNOLOGY FEDERAL EXAMPLES ESEA§4109 Abbreviated  Name 
Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(A) personalize learning to improve student academic achievement. 

Providing professional learning resources to 
personalize learning 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(B) discover, adapt, and share relevant high-quality educational resources. 

Providing professional learning resources to discover, 
adapt, and share relevant high-quality educational 
resources 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(C) use technology effectively in the classroom, including by administering 
computer-based assessments and blended learning strategies. 

Providing professional learning resources to use 
technology effectively in the classroom 

Providing educators, school leaders, and administrators with the professional learning tools, devices, 
content, and resources to—(D) implement and support school- and district-wide approaches for using 
technology to inform instruction, support teacher collaboration, and personalize learning 

Providing professional learning resources to 
implement and support school- and district-wide 
approaches for using technology to inform instruction, 
support teacher collaboration, and personalize 
learning 

Building technological capacity and infrastructure, which may include—(A) procuring content and 
ensuring content quality 

Procuring technological content and ensuring content 
quality 
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Activity Key for the Effective Use of Technology 

The table shown below details the Federal activity examples from the statute located in ESEA§ 4109. An abbreviated name is provided for 
each Federal example within the Effective Use of Technology content area. When inputting the LEA proposed activity, please select the 

abbreviated Federal example that most closely aligns with the proposed activity. 
Building technological capacity and infrastructure, which may include—(B) purchasing devices, 
equipment, and software applications in order to address readiness shortfalls 

Technology infrastructure: Purchasing devices, 
equipment, and software applications 

Developing or using effective or innovative strategies for the delivery of specialized or rigorous academic 
courses and curricula through the use of technology, including digital learning technologies and assistive 
technology 

Delivering specialized or rigorous academic courses 
and curricula through the use of technology 

Carrying out blended learning projects, which shall include—(A) planning activities, which may include 
development of new instructional models (including blended learning technology software and platforms), 
the purchase of digital instructional resources, initial professional development activities, and one-time 
information technology purchases, except that such expenditures may not include expenditures related to 
significant construction or renovation of facilities 

Technology infrastructure: Carrying out blended 
learning projects and planning activities 

Carrying out blended learning projects, which shall include—(B) ongoing professional development for 
teachers, principals, other school leaders, or other personnel involved in the project that is designed to 
support the implementation and academic success of the project 

Ongoing professional development to support blended 
learning project implementation and academic success 

Providing professional development in the use of technology (which may be provided through 
partnerships with outside organizations) to enable teachers and instructional leaders to increase student 
achievement in the areas of science, technology, engineering, and mathematics, including computer 
science 

Providing professional development in the use of 
technology to enable educators to increase STEM 
achievement 

Providing students in rural, remote, and underserved areas with the resources to take advantage of high-
quality digital learning experiences, digital resources, and access to online courses taught by effective 
educators 

Providing high-quality digital learning experiences to 
students in rural, remote, and underserved areas 
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6.1 Effective Use of Technology Activities  
Please write a brief description of the identified focus area from the Local ESSA Consolidated Strategic (LECS) Plan. Select Effective Use of 
Technology strategies from the drop down menu that will support the proposed activity. Please remember that any allocation ≥$30,000 must spend a 
portion of the overall allocation for Effective Use of Technology strategies. 

LECS Plan Focus Area: Achievement in Literacy and Mathematics 
Proposed Effective Use of Technology Activity 6.1: (Title) Supporting Effective Instruction Through the use of Technology 

Activity Implementation: (How will the activity operate and over what duration?)  The WCPS District Coach of Instructional Technology and Innovation will 

work with educators to facilitate professional learning opportunities throughout the 2021-2022 school year and during the summer of 2022.  

Outcomes Strategies: (see definitions #21 for Evidence-Based ESEA Section 8101) 
What specific changes will  occur as a result of the activity and who will benefit? 
(Check all that apply; add more as needed) 

What Title IV-A strategies align to the proposed activity? 
(Use Drop Down Menus) 

Who benefits from this activity? 

☐Students

☒Educators

☐Other Stakeholders:

Click or tap here to enter text. 

☐Other Stakeholders:

Click or tap here to enter text. 

What are the desired changes? 

(Address all beneficiaries selected above; add more as needed.  Each program/activity 
should include at least one student-based outcome.)) 

Providing professional learning resources to use technology effectively in the classroom 

Level III - Promising Evidence 

Provide a link or citation below to support the Level of Evidence: 
Lowther, D., Inan, F., Strahl, J., and Ross, S. (2008, March). Does 
technology integration 'work' when key barriers are removed. Center for 
Research in Educational Policy, the University of Memphis (paper 
presented at the annual meeting of the American Educational Research 
Association in New York, NY. 
Shidler, L. The Impact of Time Spent Coaching for Teacher Efficacy on 
Student Achievement. Early Childhood Educ J 36, 453–460 (2009). 
https://doi.org/10.1007/s10643-008-0298-4 
Kraft MA, Blazar D, Hogan D. The Effect of Teacher Coaching on 
Instruction and Achievement: A Meta-Analysis of the Causal 
Evidence. Review of Educational Research. 2018;88(4):547-588. 
doi:10.3102/0034654318759268 
Evaluation 
How and when will the listed outcomes be measured for 
success? (Add more as needed) 
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Outcome 1: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

 Knights of the Roundtable PLCs- During the 2021-2022 school year, WCPS will host

monthly coaching sessions (6-8 sessions annually) that will be available to all attendees 

for follow-up by Instructional Technology Coaches. As a result of the staff receiving 

the training, students will be able to engage in classroom instruction using Apple’s 

Keynote, Numbers, and/or Pages to demonstrate their learning.

Outcome 2: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Worcester Summer Technology Boot Camp, Summer 2022- At the conclusion of the 

Boot Camp, 100% of attendees will submit one “learning artifact” that they created 

during the professional learning. Additionally, the District Coach of Instructional 

Technology will work with each of the fourteen principals to develop individualized 

goals to support technology integration for face to face learning. 

Outcome 3: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

Future of Educational Technology Conference: Following the technology conference 

(taking place in January 2022), Technology and Innovation Coaches will utilize lesson 

plan activities and technology-aligned PL activities from the conference. After 

attending all the 10 iPad sessions at the FETC Conference, the Technology Coaches 

will present a minimum of four professional learning sessions during the remainder of 

the 2021-2022 school year.

Evaluation for Outcome 1: 

Teachers will complete a professional learning technology survey at the end of the 

sessions in the spring of 2022.  

Evaluation for Outcome 2: 

Following the completion of the Boot Camp, the District Coach of Instructional 

Technology will review the artifacts and provide feedback (if necessary). Principals 

will facilitate at least one professional development opportunity (during the 2022-2023 

school year) to support their goal. The principal will strive to have at least 80% (or 

more) of instructional staff in attendance.  

Evaluation for Outcome 3: 

At the end of each professional learning session, attendees will complete a professional 

learning evaluation.  

Evaluation for Outcome 4: 

Following the summit, surveys will allow attendees to complete an evaluation that will 
provide feedback that will enable improvements for future summits.   
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Outcome 4: (Smart, Meaurable, Achieveable, Relevant, & Time-Bound) 

2022 “WoCo Tech Summit”: WCPS will have 200 registered attendees at the annual 

WoCo Tech Summit (taking place March 2022).    

Use of Funds:   Provide a total dollar amount per activity. $77,847.03 
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
7.0  EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC) 
SCHOOLS [ESEA, Section 8501]: 
Equitable Services: Services and other benefits to private school students must be secular, 
neutral, and non-ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must 
be equitable in comparison to services and other benefits for public school children, teachers, 
and other educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state 
education agency must designate an ombudsman to monitor and enforce the requirements 
relating to the participation of children in private schools (Sec. 8501(a)(3)(B)). 
Participating Private Schools and Services: Provide information regarding the names of 
participating private schools, the number of private school students, and the calculated cost 
per pupil, that will benefit from Title IV-A services. (Include below or as an attachment in 
Appendix H.) 
Worcester County Public Schools, Title IV FY22 Allocation- $142,551 
Participating Private School- Most Blessed Sacrament Catholic School (MBSCS) 
MBSCS Student Enrollment (Table 6, MSDE Nonpublic School Enrollment)- 202 
Worcester County Public Schools (WCPS) Student Enrollment- 6,711 
Calculation: Total Students (MBSCS+WCPS) =6,913  
LEA Allocation $142,551/6,913 = 20.62 
20.62 x 202= $4,165 
MBSCS FY22 Title IV Allocation- $4,165 

Describe the school system's written process to invite private schools to the initial consultation 
meeting, provide on-going consultation, and manage disputes and/or complaints. 

Initial Consultation: 

1. January 8, 2021- The WCPS Grant Writer mailed invitation
letters to all eligible nonpublic schools within Worcester
County. These letters notified nonpublic schools of their
eligibility to participate in equitable services through the
upcoming FY22 Local ESSA Consolidated Strategic Plan and
that a meeting at the Board of Education would be held in
February to discuss participation in FY22 equitable services.
The mailing also included a response form that asked
nonpublic schools to indicate whether they were interested in
participating in each available program (Title I, II Part A, III,
IV Part A & Part B, and Special Education Services). Most
Blessed Sacrament Catholic School was the only nonpublic
school to indicate that they were interested in participating in
equitable services and that they would be attending the
upcoming meeting. The other nonpublic schools within
Worcester County elected not to participate.

2. February 22, 2021- A Nonpublic Consultation Meeting was
held at the Worcester County Board of Education. The Interim
Principal and Program Manager from MBSCS met with the
ESSA team to discuss components of FY22 equitable services.
At that meeting, MBSCS was provided an overview of
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available programming, WCPS complaint policies and 
procedures, and the reporting and ongoing consultation 
requirements.  

3. Spring 2021- The Interim Principal at MBCS elected to
participate in FY22 Title II and IV equitable services.

4. July 2021- WCPS contacted the newly hired, permanent
Principal at MBSCS to discuss the FY22 equitable services
that MBSCS elected to participate in.

5. August 12, 2021- The WCPS Grant Writer and Grant
Accountant held a meeting at MBSCS with the new Principal
and Program Manager. The meeting provided an overview of
FY22 equitable services. During the meeting, the new
Principal signed the Letter of Commitment to participate in
FY22 Title IV programming.

6. September 2021- MBSCS received notification of their Title
IV FY22 allocation and their Nonpublic Planning and
Consultation Form Draft.

On-Going Consultation: 

Ongoing consultation with MBSCS occurs on a frequent basis. 
The WCPS Grant Writer and the Program Manager at MBSCS 
communicate through email and phone calls regarding allowable 
programming and expenditures for all “active” fiscal Title IV 
programs. As MSBCS submits quotes/invoices for purchases, the 
WCPS Grants Office reviews requests, responds with any 
questions, and processes purchase orders in a timely manner.  

Managing 
Disputes/Complaints: 

According to Complaint Policy for Grant Funded Programs (VII-A-
24) It is the policy of Worcester County Public Schools that uniform
procedures shall be used by the Central Office and local schools for
managing complaints in the administration of state and federal
programs.
It is also the policy of the Worcester County Public Schools that the
complaint procedures shall be implemented whenever a complaint
is received alleging that the Worcester County Public Schools or
one of its subgrantees has violated a state or federal statute or
regulation.
Complaints shall be received by the Superintendent or designee.
The complaint may be assigned to person not named in the
complaint. Within 10 business days of receiving a complaint, the
complainant shall be notified in writing of:
a) The date of receipt of the complaint; and
b) The intent to investigate the complaint; and
c) The estimated date of the complainant will be notified of the
resolution, normally within 60 calendar days from the date of
receipt of the complainant; and
d) The name of the individual investigating the complaint.
Resolution of Complaints: The parties shall be informed in writing
of the resolution of the complainant, including:
a) If a violation of state or federal statute or regulation was
determined; and
b) Any action taken, if applicable, in response to the complaint;
and
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c) Notice of the right to appeal the decision to the Board of
Education.

Describe the school system's process for providing equitable participation to students in 
private schools. This should include evidence of a needs assessment, monitoring practices, and 
a professional development action plan.  (Include below or as an attachment) 

Needs Assessment: 

October 4, 2021- MBSCS completed and returned their signed 
their consultation form draft. The WCPS Grants Office reviewed 
the requests of MBSCS and approved their proposed FY22 
activities as allowable. The WCPS Grant Writer signed and 
returned the approved draft to MBSCS. Their needs assessment 
included the following components:  

1. Provide students in grades 5-8 with a human development
education program.

2. Provide students with education on drug and bullying
prevention through Red Ribbon Week programming.

3. Provide students with a hands-on, outdoor musical
instrument to compliment a new component to the music
program.

Monitoring: 

Ongoing monitoring to ensure allowable usage of funds occurs on 
a frequent basis between MBSCS and WCPS. The WCPS Grant 
Writer and the Program Manager at MBSCS communicate through 
email and phone calls regarding the progress of programming and 
expenditures.  

MBSCS will continually monitor their activities to ensure that 
programmatic success is benefitting their students. MBSCS has 
indicated the following strategies for their FY22 activities:  

1. Human Growth and Development- Question and Answer
Discussion with students will occur at the end of the
seminar.

2. Red Ribbon Week Presentation- Students will complete
classroom assessments surrounding topics discussed
during the Red Ribbon Week presentation(s). Teachers
will evaluate the assessments and will track if there is
evidence of increased knowledge, on an annual basis.

3. “Griffin” Outdoor Musical Instrument- Periodically, the
arts specialist will monitor how the instrument is being
used and gain feedback through contact with the
classroom teachers and students. The effectiveness of the
instrument’s contribution (in the vicinity of the
playground) will be evaluated informally by classroom
teachers and formally through integrated lessons with
PreK-2nd grade teachers and students.

Professional Development Plan: 

1. Human Growth and Development- Students in grades 5-8
will each participate (during one class period) in a human
growth and development seminar. Funds will be used to
compensate a medical professional to teach the program
over the course of one week. Additionally, funds will be
used to purchase personal hygiene products for students
participating in the seminar.
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2. Red Ribbon Week Presentation- The Guidance Counselor
and Guest Speaker will present lessons and activities to
each K-8 class over the course of one week. The
presentation and activities will enhance the Red Ribbon
Week program by inviting a guest speaker to educate
students on the prevention of substance abuse and
bullying.

3. “Griffin” Outdoor Musical Instrument- The Music
Teacher will teach a unit specifically focusing on the
usage of the instrument to PreK-2nd grade students. For the
school community, the students will then “reveal” through
a student demonstration. The installation of the instrument
will serve as a pilot program in hopes of adding more
varied playground/outdoor percussion and malleted
instruments in future school years.

Total Amount for Non-Public Transfers: $4,165.00 

REMEMBER, THE 20%, 20% and 15% RULE INCLUDES NONPUBLIC SPENDING. 
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
8.0  Assurances [ESEA, Section 4106(E)(2)]: 
EACH APPLICATION SHALL INCLUDE ASSURANCES THAT THE LEA WILL— 
☒(A) prioritize the distribution of funds to schools served by the LEA that—

(i) are among the schools with the greatest needs, as determined by such LEA;
(ii) have the highest percentages or numbers of children counted under section 1124(c);
(iii) are identified for comprehensive support and improvement under section
1111(c)(4)(d)(i);
(iv) are implementing targeted support and improvement plans as described in section
1111(d)(2); or
(v) are identified as a persistently dangerous public elementary school or secondary school
under section 8532;

☒(B) comply with section 8501 (regarding equitable participation by private school children
and teachers);
(i) the LEA maintains control over materials, equipment and property purchased with
federal funds, if applicable under section 8501(d)(1);
(ii) the LEA expenditures, when providng educational services and other benefits provided
under this section for eligible private school children, their teachers, and other educational
personnel serving those children shall be equal, taking into account the number and
educational needs of the children to be served, to the expenditures for participating public
school children under section 8501(a)(4); and
(iii) the LEA assures that educational services and other benefits, including materials and
equipment, provided under this section, shall be secular, neutral, and non-ideological under
section 8501(a)(2).

☒ (C) use not less than 20 percent of funds received under this subpart to support one or more
of the activities authorized under section 4107;

☒ (D) use not less than 20 percent of funds received under this subpart to support one or more
activities authorized under section 4108;

☒(E) use a portion of funds received under this subpart to support one or more activities
authorized under section 4109(a), including an assurance that the LEA will comply with
section 4109(b); and 

☒ (F) annually report to the State for inclusion in the report described in section 4104(a)(2)
how funds are being used under this subpart to meet the requirements of subparagraphs (C)
through (E).

☒ (G) ensures the LEA has completed the application through an equity lens in order to
satisfy all the requirements estgablished in COMAR 13A.06.01 Educational Equity;

(f) SPECIAL RULE.—Any LEA receiving an allocation under section 4105(a)(1) in an
amount less than $30,000 shall be required to provide only one of the assurances described
in subparagraphs (C), (D), and (E) of subsection (e)(2)
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
9.0  INTERNET SAFETY [ESEA, Section 4121]: 

No funds made available under this part to a LEA for an elementary school or secondary 
school that does not receive services at discount rates under section 254(h)(5) of the 
Communications Act of 1934 (47 U.S.C. 254(h)(5)) may be used to purchase computers used 
to access the Internet, or to pay for direct costs associated with accessing the Internet, for such 
school unless the school, school board, LEA, or other authority with responsibility for 
administration of such school both—  
(1)(A) has in place a policy of Internet safety for minors that includes the operation of a 
technology protection measure with respect to any of its computers with Internet access that 
protects against access through such computers to visual depictions that are— 
(i) obscene;
(ii) child pornography; or
(iii) harmful to minors; and
(B) is enforcing the operation of such technology protection measure during any use of such
computers by minors; and
(2)(A) has in place a policy of Internet safety that includes the operation of a technology
protection measure with respect to any of its computers with Internet access that protects
against access through such computers to visual depictions that are—
(i) obscene; or
(ii) child pornography; and
(B) is enforcing the operation of such technology protection measure during any use of such
computers.
(A) SCHOOLS WITH INTERNET SAFETY POLICIES AND TECHNOLOGY
PROTECTION MEASURES IN PLACE.—A LEA with responsibility for a school covered by
subsection (a) that has in place an Internet safety policy meeting the requirements of
subsection (a) shall certify its compliance with subsection (a) during each annual program
application cycle under this Act.

☒By checking this box the LEA certifies that it is in compliance with the internet safety
policies and technology protection measures.
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Local Educational Agency: Worcester County Public Schools
Grant Year: FY 2022 

(use drop down) 
10.0  BUDGET NARRATIVE: 
Guidance for Completion of the Budget Narrative for Individual Grants 
(REMEMBER TO CALCULATE THE PERCENTAGES FOR WELL-ROUNDED (20%) & SAFE & 

HEALTHY STUDENTS (20%) OFF THE TOP OF THE ORIGINAL ALLOCATION) 
The budget narrative is an explanation of your budget and must be able to stand on its own 
without having to refer to the proposal for information.  Although information to justify a line 
item (such as job descriptions for personnel) might be contained within the grant application, a 
separate and complete justification for each line item must be provided in the budget narrative.  
It should include the following information: It is recommended that you arrange the budget 
narrative by content area, i.e., 4.0: Well-Rounded Education, 5.0: Safe and Healthy Students, 
and 6.0: Effective Use of Technology for reporting purposes. 

• Description of the specific item (What is it?)
• Description of how the specific item relates to the project (Why is this item needed to

fulfill the project objective?)
• Arithmetical explanation of how you estimated the requested amount (What formula did

you use to arrive at your estimate?  Show the detail.)
Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., 
MSDE Category, Program and Object.  Without the Narrative, the Budget is just a collection 
of numbers.  You will also want to tie Budget items in the Narrative to the allowable activities 
discussed in the plan so the reviewer clearly sees their necessity.  Make absolutely sure your 
sums are accurate. 
Each line must be detailed and specific.  General expenses should be broken down into 
specific line items.  For example, "meeting expenses" can be broken down into room rental, 
photocopying and refreshments.    It is important to be as detailed as possible. 
Clearly show the requested funds and in-kind contributions for each line item.  Indicate the 
source of the in-kind contribution.  Both requested and in-kind funds must be reasonable and 
within current market prices. 
Show how the expense was calculated for each line item.  Reviewers will use this information 
to determine if your budget is reasonable and cost-effective. 
Personnel Costs: 

• For Salaries:  List the number of positions and the estimated annual salary rate or hourly
rate for the employee and the number of hours to be devoted to the project.  The amount
should take into account time needed to establish and fill new positions and the changing
demands for personnel during the course of the project.  The narrative should justify the
necessity for creating new positions.  Could present staff be reallocated?  Could volunteers
be utilized?  Do all positions need to be full time?  Are salary scales consistent with similar
state or local wage scales?  The workload must justify creating full-time positions.
Employees who are paid in whole or part with grant funds must perform work for the
grant-funded project in proportion to the amount of their pay provided by the grant.
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• For Employee Benefits:  Identify the percentages used for FICA, State Unemployment,
Workers Compensation, Health Insurance, Life Insurance and other benefits and multiply
by the total salary costs to determine the total Fixed Charges.  Please Note:  Fixed
Charges must always be calculated whenever there are salaries and wages identified
in the budget.

Contracted Services 

• For individuals or organizations to be reimbursed for personal services on a fee basis. List
each type of consultant or service, the proposed fee rate, and the amount of time to be
devoted to such services.  Costs for renting space, equipment, and other operating leases
are included in this object.

Supplies and Materials 

• All costs should be itemized within this object by major types (e.g., office supplies,
training materials, research forms, instructional supplies, textbooks, library media, etc.).
The basis for cost computations should be shown ("x" dollars per month for office supplies
or "y" dollars per person for training materials).

Other Charges 

• Estimated travel expenses of project personnel should be included in this object.  The
budget narrative must thoroughly explain the relevance and importance of each item to the
project.

Equipment 

• Each item to be purchased must be separately listed with unit cost. The budget narrative
must thoroughly explain the relevance and importance of each item to the project. Must be
subtracted from indirect cost calculation.

Transfers 

• Transfers are payments to other LEAs, non-public schools or indirect costs that are shown
as grant expenses but are not direct expenses of the LEA to the project.  Must be
subtracted from indirect cost calculation.

Indirect Costs 

• To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland
Public Schools (section D-1).  This calculation should be included on the budget narrative
as a separate line item and is not associated with any specific Activity. The calculation is
as follows:
Total allocation less (–) transfers (equitable services) less (–) equipment x 0.0(ICR) x

1.0(ICR)
Example: The LEA total allocation is $50,000. The LEA indirect cost rate = 2.0%.
The LEA has $4,000 in transfers for equitable services and $1,000 in equipment.
The indirect cost rate calculation =

$50,000 - $4,000 (equitable services) - $1,000 (equipment) = $45,000. 
$45,000 x .02 = $900. $900 x 1.02 = $918 INDIRECT COSTS.  

You should use the format as shown in one of the two following samples shown on the next 
pages: 
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Act. Priority Area Cat. Prog. Ob. Line Item Calculation Amount Subtotal/Total 

4.1 Well-Rounded Education 203-205 1 4
AP Test Fee Waivers- Other 
Charges 

91 students (30 PHS+25 
SHHS+11 WTHS) X 
$60=$5,460 $5,460.00 $5,460.00

4.2 Well-Rounded Education 209 209 2
"MudHud" High School Field 
Trip- Student Transportation 1 bus trip X $300.00= $300 $300.00 $300.00

4.2 Well-Rounded Education 209 209 2
Reginald Lewis Museum Field 
Trip- Student Transportation 1 bus trip X $1,200= $1,200 $1,200.00 $1,200.00

4.2 Well-Rounded Education 209 209 2

Reginald Lewis Museum Field 
Trip or Smithsonian African 
American Museum- Student 
Transportation 

10 buses x $ 900 per bus = 
$9,000 $9,000.00 $9,000.00

4.2 Well-Rounded Education 209 209 2
Ward Museum Field Trip- 
Student Transportation 

1 trip to Ward Museum for 
1st grade X $750 = $750 $750.00 $750.00

4.2 Well-Rounded Education 203-205 1 2

Ukelele Program, Salisbury 
University Professor- Contracted 
Services

10 x $100 SU Professor 
Classes at SHES= $1,000 $1,000.00 $1,000.00

4.2 Well-Rounded Education 203-205 1 3

"MudHud" High School Field 
Trip Arts Integration-Supplies 
and Materials

$300 in arts materials

$300.00 $300.00

4.2 Well-Rounded Education 203-205 1 3

Reginald Lewis Museum Field 
Trip Art Journaling Kits- 
Supplies and Materials 

Art Journaling Kits- $15/st. X 
75 students= $1,125.00 $1,125.00 $1,125.00

4.2 Well-Rounded Education 203-205 1 3
Ukelele Program Class Set of 
Ukeleles-Supplies and Materials

Class Set of Ukuleles = 
$2,200 $2,200.00 $2,200.00

4.2 Well-Rounded Education 203-205 1 3
Ward Museum Field Trip- 
Supplies and Materials 

$250 in Arts and Social 
Studies Materials $250.00 $250.00

4.2 Well-Rounded Education 203-205 1 3
Science and Art 3D- Supplies and 
Materials 

Three-dimensional arts 
materials (e.g., clay, low-fire 
glazes, and kiln accessories) 
= $500.00 $500.00 $500.00

4.2 Well-Rounded Education 203-205 1 3

Reginald Lewis Museum Field 
Trip or Smithsonian African 
American Museum- Supplies and 
Materials

"History Through the Arts" 
Unit- Arts Integration 
Materials = $1,000 $1,000.00 $1,000.00

4.2 Well-Rounded Education 203-205 1 4
"MudHud" High School Field 
Trip-Admission Fees

17 students X $40/st. = 
$680.00 $680.00 $680.00

4.2 Well-Rounded Education 203-205 1 4
Reginald Lewis Museum Field 
Traip- Admission Fees

75 students X $9/st. 
admission = $675.00 $675.00 $675.00

4.3 Well-Rounded Education 209 209 2
Environmental Education Field 
Trips- Student Transportation Student Bus Transportation $1,999.20 $1,999.20

4.3 Well-Rounded Education 203-205 1 4
Environmental Education Field 
Trips-Park Entrance Fees

Assateague Island Student 
Admission Fees $11.54 per 
st. X ~520 students = 
$6,000.80 $6,000.80 $6,000.80
Well-Rounded Subtotal $32,440.00 $32,440.00

5.1 Safe and Healthy Students 203-205 10 1
Site Resource Coordinator-
Salaries and Wages $11,667.00 $11,667.00

5.1 Safe and Healthy Students 212 212 4
Site Resource Coordinator-Fixed 
Charges $11,667 X .08%= $933 $933.00 $933.00

5.2 Safe and Healthy Students 203-205 9 1

Substitutes for Restorative 
Practices PLC- Instructional Staff 
Development

14 subs. X $50 (average half-
day rate)= $700.00 $700.00

5.2 Safe and Healthy Students 212 212 4
Substitutes for Restorative 
Practices PLC- Fixed Charges $700 X .08%= $56 $56.00 $56.00

5.2 Safe and Healthy Students 203-205 9 4
IIRP Conference Fees- Other 
Charges $450 X 5 staff= $2,250 $2,250.00 $2,250.00

5.2 Safe and Healthy Students 203-205 9 4

Restorative Practices for 
Administrators Conference Fees- 
Other Charges $592 X 4 admin= $2,380 $2,380.00 $2,380.00

5.2 Safe and Healthy Students 203-205 9 4

Resorative Practices- Train the 
Trainers Conference Fees- Other 
Charges $2,000 X 2= $4,000 $4,000.00 $4,000.00

5.2 Safe and Healthy Students 203-205 9 2
Restorative Practices PLC 
Consultant- Contracted Services 

1 Consultant X $2,800= 
$2,800 $2,800.00 $2,800.00

FY22 Title IV, Part A Student Support And Academic Enrichment (SSAE) Grants
Worcester County Public Schools
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5.2 Safe and Healthy Students 203-205 9 3
Restorative Practices PLC- 
Supplies and Materials 

$2,000- Estimate based on 
needs of program $2,000.00 $2,000.00

5.2 Safe and Healthy Students 203-205 1 3
SEL Materials Elementary 
Students - Supplies and Materials

$800- Estimate based on 
needs of program $800.00 $800.00

5.2 Safe and Healthy Students 203-205 10 3

Zones of Regulation Supplies for 
Elementary Students- Supplies 
and Materials 

$200- Estimate based on the 
needs of the program $200.00 $200.00
Safe & Healthy Subtotal $27,786.00 $27,786.00

6.1 Effective Use of Technology 203-205 9 1

Instructional Technology Coach- 
Instructional Staff Development, 
Salaries and Wages $44,664.00 $44,664.00

6.1 Effective Use of Technology 212 212 4
Instructional Technology Coach- 
Fixed Charges $7,647.14 $7,647.14

6.1 Effective Use of Technology 203-205 9 1

Knights of the Roundtable PLCs- 
Instructional Staff Development, 
Salaries and Wages

18 teachers x .5 days x 7 
sessions @ $121.50/day $7,654.50 $7,654.50

6.1 Effective Use of Technology 212 212 4
Knights of the Roundtable PLCs- 
Fixed Charges $7,654.50 X .08%= $612.36 $612.36 $612.36

6.1 Effective Use of Technology 203-205 9 1

WCPS Summer 2022 Tech Boot 
Camp- Instructional Staff 
Development, Salaries and Wages 100 teachers x $121.50/day $12,150.00 $12,150.00

6.1 Effective Use of Technology 212 212 4
WCPS Summer 2022 Boot Camp-
Fixed Charges $12,150 X .08% = $972 $972.00 $972.00

6.1 Effective Use of Technology 203-205 9 4

Future of Educational 
Technology Conference Fees- 
Other Charges 2 teachers X $940 = $1,880 $1,880.00 $1,880.00

6.1 Effective Use of Technology 203-205 9 3
1-Year Domain Name and Web
Hosting for WoCo Tech Summit

1- Year Domain Name and
Web Hosting Fee- $200 $200.00 $200.00
Effective Use of Tech Subtotal $75,780.00 $75,780.00

7.0 Safe and Healthy Students 203-205 7 8

Equitable Services, Most Blessed 
Sacrament Catholic School 
(MBSCS)- Human Growth and 
Development- Supplies and 
Materials

$200- Cost of personal 
hygiene supplies for students 
to compliment the seminars $200.00 $200.00

7.0 Safe and Healthy Students 203-205 7 8

Equitable Services, MBSCS- 
Human Growth and 
Development- Contracted 
Services

$250-Human Growth and 
Development Presenter Fee $250.00 $250.00

7.0 Safe and Healthy Students 203-205 7 8

Equitable Services, MBSCS-Red 
Ribbon Week- Contracted 
Services

$300- Fee for Outside Red 
Ribbon Week Presenter $300.00 $300.00

7.0 Well-Rounded Education 203-205 7 8

Equitable Services, MBSCS- 
Outdoor Musical Equipment- 
Supplies and Materials 

$3,415- Cost of "Griffin" 
Outdoor Musical Equipment $3,415.00 $3,415.00
Nonpublic Subtotal $4,165.00 $4,165.00

N/A 201 22 8
Indirect Costs- Business Support, 
Transfers

Base = Total - Equipment - 
Transfers = $142,551-$0-
$4,165 = $138,386; 
$138,386/1.0175 = 
$136,005.90:
$138,386-$136006 = $2,380 $2,380.00 $2,380.00
Indirect Subtotal $2,380.00 $2,380.00

$142,551.00
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2021 FINE ARTS INITIATIVE 

STATE GRANT APPLICATION 

Fine Arts Application 

1st submission to the Title III, Part A Program Managers for review: August 2, 2021 – August 

31, 2021 

Conditional approval granted to LSSs On or before September 

30, 2021 
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Fine Arts Initiative Grants Application 

Local school systems should provide a cohesive, stand-alone response to the prompts below. 

School Year 2020-2021: Progress and Challenges 

1. Complete the chart below describing the progress and challenges in meeting the Programs in Fine Arts goals

articulated in the system’s 2020-2021 Annual Update. Identify the programs, practices, strategies, and resource

allocations that are related to progress.

Disciplines Goals from the School Year 

2020-2021 

Current Progress Challenges 

Dance Continue collaboration with 

the PE teacher at one of 

WCPS’ recently renovated 

elementary schools to 

continue to professionally 

develop his curricular 

knowledge in the area of 

dance and to possibly 

propose a course as the pilot 

program.  

WCPS shifted focus to integrate 

a Music and Movement class at 

the early childhood level. The 

course teaches 33.3% Music 

standards, 33.3% PE standards 

and 33.3% Dance standards. 

Challenges have occurred 

securing funding to retrofit a 

classroom (with rubber flooring) 

and finding a space large enough 

for students to move around and 

still remain socially distanced. 

Also, challenges to fund the 

position have occurred. The 

Coordinator of Fine Arts has 

requested this position for the 

last four years and funding has

now occurred through local

funds. Additionally, a formal 

curriculum for this course needs 

to take place. Additional 

challenges are present, such as

expanding this program and 

adapting the course into different 

grade levels. 

Music WCPS will purchase
QuaverMusic for all PreK-5 

music teachers and students. 

This program will help 

support and supplement our 

high-quality music 

instruction. Additionally, 

the purchase of ample Smart 

Music accounts for our 

secondary instrumental 

music students will occur. 

With this tool, students can 

continue to learn, play, and 

practice virtually or in a 

hybrid setting. However, 

WCPS has purchased five years 

of QuaverMusic for our K-6th 

grade music teachers and 

students. QuaverMusic has been 

instrumental program during 

virtual and hybrid instruction! 

Also, WCPS maintained 

accounts for SmartMusic, 

Finale, and Sight Reading 

Factory. These technology 

programs allow for music 

instruction to continue 

regardless of location and 

enhance the use of our student 

iPads. WCPS offered two 

Due to challenges caused by the 

COVID-19 pandemic, only two 

WCPS-sponsored PD days 

during the 2020-2021 school year 

occurred. WCPS offered multiple 

PD opportunities from MSDE. 

However, due to teacher 

“burnout” and hybrid teaching, 

many teachers were unable to 

take advantage of the 

opportunities. 
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sustainability to maintain the 

cost of these curriculum 

materials is a concern due to 

limited amount of funding 

WCPS receives from the 

state.  

WCPS will continue to offer 

high-quality Professional 

Learning to our music 

teachers, particularly in the 

area of music technology. 

We will develop PL 

opportunities through 

collaborating with Salisbury 

University, Symphony 21, 

MSDE, and MMEA. 

professional developments for 

music teachers during the 2020-

2021 school year.  

Theatre Provide professional 

development opportunities 

to Theatre staff through 

various community partners 

(e.g., Brown Box Theatre, 

Gwen Lehman, etc.) 

The theatre teacher from our 

largest high school, Stephen 

Decatur High School, 

participated in a highly 

informative PD from MTEA,
“Digital Radio Drama: From 

Antenna to Zoom!” 

Due to COVID-19 setbacks, in-

person, local PD was put on hold. 

Due to safety protocols, 

community partners were not 

allowed in the buildings during 

the 2020-2021 school year. 

Media Arts Collaborate with the WCPS 

Media Arts teachers to 

complete the curriculum for 

the high school Media Arts 

course. WCPS will provide 

PD time and funding to pay 

the staff to develop the units 

in alignment with UbD and 

UDL. 

We will also continue to 

have discussions and 

consider visiting other small 

counties where they have 

successfully integrated 

media arts into the CTE 

programs, without 

negatively effecting home 

high school art programs.  

During the 2020-2021 school 

year and during the summer of 

2021, PD time was provided to 

Media Arts teachers at the high 

school level. Half of our Media 

Arts teachers took advantage of 

the opportunity. As a result, 

twelve Understanding by 

Design (UbD) units were 

written and included in our 

LMS (Schoology). All 

elementary and middle school 

art teachers were asked to 

integrate at least one unit of 

media/digital art into their 

existing curriculum. This 

integration was fairly easy, as a 

portion of the school year was 

held virtually.  

With challenges presented by 

COVID-19, further discussions 

need to occur regarding 

revamping the Interactive 

Media Production program at 

With only 4 Media arts teachers 

and 3 very different home school 

programs county-wide, 

consistent curriculum is a 

challenge. 

The tenured staff member at 

WTHS who teaches Interactive 

Media Production does not 

currently teach the course to 

fidelity. The Fine Arts 

Coordinator, the CTE 

Coordinator, and the WTHS 

Principal have all collaborated to 

work to improve program 

fidelity. At this time, the course 

adjustments have not been made 

and we will continue to work 

with the WCPS Leadership Team 

to ensure that the course 

instruction is “standard-driven”. 
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Worcester Technical High 

School).  

Visual Art We will work with Adobe

for Education/Spark for 

Education for all PreK-12 

Art teachers and students. 

This will help support and 

supplement our existing 

high-quality art instruction. 

We also hope to purchase 

Procreate accounts for all 

teachers and provide them 

with gooseneck iPad holders 

to be able to successfully 

create and record artistic 

demonstrations for students. 

This way, students can 

continue to draw, create, and 

complete art lessons 

virtually or in a hybrid 

setting for this school year. 

We will continue to offer 

high-quality professional 

learning to our art teachers, 

particularly in the area of art 

technology. We will develop 

them with the help of 

MSDE, NAEA, MAEA, Art 

of Ed, and more. 

WCPS implemented Adobe for 

Education/Spark for Education 

for all PreK-12 art teachers 

during the fall of 2020. We 

were able to use local funds to 

purchase the ProCreate app for 

all art teachers, as well as some 

technology accessories for art 

teachers.  

During the 2020-2021 school 

year, WCPS offered two 

professional developments for 

art teachers. 

Due to challenges caused by the 

COVID-19 pandemic, only two 

WCPS-sponsored PD days 

during the 2020-2021 school year 

occurred. WCPS offered multiple 

PD opportunities from MSDE. 

However, due to teacher 

“burnout” and hybrid teaching, 

many teachers were unable to 

take advantage of the 

opportunities. 

School Year 2021-2022 Goals  

The Educational Equity regulation (COMAR 13A.01.06) is integrated throughout the Local Every Student Succeeds Act (ESSA) 

Consolidated Strategic Plan to demonstrate comprehensive support and improvement. Educational equity means that all students 

have access to opportunities, resources, and educational rigor they need throughout their educational career to maximize 

academic success and social/emotional well-being. 

2. What are the practices or strategies to advance racial equity through Fine Arts instructional programming, curriculum

development, instructional planning and delivery, material selection, and/or assessment? What are the success measures?

During the 2021-2022 school year, WCPS will execute an “Equity in the Arts/Social Justice in the Arts” PD where

elementary art and music teachers, middle and high school art teachers will participate. Teachers will be given a text resource 

that either focuses on a BIPOC artist, illustrator, or topic. They will use that resource in their class and integrate it into their 

lessons. At the end of the PD, teachers will evaluate the PD’s effectiveness. The Coordinator of Fine Arts will be looking for 

favorable feedback and ratings, based on the professional development standards. 
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3. What community needs are addressed through instructional programming, curriculum development, instructional planning and

delivery, material selection, and/or assessment? What are the success measures? Community needs could include marginalized

individual characteristics (Ability, Ethnicity, Family Structure, Gender Identity, Language, National origin, Religion, Sexual

Orientation, Socioeconomic Status), program access, areas of disproportionality, and school climate and culture.

During the 2021-2022 school year, WCPS will work with our community partners (e.g., Worcester County Arts Council,

Art League of Ocean City, and/or Salisbury ArtSpace) to provide PD for instructional programming and equity. We are still in 

the planning process with these partners to determine final topics. The Coordinator of Fine Arts administered a survey to arts 

teachers to determine their priority rankings of topics based on their needs. At the end of the PD, teachers will evaluate the 

effectiveness of the professional development. Upon the evaluation, the Fine Arts Coordinator will be looking for favorable 

feedback and ratings, based on the professional development standards. 

4. As stated in COMAR 13A.01.16, Section .03 Certification Procedures, each local school system shall report annually their

goals, objectives, and strategies regarding the implementation of fine arts instructional programming and methods for measuring

progress. Complete the charts below outlining the 2021-2022 goals of the local school system to meet the requirements outlined

in COMAR 13A.04.16, Programs in Fine Arts for music, dance, theatre, visual art, and media arts. For comparison, also list the

strategic targets (forecast to 2024 Fine Arts Certification) within each arts discipline.

Include an overview of resources, partnerships, and necessary adjustments to ensure progress to meet, at a minimum, 

the requirements set forth in the regulations regarding the implementation of fine arts instructional programming, 

development of curriculum, instructional planning, instructional delivery, material selection, and assessment and the 

use an equity lens (per COMAR 13A.01.06, an equity lens means that for any program, practice, decision, or action, 

the impact on all students is addressed, with a strategic focus on marginalized student groups) to meet the needs of all 

students. 

Dance 
2021-2022 Goals (Annual Goals) 

WCPS will continue to develop the Music and Movement curriculum for piloting dance in our system. 

By the end of 2022, we will have a full year curriculum (UbD units) and scope and sequence for the 

course. 

2023 Targets (Long Term Goals) 

WCPS will strive to have expanded the Music and Movement course into additional elementary 

grades, ultimately transforming the Music and Movement course into a Dance course. 

Media 

Arts 

2021-2022 Goals (Annual Goals) 

WCPS will continue to develop the curriculum for Communication Arts courses at the High School 

level. High School Media Arts teachers will be provided with professional development time and 

funding to develop expanding and improving their course curriculum. WCPS will also continue 

conversations with WTHS regarding the improvement of the Interactive Media Production course to 

meet fidelity. 

2023 Targets (Long Term Goals) 
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WCPS hopes to have a full, county-wide Communication Arts curriculum complete and in the LMS 

(Schoology). Additionally, a revamped IMP program, taught with fidelity, will be in place. 

Music 
2021-2022 Goals (Annual Goals) 

Due to school closures in the spring of 2020, the most recent district music assessment occurred 

during the spring of 2019. Below are the scores: 

-2019 5th grade General Music proficiency: 73%, 2021 5th grade General Music proficiency goal: 80%

-2019 5th grade Vocal proficiency: 73%, 2021 5th grade Vocal proficiency goal: 70%

-2019 7th grade General Music proficiency: 74%, 2021 7th  grade General Music proficiency goal:

80%

-2019 7th grade Vocal proficiency: 66%, 2021 7th grade Vocal proficiency goal: 70%

2023 Targets (Long Term Goals) 

Please see the goals above. WCPS will continue to increase the scores above these thresholds by 3% 

per year, until 100% of 5th and 7th grade students score “proficient” on the countywide music 

assessments, aligned with the MD State Standards. 

Theatre 
2021-2022 Goals (Annual Goals) 

WCPS will provide professional development opportunities to Theatre staff through 

community partners (i.e. Brown Box Theatre, the OC Art League, the Worcester County 

Arts Council, Gwen Lehman, etc.) 

2023 Targets (Long Term Goals) 

WCPS will strive to grow enrollment and offerings of Theatre courses at the middle and 

high school levels. 

Visual 

Art 

Our most recent district music assessment occurred during the spring of 2019. Below are the scores: 

-2019 4th grade Art proficiency: 81%, 2021 4th grade Art proficiency goal: 84%

-2019 7th grade Art proficiency: 86%, 2021 7th grade Art proficiency goal: 89%

2023 Targets (Long Term Goals) 

Please see the goals above. WCPS would like to continue to increase the scores above these 

thresholds by 3% per year, until 100% of 4th and 7th grade students score “proficient” on the 

countywide art assessments, aligned with the MD State Standards. 
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2. Provide a detailed budget narrative using the MSDE Proposed Fine Arts Budget Form. For reference, refer to

“Guidance for Completion of the Budget Narrative for the Fine Arts Initiative,” “Sample Fine Arts Budget,” and “Fine

Arts Budget Categories” in the following pages. The budget narrative should detail how the school system will use Fine

Arts funds to pay only reasonable and necessary direct costs associated with the operation of the Fine Arts program. All

expenditures must be directly linked to the goals identified in this current State Fine Arts Initiative Grant

Application. Budget narrative forms are available in Excel format through the MSDE Fine Arts Office.

Personnel Costs: 

● For Salaries:  in-kind only (WCPS is providing local money in-kind for us to revise and update our

Music assessments and Art assessments, in alignment with our goals above.)

● For Employee Benefits: in-kind only

Contracted Services: 

● Music contracted services for either Symphony 21 music PD and/or ABC Me Play orchestra program -

$150.00

Supplies and Materials 

● 3 sets of PD workshop materials (one elementary art, one secondary art, one music) x $395 for

supplies (ie. Pd books, canvas/paper, paint, ink, etc.). With leftover funds, we will supply art teachers

with the necessary materials for the countywide arts festival - $1185.00

● Theater and Media arts supplies for teacher PD (digital and otherwise) - $140.00

● PD Books for Music & Movement (Dance) teacher to assist in completing the writing of the

curriculum - $142.00

Other Charges 

● Professional development fees and registrations: 3 teachers X 1 different professional development

virtual or face-to-face participation x $95.00 per sub = $285.00

o (Details: substitute pay for a teacher to attend a regional arts meeting)

Equipment 

● In-kind only

Transportation 

• In-kind only
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Discipline Category Line Item Calculation Amount In-kind Total 

All 

Instruction Staff 

Dev. 203-205-09 

Stipends/substitute 

costs for 

Curriculum Writing 

and Revisions 

Professional 

Development 

12 Participants x 2 

days @ $121.50/day $0 $2,916.00 $2,916.00 

All 

Instruction Staff 

Dev. 203-205-09 

Substitute pay for 

teachers to attend 

MAEA, MMEA, 

MTEA, or other 

content-specific PD 

3 teachers x 1 day x 

$95.00(sub) $285.00 $1000.00 $1285.00 

MUSIC 

Special Prog. 203-

205-02

Digital/Online 

Music subscriptions 

Finale, SmartMusic 

and Sight-Reading 

Factory subscriptions $0 $1,660.00 $1,660.00 

Instruction Staff 

Dev. 203-205-09 

Contracted Services 

for Music PD with 

teachers 

Symphony 21 

(Daniel Bowen) 

and/or ABC Me Play 

(Monica Karoasman) $150.00 $2000.00 $2150.00 

Regular Prog. 

203-205-01

Music Supplies and 

equipment 

14 schools and 22 

teachers receive 

instruments and 

supplies each year $0 $40,000.00 $40,000.00 

DANCE 

Instruction Staff 

Dev. 203-205-09 

Books for the 

development of 

Music & Movement 

(Dance) curriculum 

Purchase several PD 

curriculum books $142.00 $100.00 $242.00 

THEATRE 

Special Prog. 203-

205-02

Stage production 

supplies 

Classroom Teacher 

Supplies $0 $3,000.00 $3,000.00 

Regular Prog. 

203-205-01

Theatre curricular 

materials 

Teacher subscription 

to online materials $90.00 $1010.00 $1100.00 

MEDIA 

ARTS 

Instruction Staff 

Dev. 203-205-09 Online or printed 

digital arts 
$40.00 $50.00 $500.00 $550.00 
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resources 

VISUAL 

ARTS 

Instructional Staff 

Dev. 203-205-09 

Professional 

development costs 

for VSA/Kennedy 

Center Arts/Sped 

PD award (final 

quarter of the 

award) 

2 teachers x 

$2,500.00 $0 $2,500.00 $2,500.00 

Instruction Staff 

Dev. 203-205-09 

Art Materials and 

Supplies for 

professional 

development 

workshops/special 

projects 

Sketchbooks, 

canvases/paper, 

paint, markers, etc. 

$300.00 x 3 Pd 

workshops $1185.00  $2,000.00 $3185.00 

TOTAL $1,902.00 $56,686.00 $58,588.00 

Fine Arts Budget Categories 
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